I. APPLICATION ASSURANCES

(CFDA No. 84.416)
Legal Name of Applicant': Applicant’s NCES District ID*:
Middletown City School District 3619320

Applicant’s Mailing Address:
223 Wisner Avenue, Middletown, NY 10940

Employer Identification Number: Organizational DUNS Number:
14-6001667 070960414

Race to the Top — District Contact Name: Contact Position and Office: Dr. Kenneth
Dr. Kenneth Eastwood, Superintendent Eastwood, Superintendent

Contact Telephone: (845) 326-1193 Contact E-mail Address:

expectationdkids@gmail.com

Required applicant Signatures:

e To the best of my knowledge and belief, all of the information and data in this application
are true and correct.

o [ further certify that I have read the application, am fully committed to it, and will support its
implementation.

e I am aware that any false, fictitious, or fraudulent statements or claims may subject me to
criminal, civil, or administrative penalties. (U.S. Code, Title 218, Section 1001)

Superintendent or CEO of individual LEA or Lead LEA, or Legal Telephone:
Representative of Eligible Legal Entity (Printed Name): (845) 326-1193
Dr. Kenneth Eastwood

Signature of Superintendent or CEO of individ

.or Date:

Legal Representative of Eligible Legal Entltﬁf*f /. L: e |‘ 4 / V7
Local School Board President (Printed Namei: Telephone:
Linda Knapp (845) 326-1196
Signature of Local School Board President: Date:

| | oo s 1o !‘\8(\&»
President of the Local Teacher’s Union or Association. if applicable Telephone:
(Printed Name): Sheila Esposito (845) 343-1517

Signature of the President of the Local Teacher’s Union or Association:  Date:

(bed & (if,-/?é 108112

!Individual LEA, Lead LEA for the consortium, or eligible legal entity
2 Consortium applicants must provide the NCES District ID for each LEA in the consortium, on a separate page and
include in the Appendix. Applicants may obtain their NCES District 1D at http://nces.ed.gov/ccd/districtsearch.




II. PROGRAM-SPECIFIC ASSURANCES FOR INDIVIDUAL LEA APPLICANTS

Individual LEA applicants must complete the forms in this part. For consortia applicants, the
Lead LEA or representative of the eligible legal entity must complete the forms in Part VL.

ABSOLUTE PRIORITIES - INDIVIDUAL LEA APPLICANT

Absolute Priority 1

An applicant must address Absolute Priority 1 in its response to the selection criteria. Applicants
do not write to Absolute Priority 1 separately.

Absolute Priorities 2 through §

Applicants do not write to Absolute Priorities 2 through 5 separately. Instead, they complete this
part by identifying the one (and only one) of Absolute Priorities 2 through 5 that applies. Please
check one of the priorities below.

X Absolute Priority 2: Non-Rural LEAs in Race to the Top States. To meet this priority, an
applicant must be an LEA in which more than 50 percent of participating students (as defined in
this notice) are in non-rural LEAs in States that received awards under the Race to the Top Phase
1, Phase 2, or Phase 3 competition

Absolute Priority 3: Rural LEAs in Race to the Top States. To meet this priority, an
applicant must be an LEA in which more than 50 percent of participating students (as defined in
this notice) are in rural LEAs (as defined in this notice) in States that received awards under the
Race to the Top Phase 1, Phase 2, or Phase 3 competition.

Absolute Priority 4: Non-Rural LEAs in non-Race to the Top States. To meet this
priority, an applicant must be an LEA in which more than 50 percent of participating students (as
defined in this notice) are in non-rural LEAs in States that did not receive awards under the Race
to the Top Phase 1, Phase 2, or Phase 3 competition.

Absolute Priority 5: Rural LEAs in non-Race to the Top States. To meet this
priority, an applicant must be an LEA in which more than 50 percent of participating students (as
defined in this notice) are in rural LEAs (as defined in this notice) in States that did not receive
awards under the Race to the Top Phase 1, Phase 2, or Phase 3 competition.

NOTE: Race to the Top Phase 1, 2, and 3 States are: Arizona, Colorado, Delaware, Florida,
Georgia, Hawaii, lllinois, Kentucky, Louisiana, Maryland, Massachusetts, New Jersey, New
York, North Carolina, Ohio, Pennsylvania, Rhode Island, Tennessee and the District of
Columbia.

BUDGET REQUIREMENT - INDIVIDUAL LEA APPLICANT




By completing this part, the applicant assures that its Race to the Top — District budget request
conforms to the established budget ranges for the competition.

The number of participating students is _ 7,134 . The total Race to the Top — District

grant funds requested is $ _12-995,588  which is within the following range: (Check the one
range of participating students (all as defined in this notice) that applies)

$5-10 million - 2 ,000-5,000 participating students

X $10-20 million - 5,001-10,000 participating students
$20-30 million - 10,001-25,000 participating students
$30-40 million - 25,001+ participating students




ELIGIBILITY REQUIREMENTS - INDIVIDUAL LEA APPLICANT

By checking the applicable statement(s) below, the applicant assures that:
X The applicant meets the definition of local educational agency (as defined in this notice).

X The applicant is from one of the 50 States, the District of Columbia, or the Commonwealth of
Puerto Rico.

X This application is the only Race to the Top — District application to which the applicant has
signed on.

X This application serves a minimum of 2,000 participating students (as defined in this notice).

X At least 40 percent of participating students (as defined in this notice) across all participating
schools (as defined in this notice) are students from low-income families, based on eligibility for
free or reduced-price lunch subsidies under the Richard B. Russell National School Lunch Act,
or other poverty measures that LEAs use to make awards under section 1113(a) of the ESEA OR
if the applicant has not identified all participating schools (as defined in this notice) at the time of
application, the applicant assures that within 100 days of the grant award it will meet this
standard.

X The applicant has demonstrated its commitment to the core educational assurance areas (as
defined in this notice) and assures that --
(i) The LEA, at a minimum, will implement no later than the 2014-2015 school
year—
(A) A teacher evaluation system (as defined in this notice);
(B) A principal evaluation system (as defined in this notice); and
(C) A superintendent evaluation (as defined in this notice);

(i1) The LEA is committed to preparing all students for college or career, as
demonstrated by—(check one that applies)

X (A) Being located in a State that has adopted college- and career-ready
standards (as defined in this notice); or

(B) Measuring all student progress and performance against
college- and career-ready graduation requirements (as defined in this
notice),

(iii) The LEA has a robust data system that has, at a minimum—
(A) An individual teacher identifier with a teacher-student match; and
(B) The capability to provide timely data back to educators and their
supervisors on student growth (as defined in this notice);

(iv) The LEA has the capability to receive or match student level preschool




through 12th grade and higher education data; and
(v) The LEA ensures that any disclosure of or access to personally identifiable
information in students’ education records complies with FERPA.

X The application is signed by the superintendent or CEO, local school board president, and
local teacher union or association president (where applicable).

APPLICATION REQUIREMENTS - INDIVIDUAL LEA APPLICANTS

By checking the applicable statement(s) below, the applicant assures that the:

X State comment period was met. The LEA provided its State at least 10 business days to
comment on the LEA’s application and has submitted as part of its application package--

e The State’s comments OR evidence that the State declined to comment

o The LEA’s response (optional) to the State’s comments

. . APPMd;‘
(The submitted c;%mments, evidence, and responses are located in Pest , from
3 S t————————
pages®1? to_ -  of the proposal.)
and 333

X Mayor (or city or town administrator) comment period was met. The LEA provided its mayor
or other comparable official at least 10 business days to comment on the LEA’s application and
has submitted as part of its application package—

e The mayor or city or town administrator’s comments OR, if that individual
declines to comment, evidence that the LEA offered such official 10 business
days to comment

o The LEA’s response (optional) to the mayor or city or town administrator

comments .
Appendix
(The submitted comments, evidence, and responses are located in BPaxt , from

pages QA to320 of the proposal.)
and 341
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III. OTHER ASSURANCES AND CERTIFICATIONS

Accountability, Transparency and Reporting Assurances

The Superintendent or CEO of the individual LEA or Lead LEA, or Legal Representative of
Eligible Legal Entity, assures that:

e The LEA or consortium will comply with all of the accountability, transparency, and
reporting requirements that apply to the Race to the Top — District program, including:
o For each year of the program, the LEA or consortium will submit a report to the
Secretary, at such time and in such manner and containing such information as the
Secretary may require.

Other Assurances and Certifications

The Superintendent or CEO of the individual LEA or Lead LEA, or Legal Representative of
Eligible Legal Entity, assures or certifies the following:

e The LEA or consortium will comply with all applicable assurances in OMB Standard Forms
424B (Assurances for Non-Construction Programs) and to the extent consistent with the
application, OMB Standard Form 424D (Assurances for Construction Programs), including
the assurances relating to the legal authority to apply for assistance; access to records;
conflict of interest; merit systems; nondiscrimination; Hatch Act provisions; labor standards;
flood hazards; historic preservation; protection of human subjects; animal welfare; lead-
based paint; Single Audit Act; and the general agreement to comply with all applicable
Federal laws, executive orders and regulations.

e With respect to the certification regarding lobbying in Department Form 80-0013, no Federal
appropriated funds have been paid or will be paid to any person for influencing or attempting
to influence an officer or employee of any agency, a Member of Congress, an officer or
employee of Congress, or an employee of a Member of Congress in connection with the
making or renewal of Federal grants under this program; the applicant, and for consortia each
LEA, will complete and submit Standard Form-LLL, “Disclosure Form to Report Lobbying,”
when required (34 CFR Part 82, Appendix B); and the applicant will require the full
certification, as set forth in 34 CFR Part 82, Appendix A, in the award documents for all
subawards at all tiers.

e Any LEA receiving funding under this program will have on file with the State a set of
assurances that meets the requirements of section 442 of the General Education Provisions
Act (GEPA) (20 U.S.C. 1232e).

¢ Any LEA receiving funding under this program will have on file with the State (through
either its Stabilization Fiscal Stabilization Fund application or another U.S. Department of
Education Federal grant) a description of how the LEA will comply with the requirements of
section 427 of GEPA (20 U.S.C. 1228a). The description must include information on the
steps the LEA proposes to take to permit students, teachers, and other program beneficiaries
to overcome barriers (including barriers based on gender, race, color, national origin,
disability, and age) that impede access to, or participation in, the program.



e All entities receiving funds under this grant will comply with the Education Department
General Administrative Regulations (EDGAR), including the following provisions as
applicable: 34 CFR Part 74—Administration of Grants and Agreements with Institutions of
Higher Education, Hospitals, and Other Non-Profit Organizations; 34 CFR Part 75-Direct
Grant Programs; 34 CFR Part 77— Definitions that Apply to Department Regulations; 34
CFR Part 80— Uniform Administrative Requirements for Grants and Cooperative Agreements
to State and Local Governments, including the procurement provisions; 34 CFR Part 81—
General Education Provisions Act-Enforcement; 34 CFR Part 82— New Restrictions on
Lobbying; 34 CFR Part 84-Governmentwide Requirements for Drug-Free Workplace
(Financial Assistance); 34 CFR Part 85-Governmentwide Debarment and Suspension
(Nonprocurement).
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CERTIFICATIONS IN SECTION VII

o ————————
p——— — —

—— — — ——— w—
P ———— re—— —

Superintendent or CEO of individual LEA or Lead LEA, or Legal Representative of Eligible
Legal Entity (Printed Name): Dr. Kenneth Eastwood, Superintendent

rf Signature of S)a‘I’SIerintendent or CEO of ipdi

|

;idual LEA or Lead LEA, [ Date:

or Legal Ragresentgfie Qfl;}@'ﬂﬂe egdl Entity:
1 A ok 1014 [20\2

— —
—— — —

/ -




ENLARGED CITY SCHOOL DISTRICT OF

iddletown

Race to the Top - District

Grant Application
October 2012

High expectations are meaningless without rich opportunities




A. VISION

(A)(1) Articulate a comprehensive and coherent reform vision

The extent to which the applicant has set forth a comprehensive and coherent reform vision that
builds on its work in four core educational assurance areas and articulates a clear and credible
approach to the goals of accelerating student achievement, deepening student learning, and
increasing equity through personalized student support grounded in common and individual
tasks that are based on student academic interests.

“High expectations are meaningless without rich opportunities.” This is more than a tagline
embossed on the letterhead of the Enlarged City School District of Middletown—it is part of an
overall vision that has become embedded in the fabric of this small urban school district in

Orange County, New York, approximately 65 miles northwest of New York City.

Prior to the 2004-05 school year, expectations were low and opportunities were few in the
Middletown school district. Middletown was plagued with operational inefficiencies, poor
student performance, a lack of leadership and no vision for improvement. Far too many of the
district’s 7,100 students were falling behind, unable to meet state standards on the New York
State English language arts and mathematics assessments. Middletown’s dropout and non-
completion rates were well above the state’s average and the district was ranked in the bottom 10
percent for student attendance statewide. There was no district-wide curriculum let alone any
learning strategies targeted to meet the specific needs of underperforming and under-served

student groups.

That has since changed. The highly successful turnaround of the Middletown school district—
which employs approximately 1,000 staff, of which 572 are teachers—began with a change in
leadership and a new vision for high expectations that offered much-needed support and
resources to improve teacher effectiveness, and the introduction of innovative strategies to
improve learning and student engagement. The strategies—by and large—reflect the four core
educational assurance areas associated with Race to the Top: adopting standards and assessments
to prepare students for college and careers; building data systems to improve instruction;
developing great teachers and leaders; and offering interventions to turn around persistently low-

achieving schools.



Middletown seeks Race to the Top District Competition funding in the amount of $19,995,588 to
build upon and intensify the progress it has made in recent years. This funding will allow the
school district to continue building a foundation in the four core educational assurance areas and
further improve learning and teaching with an eye toward: accelerating student achievement,
deepening student learning, and increasing equity through personalized student support. Note:
implementation of the nine programs proposed under this grant will take place as the district also
introduces (and funds) other programs that are integral to the RTT-D-funded projects’ success.
The list of programs funded by the grant are listed at the end of section (A)(1) on page 9.

Standards & Assessments: In July 2010, the New York State Board of Regents adopted new,
rigorous Common Core State Standards (CCSS) that establish a consistent, clear understanding
of what students are expected to learn in the core subject areas at each grade level. The new
standards are designed to be robust and relevant to the real world, and reflect the knowledge and
skills that young people need for success in college and careers, and beyond to compete in a

global economy.

School districts in New York are expected to fully implement the new standards this current
school year, 2012-13. In anticipation of this, during the past two years, Middletown’s educators
have invested much effort and countless hours aligning the district’s K-12 curriculum with the
state’s new standards. In fact, Middletown gradually began phasing in aspects of the new

standards in some classrooms last school year to help ensure a seamless transition.

The state’s English language arts (ELA) and mathematics assessments have been aligned with
the Common Core Standards, and students will be tested on the new standards beginning in
spring 2013. In addition to the state assessments, Middletown will administer the state-approved
local assessments—Northwest Evaluation Association (NWEA)-developed tests—to all grades
2-9 students three times per year to gauge proficiency. The NWEA tests, Measures of Academic
Progress™ (MAP), complement the annual state tests in English language arts and math by
providing an individually tailored, year-round assessment for all students. MAP tests are web-
based and can be scored instantly, making it easier and faster for teachers to benchmark

individual student proficiency level and measure academic growth throughout the school year.



Further, Middletown is increasingly using other technology-based assessments aligned with the
Common Core Learning Standards to measure student growth and proficiency on a more
frequent basis. The primary purpose of these online diagnostic tools is to identify the skills and
concepts students understand and can apply versus those they are having difficulty mastering. In
doing so, teachers can differentiate and individualize instruction for students based on learning

styles and aptitudes.

To accelerate student achievement and increase equity through personalized student support,
Middletown plans to increase its use of assessments while implementing RTT-District grant
activities. Adaptive assessments, such as Skills Pointer, and cognitive readiness tools, such as
Fast ForWord, are innovative web-based programs that adapt test questions matching difficulty
level specific to a student’s knowledge or ability in the core subjects of literacy and math.
Through these online assessments educators receive immediate feedback, which allows them to
quickly and easily pinpoint gaps in students’ skill levels. These programs support individualized
learning and use vertical mapping to reveal the prerequisite skills that students lack. Once
teachers have this data, they can determine the appropriate resources and interventions for the
specific needs of each individual learner. Another plus is that students enjoy using the programs
(e.g., Skills Pointer and Fast ForWord) because they view it much like playing an online

computer game.

Building data systems: The Middletown school district has long been a proponent of using data
analysis to determine that the needs of all learners are being met. In Middletown, data is central
to all decision-making at the individual, classroom, school and district levels. Data is used and
analyzed in purposeful and timely ways to drive instruction and to identify and respond to

student strengths and needs for whole classes, groups of students, and for individual students.

Students receive regular formative feedback about their learning in relation to standards.
Teachers analyze and use data from classroom, district and state assessments to modify
instruction, to group students based on skill strengths and needs, and to help students set goals

for their own learning. Data-driven instruction has given teachers a much deeper understanding



of students’ strengths and weaknesses related to subject matter, and based on data, teachers have

been able to differentiate instruction for students of varied learning styles and abilities.

Principals have each teacher’s data at their fingertips and engage in frequent conversations with
individual teachers and groups of teachers about the data, what the data means, and what
strategies will be most effective in improving results. Data “walls” are prominently displayed in
public spaces in all school buildings so that positive findings can be celebrated and areas in need

of improvement can be openly discussed through processes of collaborative problem-solving.

While implementing the RTT-D grant activities, Middletown also plans to build on its
experience and success with data systems to create a stronger, multi-tiered approach to managing
“big data” by combining instructional learning systems and assessment management resources.
“Big data” is a term used to describe the exponential growth, availability and use of information.
For innovative school districts such as Middletown, “big data” technologies will mean the ability
to collect, manage and analyze student information—including detailed academic achievement
information—to drive personalized instruction. This “data power” will be integral to the success
of the proposed grant-funded programs. The district has worked with SAS, Inc.—the largest
privately held statistical company in the world and a leader in business analytics software and
services—to develop a new “predictive modeling” program that moves beyond growth modeling
(measuring student progress over a relatively short period of time) to a more powerful modeling
system that can help project achievement gaps in the future based on historical student
performance. This model will change the instructional conversation from simply, “how much
growth did the student have over the last 10 months,” to the more important question, “where is
the student predicted to be in relation to the identified instructional goal or mastery level within a
specific standard?” Using the predictive modeling approach will allow the district to design
appropriate interventions that assure each student is moving toward mastery of the Common
Core State Standards and college and career readiness while encouraging teachers to push for
proficiency with their students rather than growth alone. The proposed expansion of the
Middletown’s data system will move from broad goals tested annually to a real-time learning
map in which skills are defined in small, clear and manageable increments and appropriate

interventions and resources are evaluated, recommended and delivered on a continual basis.



Also simultaneous to introducing the RTT-D grant activities, Middletown plans to move to a
more dynamic learning management system, such as Schoology, which offers a collaborative
learning platform that allows schools to integrate online education, classroom management, and
social networking through a user-friendly interface reminiscent of Facebook. The platform
leverages the familiarity of popular social media tools to improve communication and
collaboration inside and outside of the classroom by connecting students and parents to educators

and learning resources anytime, anywhere in a safe, secure online environment.

The integration capability of a management system, such as Schoology, will provide a central
technological location for all of the tools and resources used by students and teachers and will
therefore increase the effective usage of all of the assessments and technologies deployed within
Middletown schools. Further, Schoology can be accessed in multiple languages, including
Spanish, and that will help increase engagement among Middletown’s large Spanish-speaking
parent population. Middletown believes this will help further close the gap for bilingual students
as there is much research that shows parental involvement has a profoundly positive impact on

student achievement.

Effective Teachers/Leaders: The Enlarged City School District of Middletown, as a matter of
practice, recruits highly-qualified candidates for teaching and instructional leader positions.
Special consideration is given to educators with certification and experience working with
English Language Learners and special education students, and in subject areas where there are
shortages, including secondary STEM (science, technology, engineering and math). Middletown
regularly recruits its new teachers from colleges with strong elementary and secondary education
programs that the district has pre-service agreements with. For subject areas where there are
shortages, such as technology and math, the district will often directly recruit at colleges known
to have strong programs in those areas. The district also traditionally advertises positions in four
to five widely distributed newspapers in New York State and uses the statewide On-line

Application System (OLAS).



Middletown’s philosophy balances increased expectations with support for teachers. The purpose
of the district’s Mentor-Intern Program is to develop and retain highly qualified teachers. This
two-year mentoring program pairs novice teachers with experienced, trained mentors who
provide support through frequent and guided contact and offer advice in such areas as classroom
management and communication with parents. The program helps ease the transition for new

teachers, while fostering a collaborative professional community.

In addition, Middletown is one of very few districts outside of the state’s largest five districts
(New York City, Buffalo, Rochester, Syracuse, and Yonkers) to have its own Teacher Center,
which provides professional development to meets the needs of staff and focuses on district-wide
initiatives and technology integration as well. Having the Teacher Center located directly in the
district has been invaluable, especially with recent changes to the state’s Common Core Learning

Standards, a new teacher evaluation system and constant advances in instructional technology.

Evaluation is also an important component of developing and retaining effective teachers and
leaders because it provides a framework for professional practice and essential feedback for
educators to hone their skills, allowing them to increase the level of engagement and overall
student achievement. Middletown’s Annual Professional Performance Review (APPR) plan—
approved by the New York State Education Department on Aug. 24, 2012—is based on
nationally-recognized education consultant Charlotte Danielson’s Framework for Teaching,
Revised Version of 2011 as the tool for teacher evaluations and the Val-Ed Framework for

administrator evaluations.

Middletown proposes the following innovative initiatives through the RTT-D grant that are
directed toward improving effective teachers:
o Developing teacher specialists in math and literacy who will work as team teachers
across K-5 classrooms to differentiate and provide experiences that “deepen” learning.
o Implementing a simulation program for teachers that will allow the district to better

recruit, prepare, and place teachers.



Additional information on these proposed initiatives is found in Section (C)(2): Teaching and

Leading of this RTT-District Competition Grant application.

Turning around lowest-achieving schools: Eight years ago, each of the district’s seven schools
was identified as a “school in need of improvement™ by the New York State Education
Department because not enough Middletown students were meeting the learning standards on
state English language arts and mathematics exams. Middletown’s dropout rate was once as high
as 29 percent, and its non-completion rate was 49 percent. Of the 236 graduates in the class of
2005, only 54 percent went on to four-year colleges or universities. The district was ranked in the
bottom 10 percent for student attendance statewide. There was no district-wide curriculum, let
alone any learning strategies targeted to meet the specific needs of underperforming and under-

served student groups.

Meanwhile, Middletown schools experienced a shift in its student population with an influx of
minority students and students living in poverty. The Hispanic/Latino enrollment grew from 38
percent in 2003-04 to 50 percent in 2011-12, while the number of White students declined from
34 percent to 21 percent in the same period. Also during this time, the district’s population of
students eligible to participate in the federal Free and Reduced School Lunch program—a key

indicator of poverty in a community—increased from 59 percent to 73 percent.

Yet, rather than follow the same storyline as other small city school districts throughout the
nation, Middletown is writing its own narrative. Since 2004-05, with new leadership and a fresh
vision, the district has made remarkable strides in its quest to turn around its lowest-achieving
schools despite such obstacles as dwindling fiscal resources and increasing numbers of

economically disadvantaged students.

While graduation rates for many urban school districts have declined or remained flat,
Middletown’s graduation rates have increased 32 percent (from 51 percent to 83 percent) in the
past several years. In 2004, 51 percent of the Middletown High School’s seniors graduated
compared to 83 percent in June 2010. In 2004, 66 percent of economically disadvantaged

students graduated compared to 82 percent in 2011. A look at ethnic groups shows that 54



percent of Black/African-American students and 52 percent of Hispanic/Latino students
graduated in 2005 compared to 82 percent an 76 percent, respectively, in 2011. It should also be
noted that in 2010, the population showing the most remarkable gains in the graduation rate at 92
percent was Black/African-American females. This data is evidence that the school district’s

efforts have clearly had a significant impact on students with the greatest educational needs.

The district credits the following program initiatives and increased opportunities for helping
close the achievement gap during the past eight years:

o Expanded English Language Learner (ELL) and transitional bilingual programs.

o Introduction in elementary classrooms of a daily 90-minute uninterrupted block for
literacy instruction and a 60-minute block for mathematics.

o Creation of a fifth core subject, literacy, for grades 6-9 that doubles time on reading,
writing, listening and comprehension.

o Offered Extended Day Institute for students in grades 1-8 and a Summer Institute for at-
risk students in grades K-8.

o Extended instructional days for middle schools and added another instructional period at
the high school (expanding from eight periods to nine periods).

o Added more fine arts, more vocal instruction, and a strings program for grades 3-8 that
enrolls more than 430 students; and increased co-curricular opportunities, including
additional athletic teams.

o Introduced pre-engineering courses in grades 7-12, through Project Lead the Way, a
leading provider of rigorous and innovative Science, Technology, Engineering, and
Mathematics (STEM) education programs used in middle and high schools across the
United States.

o Expanded counseling programs with a full-time College and Career Center available to

secondary students and to Middletown graduates.

A validation study by Interactive, Inc. undertaken in 2010 confirms the positive impact of these
programs and provides more details about the strides Middletown has made in closing the

achievement gap (the validation study is Reference 1 in the Appendix). The report articulates the



turnaround process through which the district has improved academic performance by raising

expectations and providing expanded opportunities for students.

The school district recognizes that work remains to be done if it is to accomplish its goals and
erase the remaining achievement gaps that affect the following groups:

o English Language Learners (ELLs)

o Students in poverty identified as eligible for free and reduced-priced lunch

o White females from homes of poverty

Also, across the student populations, the following issues need to be addressed:
o Few grades 3-8 students perform at level four on New York State assessments;
o Low levels of comprehension in literacy

o Most students are not prepared for algebra by grade 8

With funding from the RTT-D grant, Middletown will expand several programs that have
demonstrated success in recent years and implement other initiatives that will further improve
teaching and learning and better support college and career readiness through personalized
learning environments. The district’s high-quality plan includes:

o Introduce a two-year kindergarten program for students who are non-English speakers
and/or who are significantly below kindergarten readiness standards.

o Develop elementary teachers as specialists in math and literacy and have those specialists
team teach across grade-level classrooms.

o Implement promotional markers at grades 2, 5, and 8. Students who are not proficient in
the core instructional areas at the end of those grades (markers) will move into a 12-
month instructional program or “midpoint” class immediately that summer that is
designed to improve their skills and help them progress to grade level.

o Pilot a system within one of the elementary and one of the middle schools that provides a
personalized learning environment focused on demonstrated mastery versus seat time as
the major factor of curricular/grade progression. Such a system will also allow for
personalized student acceleration within an educational system that contains significant

numbers, if not a majority, of at-risk students.



o Move to blended learning classroom instruction in grades K-8.

o Assure that all students will be college- and career-ready though preparation and access
to high-quality, rigorous instruction at the secondary levels in core academic subjects that
culminate in college-level course experiences consisting of in class, virtual and summer
college campus programs.

o Implement a “l1-to-1 personal device for learning” initiative in grades 8-12 using the

(or other similar tablet) to create a seamless and dynamic educational
experience for students that ensures they develop the skills and knowledge necessary to
responsibly navigate the world of emerging technology.

o Design a teacher simulation program to introduce new and aspiring teachers to the
profession.

o Grant management and evaluation.

o Expand “big data” technologies.

Additional information on these proposed initiatives is found in Section (B): Prior Record of

Success and Conditions for Reform.

(A)(2) Applicant’s approach to implementation

(a) A description of the process that the applicant used or will use to select schools to
participate. The process must ensure that the participating schools collectively meet the
competition’s eligibility requirements;

Under this grant proposal, the Middletown school district will embark on an ambitious, high-
quality plan to reform and transform education district wide from kindergarten through grade 12
at all seven of the district’s schools. Simply put, Middletown’s district and school leaders have
studied school districts that had successful turnaround versus those that did not, and found the
common denominator: districts that implemented system-wide change have a tendency toward
greater success than those districts that enacted pieces incrementally at a building level or grade

level.

Through personal experience in Middletown and previously in Oswego—both turnaround

districts—the current superintendent, Dr. Kenneth Eastwood, has drawn the conclusion that the
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most effective way to improve schools is to confront issues systemically, through a district-wide
focus on priorities. In this case, Middletown’s priority is to focus on what is taking place in the
classroom between educators and students to close achievement gaps and ensure that every
student graduates college and career ready. (See Dr. Eastwood’s resume, Reference Item 2, in the

Appendix.)

Through its own successful experience, Middletown understands that it is a system-wide focus
and steady pursuit of improvement, rather than the desire for the single dramatic change—or
silver bullet approach—that creates turnaround districts and assures that all students have access
to highly qualified teachers, resources and opportunities for engagement that results in dramatic

improvement of student achievement.

(b) A list of the schools that will participate in grant activities:

All seven of Middletown’s schools will participate in the Race to the Top District Competition
grant activities, including:

Truman Moon Primary Center (grades K-1) John W. Chorley Elementary (grades K-1)
53 Bedford Ave. 50 Roosevelt Ave.
Middletown, NY 10940 Middletown, N.Y. 10940

Maple Hill Elementary School (grades 2-5) William A. Carter Elementary (grades 2-5)

491 County Route 78 435 East Main Street

Middletown, NY 10940 Middletown, NY 10940

Monhagen Middle School (grades 6-8) Twin Towers Middle School (grades 6-8)
555 County Route 78 112 Grand Avenue

Middletown, NY 10940 Middletown, NY 10940

Middletown High School (grades 9-12)
24 Gardner Avenue Ext.
Middletown, NY 10940

(c) The total number of participating students, participating students from low-income families,
participating students who are high-need students, and participating educators. If participating
schools have yet to be selected, the applicant may provide approximate numbers.

The 2012 Race to the Top District Competition program criteria invites applications from

districts serving at least 2,000 students with 40 percent or more qualifying for free or reduced

price lunch. With 73 percent of its students qualifying for free and reduced price lunch, the
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Enlarged City School District of Middletown surpasses the criteria and plans to have all 7,000
students in its seven schools and all 572 teachers participate in this opportunity.

Participants Number participating
Low-income students 5,113

High-needs students 7,148

Educators 572

(A)(3) LEA-wide reform & change

The extent to which the application includes a high-quality plan describing how the reform
proposal will be scaled up and translated into meaningful reform to support district-wide change
beyond the participating schools, and will help the applicant reach its outcome goals (e.g., the
applicant’s logic model or theory of change of how its plan will improve student learning
outcomes for all students who would be served by the applicant).

The Middletown school district has specifically chosen to implement a cohesive and
comprehensive plan to improve instruction and learning that will lead to increased academic

proficiency throughout grades K-8 and prepare students in grades 9-12 with the skills and

knowledge required to be college and career ready upon their graduation.
The high-quality plan will invest the resources necessary to implement initiatives that will result

in meaningful reform and successful outcome goals for schools district-wide and will increase

opportunities for students and staff. See the logic model below.
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Middletown RTT-D Logic Model
With a Federal Race to the Top District Competition grant, the Enlarged City School District of Middlctown (New York) will improve lcarning

and teaching through the pesonalization of strategies, ools and supports for students and educators.

Inputs

Fducators/School
Leaders

Students

Vendor partners

Technology/Data
Systems

Protessional
Development

Community partners

Parents/Families/
Community

Activities

Hire Grants Manager

Hire Project Lvaluator

Finalize vendor contracts

Curriculum planning,
ongoing trainings

Technology purchases

Quarterly meetings,
Year-end assessments

Outputs

Expand use of adaptive
assessments

Create I-to-1 learning
initiative

Develop “midpoint™
learning program for
grades 2,5, 8

Establish blended learning

program K-12

Pilot competency based
classrooms at clementary
and middle level grades

Increased rigor in high
school for college and
carcer rcadiness

Instructional specialists
(math and literacy) for
tcam teaching K-5

New and aspiring teacher
online simulations (¢-PD)

Two-year kindergarten
program for ELL and

other students 1dentified as

high needs

13

Short-Term/Long-
Term Outcomes

Graduation rates increase
by approx. 10% over 4
years

Number of students
taking advanced classes
mncreascs

College enrollment rate

increases by approx. 15%
over 4 years

Number of graduates
needing remedial classcs
in college decreasces

Proficiency levels
increases 1o:

75% Grade 4 ELLA

77%  Grade 4 Math

74%  Grade 8 ELA

75%  Grade 8 Math

Impact

More students will be
college and carcer ready

Teachers and school
leaders will be more
effective

Achievement gaps will
continue to close in the
district

Personalized learning
environments will exist
across all grade levels,

classrooms



(A)(4) LEA-wide goals for improved student outcomes (10 points)

The extent to which the applicant’s vision is likely to result in improved student learning and
performance and increased equity as demonstrated by ambitious yet achievable annual goals
that are equal to or exceed State ESEA targets for the LEA(s), overall and by student subgroup
(as defined in this notice), for each participating LEA in the following areas:

(a) Performance on summative assessments (proficiency status and growth).

(b) Decreasing achievement gaps.

(c) Graduation rates.

(d) College enroliment rates.

The vision of the Enlarged City School District of Middletown is focused on high expectations—
that school leaders believe to be ambitious yet achievable—for all students to be college- and
career-ready, and a commitment to providing the rich opportunities necessary to ensure that all

students are successful in school and in life.

The district’s vision also focuses on high expectations and rich opportunities for all staff, both

instructional and non-instructional.

The Enlarged City School District of Middletown has set the following targets for improvement:

Grade 4 English language arts
o By the end of the grant period (2015-2016), 75% of all students performing at proficiency
levels
o Increase in subpopulation achievement by the end of the grant cycle, with:
= Black/African American students’ profiency levels increasing from
43.09% in 2011-2012 to 65% in 2015-2016
= Hispanic/Latino pupils’ proficiency levels increasing from 38.69% in
2011-2012 to 66% in 2015-2016
= Profiency levels for students with disabilities increasing from 13.33% in
2011-2012 to 33% in 2015-2016
= English Language Learners’ proficiency levels increasing from 2.9% in
2011-2012 to 35% in 2015-2016
= Economically disadvantaged students’ profiency levels increasing from

40.91% in 2011-2012 to 66% in 2015-2016
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Grade 8 English language arts

o By the end of the grant period (2015-2016), 74% of all students performing at proficiency

levels

o Increase in subpopulation achievement by the end of the grant cycle, with:

Grade 4 Math

Black/African American students’ profiency levels increasing from
35.97% in 2011-2012 to 66% in 2015-2016

Hispanic/Latino pupils’ proficiency levels increasing from 37.45% in
2011-2012 to 66% in 2015-2016

Profiency levels for students with disabilities increasing from 7.14% in
2011-2012 to 33% in 2015-2016

English Language Learners’ proficiency levels increasing from 4.17% in
2011-2012 to 31% in 2015-2016

Economically disadvantaged students’ profiency levels increasing from

37.03% in 2011-2012 to 70% in 2015-2016

o By the end of the grant period (2015-2016), 77% of all students performing at proficiency

levels

o Increase in subpopulation achievement by the end of the grant cycle, with:

Black/African American students’ profiency levels increasing from
52.03% in 2011-2012 to 74% in 2015-2016

Hispanic/Latino pupils’ proficiency levels increasing from 51.66% in
2011-2012 to 74% in 2015-2016

Profiency levels for students with disabilities increasing from 22.03% in
2011-2012 to 44% in 2015-2016

English Language Learners’ proficiency levels increasing from 27.54% in
2011-2012 to 50% in 2015-2016

Economically disadvantaged students’ profiency levels increasing from

52.93% in 2011-2012 to 74% in 2015-2016
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Grade 8 Math
o By the end of the grant period (2015-2016), 75% of all students performing at proficiency
levels
o Increase in subpopulation achievement by the end of the grant cycle, with:
= Black/African American students’ profiency levels increasing from
40.30% in 2011-2012 to 75% in 2015-2016
= Hispanic/Latino pupils’ proficiency levels increasing from 41.54 in 2011-
2012 to 68% in 2015-2016
= Profiency levels for students with disabilities increasing from 18.84% in
2011-2012 to 40% in 2015-2016
= English Language Learners’ proficiency levels increasing from 22.22% in
2011-2012 to 42% in 2015-2016
= Economically disadvantaged students’ profiency levels increasing from

38.013% in 2011-2012 to 64% in 2015-2016

Graduation Rate

o A four-year cohort graduation rate of 89%

College Enrollment Goal
o An overall college enrollment goal of 81%
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(A)(2) Applicant’s Approach to Implementation

Actual numbers as of September 28, 2012 School Demographics
Raw Data Percentages
Actual numbers g
A B C D E F G H |
JEEQ o # v Ak s #* 4 #* = g4 |lgrese gzesasg s
LEA L $S5g| 5% | 2§ | 2§ |2§%|9dx| o= |Z227 |2825|2E:if
(Column relevant Participating e ? 45 ° g g & ’ 3 5| 9% % =18 & = é F £ |83 S 5.
for consortium School % ;% ] = ég. “3 Z g2 e g 58 % 5 g ?T s &
. = o] = =8 = = S 3 a (=Y & = 5 =Y
applicants) 5% <3 = E g 2 E § ; é—b* E é % E g.g ;
=]
Middletown Chorley K-1 54 709 709 496 | 5113 | 709 100% 70% 9%
School System

Truman Moon K-1 36 503 503 339 5113 503 100% 67% 7%

Maple Hill 2-5 111 1192 1192 946 5113 1192 100% 79% 19%

William A. Carter 2-5 42 966 966 708 5113 966 100% 73% 14%

Monhagen MS 6-8 26 789 789 595 5113 789 100% 75% 12%

Twin Towers MS 6-8 34 844 844 619 5113 844 100% 73% 12%

High School 9-12 73 2145 2145 1410 5113 2145 100% 66% 27%
TOTAL 7 K-12 376 7148 | 7148 5113 5113 7148 100% 72% 100%
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(A)(4) LEA-wide goals for improved student outcomes

(A)(4)(a) Performance on summative assessments (proficiency status and growth)

These goals are taken directly from RTTT New York State LEA-submitted and approved documents. Original method to determine
goals was to compare actual LEA baseline results in 2009-10 to New York State baseline results and project proficiency (Levels 3
and 4) until 2013-14. LEA goals at the end of 2013-14 either matched or exceeded state goals. This RTT district grant extends past
2013-14, so additional goals were set until 2016-17. The “all students” proficiency goal was extended to 80%. Then each sub-

population was set as a percentage of the “all students™ group based on the pre-determined goal in 2013-14 (i.e., grade 4

Blacks/African American goal in 2013-14 is 55. 55/65 = 85% * 80% = 68 for 2016-17.) Then final goals were set for 2016-17 with
additional considerations taken into account as to the percentage of sub-population as a percentage of the total district enrollment
with Hispanic/Latino being 27% and Black/ African American being 50%.

Baseline(s) Goals
SY 2016-
Goal area Subgroup SY 2010- SY 2011- SY 2012- SY 2013- SY 2014- SY 2015- 17
11 12 13 14 15 16 Post
Actual Actual Goal Goal Goal Goal (Post-
Grant)
NYSELA Gr.4 | OVERALL 36% 44.53% 61% 65% 70% 75% 80%
Black/African
American 31% 43.09% 49% 55% 60% 65% 70%
Hispanic/Latino 33% 38.69% 44% 49% 57% 66% 75%
Students with
Disabilities 14% 13.33% 25% 29% 31% 33% 36%
English
Language
Learners 6% 2.9% 27% 31% 33% 35% 38%
Economically
Disadvantaged 31% 40.91% 46% 51% 58% 66% 75%
NYS Math Gr. 4 | OVERALL 42% 56.09% 65% 71% 74% 77% 80%
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Black/African

American 35% 52.03% 57% 68% 71% 74% 77%

Hispanic/Latino 39% 51.66% 57% 68% 71% 74% 77%

Students with

Disabilities 17% 22.03% 35% 40% 429% 44% 45%

English

Language

Learners 19% 27.54% 40% 46% 48% 50% 52%

Economically

Disadvantaged 37% 52.93% 57% 68% 71% 74% 77%
NYS ELA Gr.8 | OVERALL 34% 41.38% 64% 67% 70% 74% 80%

Black/African

American 31% 35.97% 43% 50% 58% 66% 75%

Hispanic/Latino 32% 37.45% 43% 49% 58% 66% 75%

Students with

Disabilities 5% 7.14% 26% 29% 31% 33% 35%

English

Language

Learners 7% 4.17% 24% 28% 30% 31% 33%

Economically

Disadvantaged 29% 37.03% 59% 62% 66% 70% 75%
NYS Math Gr. 8 | OVERALL 33% 42.45% 56% 67% 71% 75% 80%

Black/African

American 29% 40.30% 46% 52% 60% 68% 76%

Hispanic/Latino 32% 41.54% 48% 54% 62% 71% 80%

Students with

Disabilities 12% 18.84% 31% 36% 38% 40% 43%

English

Language

Learners 9% 22.22% 35% 38% 40% 42% 45%
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Economically
Disadvantaged

30%

38.01%

43%

49%

56%

64%

75%
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(A)(4)(b) Decreasing achievement gaps

The achievement gap identified was College and Career Ready (CCR) as defined by New York State as ELA Regents exam score of 75+ and a
math Regents exam score of 80+. Overall 2016-17 CCR goal was set at 45% for all students. Actual results were used for 2010-11 and 2011-12
as published by New York State. The percentage difference from actual results 2011-12 to goal results 2016-17 was determined. Then the
differential goal percentage was broken down as 33% for years 2012-13 and 2013-14 and 66% for 2014-15, 2015-16 and 2016-17. Each sub-
population was determined as a percentage of the “all students” group based on 2011-12 actual results and the overall goal for all students as
45%. (i.e., Black/African American students 2011-12 16.1%/All students 22.8%= 71% *45% = 32% goal in 2016-17.) Then the difference
from the baseline in 2012-13 to the final goal in 2016-17 was determined. Finally 33% of the difference was calculated and divided equally into
the first two years, with the remaining percentage divided equally for the remaining years.

. Baseline(s Goals
Identify (s) SY 2016
subgroup and SY 2010- SY 2011- SY 2012- SY 2013- SY 2014- SY 2015-
Goal area i 17
comparison 11 12 13 14 15 16 (Post-
group Actual Actual Goal Goal Goal Goal
Grant)
College and OVERALL 18.8% 22.8% 25% 30% 35% 40% 45%
Career Ready Black/African
ELA Regents American 15.6% 16.1% 18% 21% 25% 28% 32%
exarﬁl;” and Hispanic/Latino 13.9% 16.5% 18% 21% 25% 28% 32%
math Regents Students with
exam 80+ for Disabilities 1.3% 9.2% 10% 11% 14% 16% 18%
grades 9-12 English Language
Learners 6.7% 0.5% 2% 3% 5% 8% 10%
Economically
Disadvantaged 15.1% 15.6% 17% 19% 23% 27% 31%

21




(A)(4)(c) Graduation rates Students graduating by June within four years after entering grade 9
The high school graduation rate is defined as students graduating with a Regents or Advanced Regents Diploma with Designation by June
within four years after entering grade 9. Actual results were used for 2010-11 and 2011-12 based on New York State-published information.
The 2016-17 graduation goal was set at 90% for all students and sub-populations with the exception of students with disabilities, which was set
to meet the New York State standard of 80%. Then the difference from the baseline in 2012-13 to the final goal in 2016-17 was determined.
Finally 33% of the difference was calculated and divided equally into the first two years, with the remaining percentage divided equally for the

remaining years.

Baseline(s) Goals
SY 2016-
Goal area Subsrou SY 2010- SY 2011- | SY 2012- SY 2013- SY 2014- | SY 2015- 17
sroup 1 12 13 14 15 16 Post-
Actual Actual Goal Goal Goal Goal
Grant)
High school OVERALL 79% 78% 80% 83% 86% 89% 90%
graduation rate Black/African
American 82% 77% 81% 83% 86% 89% 90%
Hispanic/Latino 74% 77% 81% 83% 86% 89% 90%
Students with
Disabilities 65% 68% 71% 73% 75% 77% 80%
Economically
Disadvantaged 82% 81% 83% 85% 87% 89% 90%
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(A)(4)(d) College enrollment (as defined in this notice) rates

Based on the college enrollment rate, actual results were used for 2010-11 from New York State’s most recently published data

at http://www.highered.nysed.gov/oris/Graduation Rates.htm. The overall goal for 2016-17 was set at 85%. Similar to the

calculation methodology of other charts, the difference from the baseline to the final goal was determined, then a 33% was
calculated and divided equally into the first two years, with the remaining percentage divided equally for the remaining years.

Baseline(s) Goals
SY 2016-
Goal area Subgroup SY 2010- SY 2011- SY 2012- SY 2013- SY 2014- SY 2015- 17
11 12 13 14 15 16 (Post-
Actual Goal Goal Goal Goal Goal
Grant)
College OVERALL 66.2% 69% 72% 75% 78% 81% 85%
enrollment rate Black/African
American 66.4% 69% 72% 75% 78% 81% 85%
Hispanic/Latino 59.3% 63% 67% 72% 77% 81% 85%
Students with
Disabilities 45.5% 47% 49% 51% 53% 55% 58%
Economically
Disadvantaged 66.2% 69% 72% 75% 78% 81% 85%
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Middletown City School District RTT-D Grant Timeline

The Next Chapter in a Successful Turnaround of a High Needs School District

the initiatives and

dramatically from 66 to 77 percent.

are prepared to compete in the 21st century global economy.

programs outlined throughout this

Goals: The Enlarged City School District of Middletown (New York) is a rare example of a successfully turned around small city
school district with six years of documented improvements in academic achievement for all students at the elementary, middle and
high school levels and increased graduation rates for all student groups. Adding to the significance of Middletown’s success is that it
came during a time when the district’s poverty increased 18 percent, from 54 to 72 percent, and its minority population grew

While it is satisfying to have made such great strides, the district must keep moving forward and improving in order to meet the new
academic challenges and standards that have been identified for students— and to ensure all students are college and career ready and

Middletown seeks a Race to the Top District Grant to continue making progress so that every student, regardless of economic
circumstance, is given the opportunity to learn and succeed. With Race to the Top funding, the district will be able to put in the place

grant application and reflected in the timeline below.

Timeline: Month/Year

Activities

Responsible for task

Deliverables

January — March 2013
e Recruit a Grants
Manager

Immediately following the
RTT-District Grant award
announcement, the district will
post for the position of Grants
Manager to administer the
RTT-District Grant.
Solicit applications during the
month of January 2013.
Interviews conducted during
February. Final selection will
be made prior to the end of
February to give the successful
candidate time to notify their
current employer and provide
the required notification. The
new grants manager will start

on March 1, 2013.

Superintendent of Schools,
Assistant Superintendent —
Administration, Assistant
Superintendent — Instruction

Work with the superintendent,
administrators, school leaders,
faculty and staff to plan and
implement the RTT-D grant
programs.

Audit grant compliance and
prepare and issue Middletown’s
annual RTT-D grants reports to

share with U.S. Department of
Education.
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January — March 2013

e Recruit a Project
Evaluator

January — February 2013
e Blended Learning
Classroom Environment
Implementation Grades
K-12

Immediately following of the
Grant award announcement,
post for the position of Federal
Grant Evaluator to evaluate the
programs and initiatives related
to the RTTT-District Grant.
Solicit applications during the
month of January with

interviews conducted during
February. Final selection will

be made prior to the end of
February with a projected start
on March 1, 2013.

Finalize negotiations, contract
development and approval with
Education Elements for a four-
year implementation program
to successfully transition K-12
classrooms to blended learning
environments from January —

Superintendent of Schools,
Assistant Superintendent —
Administration, Assistant
Superintendent — Instruction

project.
Blended Learning Classroom Environment Implementation Grades K-12

Superintendent of Schools,
Assistant Superintendent —
Administration, Assistant
Superintendent — Instruction,
representatives from Education
Elements

February 2013.

The project evaluator will
assess progress in meeting
program goals by collecting
quantitative and qualitative
information to determine the
impact of the activities and
strategies, and whether these
need to be modified or
eliminated to improve the
work.

Conducts formative evaluation:
Enable the participants to
reflect on the progress of the
event (e.g. training, meeting,
seminar) while it is taking place
(e.g. through reflective diaries,
individual interviews, post-it
notes stuck on a wall, etc.)

Provide summative evaluation;
Gather final evaluative
information at the end of the

All teachers and school leaders
will become familiar with
instructional digital content and
the blended learning
instructional model.

100% of educators will become
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April — June 2013
e Blended Learning
Classroom Environment

Implementation Grades
K-12

Design Phase begins
e Planning and Systems
review

e Instruction model
content & content
selection
e Content purchase
Education Elements assigns
Middletown a relationship
manager who remains in close
contact with school leaders and
ensures that services are
delivered efficiently and
effectively. During the Blended
Learning design phase, the
relationship manager
collaborates with school leaders
and teachers on instructional
model design and digital
content selection.

Education Elements staff,
Assistant Superintendent —
Instruction, Middletown
technology staff, Middletown
faculty and school leaders

July — August 2013
e Blended Learning
Classroom Environment

Implementation Grades
K-12

Implementation Phase/Launch
e Content purchase
completed
e Systems integration and
Launch preparation
e Facilities, network and
hardware preparation
e Training preparation
and delivery
Educators receive extensive
training on the Hybrid Learning
Management System (HLMS),
which is used (1) to access the

Education Elements staff,
Assistant Superintendent —
Instruction, Middletown
technology staff, Middletown
faculty and school leaders

learning classroom, including
instructional best practices and
routines, HLMS usage, and
lesson planning.

All school leaders and
educators who attend
professional development,
provided by Education
Elements, will then be expected
to train fellow teachers/leaders
on how to use the product
during school-site trainings.
(Train-the-trainer model)

All students become familiar
with using new instructional
tools like the Hybrid Learning
Management System (HLMS).

100% of teachers will use
digital content as an integrated
part of instruction based on
individual student progress.

All teachers will make data-
driven instructional decisions
daily by providing access to
academic data in a unified way.

All parents will be given the
opportunity to learn more about
blended learning though
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digital content providers that
teachers assign to students and
(2) to monitor both individual
student and overall classroom
performance on digital content
assignments. Education
Elements employs a train-the-
trainer (TTT) model of
professional development,
where representatives from a
school (typically a teacher, an
instructional coach, and /or an
administrator) attend Education
Elements-led professional
development sessions. These
representatives then train
teachers to use the product
during school-site professional
development.

August — December 2013

e Blended Learning

Classroom Environment

Implementation Grades
K-12

Launch/ Support Phase
e Follow-up professional
development, as needed
e Ongoing technical
support, troubleshooting
Once the school year begins,
Education Elements provides
extensive support to educators.
The relationship manager
schedules a conference call
with school leaders on a bi-
weekly basis to ensure that all
questions and concerns are

addressed in a timely and

Education Elements staff,
Assistant Superintendent —
Instruction, Middletown
technology staff, Middletown
faculty and school leaders,
students, parents

“trainings” offered at Back to
School Nights.

The district will create a short
“how to”” manual for parents
that covers accessing and
interpreting student data, and
advice for discussing it with
students and teachers.

All parents will have the
opportunity to access a
computer lab in the school or
the community where they can
log-in to view student data, and
receive technical assistance
from an educator who is
familiar with the system.

All teachers and all students
will be asked formally and
informally for feedback on

their experiences with blended
learning.
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January — March 2013
e Instructional Rigor in
High School Courses

leads follow-up professional

Hybrid Learning Management
System (HLMS), centered on
analysis of student performance
data. The Client Services Team

such as resolving educator log-

in or usage issues that occur.
Finalize negotiations with Superintendent of Schools, All common core curriculum
teachers will complete staff

effective manner, and also

development training on the

is available during the year to
provide additional support,

IR . to implement the

&) |a college and

career readiness program that
uses indicators (predictors) to
determine students’ levels of
post-secondary preparedness by
increasing the academic rigor
of high school courses. Once

contract development and
approval wit 1S set,
work will begin to integrate the
four-year “academic rigor”
program into high school core
academic courses with the
direct intent to assure that
students meet “College &
Career Readiness” as defined
by the NYS Department of

Superintendent — Instruction,
representatives from

Assistant Superintendent —
Administration, Assistant

(b)(4)

development required to

implement the [0)@)
®)4) program.

Middletown will infuse 12
classes (algebra 1 and 2,
geometry, pre-calculus,

biology, chemistry, physics,

U.S. history and English 9. 10,
11 and 12) with|®@
materials and approaches,
covering both core and more
advanced subjects.

All students will be tested mid-
year to establish a benchmark
of knowledge. Those who do
not meet the standards at the
mid-year will receive targeted

Education.

Core curriculum teachers and

(@ |

July-August 2013
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e Instructional Rigor in
High School Courses

program will provide a 5-day
professional development
seminar for instructional
leaders. Focus will be on
increasing and teaching rigor,
depth of knowledge and
cognitive demand. At the same
time, instructional resources
and strategies will be discussed
for instructional rigor with
content area teachers. The

|(b)(4)

rogram will also

provide quarterly in-service
training by subject area for on-
going review and program
implementation.

instructional leaders at the

secondary level, D@ staff

developers

Year 1 through Year 4:
November 2013 — June 2016
e Instructional Rigor in
High School Courses

e Quarterly in-service
training days will
support teacher and
administrator
development.
e Quarterly meetings and
follow-up with core
academic area teachers
annually for the life of
the grant.
e End of year course
assessments that are
aligned with the
Common Core State
Standards annually for
the life of the grant.

Core curriculum teachers and
instructional leaders at the

secondary level, staff

developers

January — February 2013

Finalize negotiations with

Superintendent of Schools,

differentiated instruction and
guided intervention within the
classroom.

End-of-the year testing will be
administered to all 500 student
participants (over the course of
4 years) in|®“ |
program courses to identify the
mastery of knowledge.

Twelve (12) high school
educators will participate in
professional development to

teach the Syracuse University

Project Advance (SUPA)

courses.

20% of high school students
will enroll in Syracuse
University Project Advance
program (SUPA) courses each
of the four years of the RTT-D
grant.

185 Middletown students over
the 4-year grant period will
participate in the SUPA on-

campus summer program
between their junior and senior
years, allowing them to
experience campus life and
take additional college courses
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Instructional Rigor in
High School Courses

Syracuse University’s Project
Advance (SUPA). Once
contract development and
approval with Syracuse
University’s Project Advance
(SUPA) is in place, work will
begin to implement a four-year
program to provide college and
high school campus and virtual
college learning experiences to
assure successful college and
career readiness and transition
for at-risk, minority and first
generation students from homes
of poverty.

Assistant Superintendent —
Instruction, Assistant
Superintendent —
Administration, Syracuse
University Project Advance
Coordinator

Year 1 through Year 4: July

2013 — June 2016
Instructional Rigor in
High School Courses

Teachers must spend an initial
two weeks in Syracuse for
training with college
professors. Every summer
thereafter, SUPA teachers will
be required to attend weeklong
seminars. Annual staff
development for Middletown
educators who will teach SUPA
Courses will be July/August
2013, 2014, 2015 and 2016.

Middletown secondary teachers
and instructional leaders,
Syracuse University professors
affiliated with the SUPA
program

Year 1 through Year 4: July

2013 — June 2016
Instructional Rigor in
High School Courses

July/August 2013, 2014, 2015,
2016
Annual college campus
summer experiences for
students.

Middletown High School
students, Syracuse University
professors affiliated with the

SUPA program

will complement the in-district
work.

All Middletown graduates who
participated in the SUPA
program will be tracked

voluntarily to determine if they

are on track to graduate college
in four years.

100% of students in grades 7-9
will have option to take
SUPA’s College Learning
Strategies courses, a
progressive series of classes
that develop the skills and
behaviors necessary for college
success, including time
management, note-taking,
effective study habits,
communications skills and
stress management.

January — March 2013

1-to-1 Mobile Learni

Enter into final negotiations,

ng Device Initiative
Superintendent of Schools,

All new Education Technology
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e 1-to-1 Mobile Learning
Device for all students
in grades 8-12

contract development and
approval with a properly vetted
Mobile Device manufacturer
for four year deployment
program of appropriate devices
for students and teacher use to
assure personalized learning
with integration into blended
and flipped classroom
instructional methods and
requirements.

Assistant Superintendent —
Administration, Assistant
Superintendent — Instruction,
Mobile Device Company
representative

January — March 2013
e 1-to-1 Mobile Learning
Device for all students
in grades 8-12
e Recruit Mobile Device
Technicians

Immediately following the
grant award announcement,
solicit applications for the
position of Mobile Device
Technician during the month of
January. Interviews to be
conducted in February. Final
selection will be made prior to
the end of February to give the
successful candidate time to
notify their current employer
and provide the required
notification. Mobile Device
Technicians will start on March
1,2013.

Superintendent of Schools,
Assistant Superintendent —
Administration, Assistant
Superintendent — Instruction,
Chief Technology Officer

January — March 2013
e 1-to-1 Mobile Learning
Device for all students
in grades 8-12
e Recruit Education
Technology Integration

Upon the grant award
announcement, solicit
applications for the position of
Education Technology
Integration Coach during the
month of January, with

Coaches

interviews to be conducted in

Superintendent of Schools,
Assistant Superintendent —
Administration, Assistant
Superintendent — Instruction,
Chief Technology Officer

Integration Coaches (3) will
provide trainings and support
for teachers in grades 8-12 to
implement the 1-to-1 Mobile

Learning initiative.

All grade 8-12 students and
teachers over the 4 years of the
RTT-D grant will use Apple
1Pads (or similar tablet
technology) as a main learning
tool.

Tablet technology will engage
100% of students of the “digital
generation” who participate in
the 1-to-1 Mobile Learning
initiative.

All grades 8-12 students will
develop the skills and
knowledge necessary to
responsibly navigate the world
of emerging technology.

100% of grades 8-12 students
in the 1-to-1 Mobile Learning
program (using personal
computing devices) will have
access to the entire curriculum
and syllabus for each of their
classes, curriculum materials in

electronic format and
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February. Final selection will
be made prior to the end of
February to give the successful
candidate time to notify their
current employer and provide
the required notification.
Education Technology
Integration Coaches will start
on March 1, 2013 in order to
receive the requisite staff
development and to begin
appropriate curriculum
development for student and
staff in-service beginning July
2013.

March — July 2013
e 1-to-1 Mobile Learning
Device for all students
in grades 8-12

The Mobile Device
manufacturer, district
technology administration and
technical support personnel will

Mobile Device Company
representative, Middletown
administration and technical

support personnel, school

begin the planning and leaders
development of appropriate
support structures to assure
effective and efficient mobile
device support. Full readiness
and implementation anticipated
for July 1, 2013.
July 2013 Offer trainings and workshops Education Technology
e 1-to-1 Mobile Learning | for teachers and students on the Integration Coaches,
Device for all students | integration of mobile devices in Middletown faculty,
in grades 8-12 the classroom. technology staff, school leaders
and students

homework assignments, as well
as individual “status” reports
showing course grades and
progress toward college- and
career-readiness.

All students in the 1-to-1
program will be able to connect
electronically with their peers
to correspond, ask questions,
provide help/feedback, as well
as communicate with teachers
and submit homework
assignments.

All grades 8-12 students and
teachers will be formally and
informally surveyed to share
their experiences with the
1-to-1 Mobile Learning
initiative.

Transition of Elementary Teachers as G

January — March 2013

Recruit an experienced

Superintendent of Schools,

neralists to Specialists in Literacy, Math

All grades K-6 teachers will
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e Transition of

Elementary Teachers as

Generalists to

Specialists in Literacy

and Mathematics

educational consulting group
that has connections to a
nationally recognized
“Elementary Math Education”
program, and has experience in
providing in-service and
mentoring for teachers in high-
needs school districts with the
successful pedagogy of
understanding and applying
math at the elementary grade
levels (K-6) and a history of
significant improvements in
student performance on state
and federal math assessments.
It should be noted that the
school district has an existing
and successful partnership with
two institutes of higher
education that have prepared a
number of the district’s general
education teachers to become
literacy specialists.

Assistant Superintendent —
Instruction, Assistant
Superintendent —
Administration, school leaders,
department chairpersons

Year 1 through Year 4: July
2013 — June 2017

Transition of

Elementary Teachers as

Generalists to

Specialists in Literacy

and Mathematics

Professional development,
summer curriculum writing and
monthly support for teachers
assigned to math teams for
grades K-2.

Assistant Superintendent —
Instruction, Elementary Math
Education consultant, K-5
teachers, school leaders,
department chairpersons,
Teacher Center staff

Year 1 through Year 4: July
2013 through June 2016

Transition of

Professional development,
summer curriculum writing and
monthly support for teachers

Assistant Superintendent —
Instruction, Elementary Math
Education consultant, K-5

have the opportunity to pursue
Certificates of Advanced Study
(CAS) in either mathematics or
literacy to become instructional
specialists.

All K-5 teachers who become
instructional specialists will be
asked to share their experiences

with other teachers who are
considering pursuing a CAS.

100% of grades K-5 students
will be asked for feedback
about their experiences with
“team teaching” by
instructional specialists in the
elementary school.

All parents of K-5 students will
be surveyed for feedback on
“team teaching” by
instructional specialists in the
elementary school.
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assigned to math teams for teachers, school leaders,
department chairpersons,

Teacher Center staff

Elementary Teachers as

Generalists to grades 3-6.

Specialists in Literacy
and Mathematics

ery of Standards vs. Seat Time for Promotion of Elementary Stu

Year 1 through Year 4: Recruit two elementary Superintendent of Schools, 20 teachers in grades 3-6 will
May — June 2013 teachers to teach two sections Assistant Superintendent — complete required staff
May — June 2014 of this new program, Mastery Instruction, school leaders, development opportunities to
May — June 2015 of Standards vs. Seat Time for department chairpersons pilot this new competency-
May — June 2016 promotion of Elementary based learning program.

e Mastery of Standards Students, which is designed to
vs. Seat Time for allow students to progress To measure proficiency, 100%
promotion of through the four core academic student participants in the
Elementary Students areas by virtue of mastering mastery standards classrooms
will create portfolios;

standards versus simply
completing the amount of
required seat time. The task
will repeat in each of the four
years of the grant during the
same time frame.

participate in team projects,
etc., in addition to performance
on standardized assessments.

All student participants

Year 1 through Year 4: Summer staff development for K-5 teachers, school leaders, (approximately 40 per year)
May — June 2013 the teachers in this program department chairpersons, will have the opportunity to use
May — June 2014 during each of the summer of Assistant Superintendent — Chrome Notebooks, which are
May — June 2015 the grant. Instruction, Teacher Center a scalable and affordable way
May — June 2016 staff to put technology into the

e Mastery of Standards hands of more students and
vs. Seat Time for teachers and enhance learning
in the classroom.

promotion of

Elementary Students
Year 1 through Year 4: Purchase and install two class Chief Technology Officer, All student and teacher
May — June 2013 sets of ChromeBook Notebook technology support staff participants will be asked for
May — June 2014 computers (30) for student feedback about their
May — June 2015 individual use. This purchase is experiences with the new
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May — June 2016
e Mastery of Standards
vs. Seat Time for
promotion of
Elementary Students
S
Year 1 through Year 4:
April 2013
April 2014
April 2015
April 2016
e Student Promotional
Proficiency
Requirements at Grades
2,5,8

to be repeated each summer of
the grant.

udent Promotional Proficiency
Identify those teachers who
will be teaching the “midpoint”
classes at each of the
promotional markers (grades 2,
5 and &) during April of each
year of the RTT-D grant.

Grades 2, 5 and 8 teachers,
school leaders, Assistant
Superintendent — Instruction

Requirements at Grades 2, 5 and 8

Year 1 through Year 4:
July/August 2013
July/August 2014
July/August 2015
July/August 2016

e Student Promotional
Proficiency
Requirements at Grades
2,5,8

Summer planning and
curriculum development for the
educators who are selected to
teach the “midpoint” classes
during each year of the grant.

Grades 2, 5 and 8 teachers,
Teacher Center staff, school
leaders, Assistant
Superintendent — Instruction

Year 1 through Year 4:
July 2013, July 2014, July
2015, July 2016
e Student Promotional
Proficiency

Requirements at Grades
2,5,8

Purchase class sets of
ChromeBook Notebook
computers for each of the
“midpoint” classes as each
additional section is added
based on student
performance/need.

Chief Technology Officer,
technology support staff

program “Mastery of Standards
vs. Seat Time for Promotion.”

All students placed in
“midpoint” classes will receive
intensive, personalized literacy

and mathematics instruction
with concepts and skills that
present difficulties for them.

Teachers and students in the
midpoint classrooms will be
provided Chrome Notebooks
for learning with the vast
educational resources that are
found on the web.

All midpoint teachers will have
quick access to educational
apps and Internet resources to
use with students and will share
information with their peers
about the apps that have
demonstrated the most promise
or success with students.
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New and Aspiring Teacher Simulation

January-March 2013
e New and Aspiring
Teacher Simulation

Contract with a leading
developer of immersive, web-
enabled simulations to create

interactive role-playing
simulations that appropriately

depict the “Year in the Life of a
Highly Effective Teacher” and
will, in addition to give a
realistic understanding of what
it is like to be a school teacher,
also build a profile of the
individual participating in the
simulation relative to skills and
knowledge needed to be
successful in the classroom.
Such profile will then be
applicable to guide additional
staff development, experience
and or higher education.

Superintendent of Schools,
Assistant Superintendent —
Instruction, members of Annual
Professional Performance
Review (APPR) Committee,
representatives from a leading
developer of immersive, web-
enabled simulations, Chief
Technology Officer, school
leaders, Teacher Center staff

April 2013 — April 2015
e New and Aspiring
Teacher Simulation

Build the simulation and
conduct appropriate testing
with new and/or aspiring
teachers.

Superintendent of Schools,
Assistant Superintendent —
Instruction, members of Annual
Professional Performance
Review (APPR) Committee,
representatives from a leading
developer of immersive, web-
enabled simulations, Chief
Technology Officer, school
leaders, Teacher Center staff

June 2014-June 2016
e New and Aspiring
Teacher Simulation

Develop and provide e-PD
(electronic professional
development) online to

Superintendent of Schools,
Assistant Superintendent —
Instruction, representatives

District will document the
development, testing and
evaluation of “Year in the Life
of a Highly Effective
Classroom Teacher” simulation
program.

This electronic or virtual
professional development will
introduce all aspiring and new

educators to the realities of
classroom teaching.

Through the simulation
program, the district will build
a profile of strengths and
weakness with
recommendations for
individual professional
development for 100% of
participants.

All new and aspiring teachers
will be surveyed for their
experiences with the online
simulated training modules.

Middletown district officials
will also share information with
all school leaders and teaching
colleges across the state that are

interested in the Year in the
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individuals taking the
simulation and looking for
appropriate professional
development based on the
simulation profiling.

from a leading developer of
immersive, web-enabled
simulations, Chief Technology
Officer, school leaders, Teacher
Center staff

June 2015- June 2016
e New and Aspiring
Teacher Simulation

Year 1 through Year 4:
e Two-Year (Extended)
Kindergarten Program

Provide demonstration,
presentation and availability of
the simulation at educational
forums and conferences.

Reassign primary teachers who
will teach the Two-Year
“Extended” Kindergarten

Program following annual
kindergarten screenings during
of each year of the RTT-D
grant.

Superintendent of Schools,
Assistant Superintendent —
Instruction, representatives
from a leading developer of
immersive, web-enabled
simulations, Chief Technology
Officer, school leaders, Teacher
Center staff

Kindergarten teachers, school
leaders, Assistant
Superintendent — Instruction

Year 1 through Year 4:
e Two-Year (Extended)
Kindergarten Program

Summer planning and
curriculum development for the
educators who are selected to
teach the two-year “extended”
kindergarten program during
each year of the grant.

Kindergarten teachers, school
leaders, Assistant
Superintendent — Instruction

Life of a Highly Effective
Classroom Teacher” program.

Two-Year (Extended) Kindergarten

All teachers (a total of 6 during
the 4 years of the RTT-D grant)
will complete required staff
development opportunities to
implement this new program.

All English Language Learners
and students who do not meet
requisite benchmarks on the
kindergarten readiness test will
be enrolled in the new 2-year
“extended” program.

All teachers and parents will be
surveyed for their experiences
with the two-year kindergarten

program.
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To determine the overall effectiveness of Middletown’s RTT—D programs, evaluations will be completed at regular intervals
throughout the four-year grant period. The district’s project evaluator will closely analyze the specific goals and performance

measures detailed in this grant application, including the following:

e Student proficiency levels on local and state assessments will increase at the pace necessary to prepare students for success in
college and careers;
e Increases in graduation rates, especially for economically disadvantaged and high-needs students;
e The number of students opting to take more advanced classes in high school;
e The number of Middletown graduates needing remedial classes in college;
e The use of instructional technologies in the classroom will increase;
e Increased and more effective use of data systems to guide improvements in teaching and learning;
e Use of the district’s parent portal system, with special focus on finding links between increased parental engagement and
increased student achievement;
e Effectiveness ratings for teachers and principals as measured by the state’s Annual Professional Performance Review (APPR)
process will increase;
e The number of staff members taking advantage of training and development activities will increase;

e District retention rates for effective and highly effective teachers and principals will increase.

The programs and initiatives within the district’s RTT-D grant will be documented and evaluated using complementary data collection
techniques (classroom observations, interviews, web surveys, artifact review, etc.).
Principals, teachers, students and parents will complete pre- and post-online surveys to facilitate data collection and analysis from a

variety of sources.
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Site visits, observations, face-to-face and telephone interviews will also be conducted at various points throughout the duration of the
evaluation. School-level data, including principal and teacher evaluation scores and student performance will also be collected.
Duration of the study and phases of evaluation: (Spring 2013 — Fall 2017)

e Phase [: Design refinements, data identification and data access
e Phase II: Implementation, baseline data collection from cohorts
e Phase III: Reporting of year one results
e Phase [V: Revision and implementation of year two evaluation procedures

e Phase V - [X: Reporting of subsequent results; revisions to evaluation plans and final, summary technical and public reports
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B. PRIOR RECORD OF SUCCESS AND CONDITIONS FOR REFORM

(B)(1) Demonstrating a clear track record of success
The extent to which each LEA has demonstrated evidence of—

(1) Aclear record of success in the past four years in advancing student learning and
achievement and increasing equity in learning and teaching, including a description, charts or
graphs, raw student data, and other evidence that demonstrates the applicant’s ability to—

(a) Improve student learning outcomes and close achievement gaps, including by raising student
achievement, high school graduation rates, and college enrollment rates;

(b) Achieve ambitious and significant reforms in its persistently lowest-achieving schools or in
its low-performing schools; and

(c) Make student performance data available to students, educators, and parents in ways that
inform and improve participation, instruction, and services.

The Enlarged City School District of Middletown enrolls more than 7,100 students (6,900 in-
district and approximately 200 out-of-district pupils) in seven schools and employs more than
1,000 teachers, administrators and staff. The Hispanic/Latino portion of the district’s enrollment
has grown from 38 percent in 2003-04 to 50 percent in 2011-2012, and the White portion of the
enrollment has declined from 34 to 21 percent in the same period. Also within this same time
period, the district’s population of economically disadvantaged students increased from 59 to 73

percent.

Rather than following national trends that typically associate low-income family status with low
student achievement, Middletown has improved academic achievement and graduation rates
during the last several years. At the elementary, middle and secondary levels English language
arts (ELA) and mathematics achievement scores have increased. Achievement on the
elementary/middle ELA rose from a performance index score of 134 in 2005-2006 to 162 in
2009-2010. For elementary/middle school math, performance index scores jumped from 134 in
2005-2006 up to 176 in 2009-2010. The most dramatic leaps can be seen at the secondary level.
In secondary ELA, improvement has gone from 131 on the performance index in 2005-06 up to
190 in 2009-2010. And in secondary math, performance index scores jumped from 142 in 2005-
2006 up to 189 in 2009-2010. See the chart below for a visual reference. Please note:
Middletown is detailing the performance index scores for time periods that allow an “apples to

apples” comparison of student achievement. After the 2009-2010 state assessments were
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administered, New York changed its minimum standards of proficiency (“cut scores™) for grades
3-8 ELA and math, so using the last four years of data (2008-2012) would not provide an
accurate picture of the district’s achievement growth. See sections (B)(3) and (B)(5) below for

more details on the change in “cut scores.”

[An explanatory note about performance index: In New York State, performance index (PI)
scores are calculated using the combined results of scores on state assessments. Students are
placed in Level 1 (not meeting learning standards), Level 2 (partially meeting learning
standards), Level 3 (meeting learning standards) or Level 4 (meeting learning standards with
distinction) based on their exam scores. The performance index scores take into consideration
overall student achievement at each of these levels, giving more weight to the number of students
in Levels 3 and 4. So, schools with higher PI scores are achieving at higher levels; the maximum

PI score is 200.]

MIDDLETOWN ACHIEVEMENT GROWTH AS SHOWN BY PERFORMANCE INDEX NUMBERS

Performance Index (200 maximum score)
Assessments 100 120 140 160 180 200

Elementary/Middle-Level ELA
2005-05 | ]
2009- 10 IIEEEEEEEEEEE—

Elementary/Middle-1.evel Math
2005-05 [ ]
200- ) |

Secondary ELA
2005-05 1 ]
2009- 10 I

Secondary Math
2005-05 | ]
200y- 1o
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Significant increase in high school graduation and college enrollment rates

Increased student achievement has also led to increased graduation rates. In 2004, 51 percent of
students graduated from Middletown High School. By 2009, the graduation rate increased to 74
percent and increased again in 2011 to 75 percent. (Note: In New York, graduation
accountability is measured to include August graduates. Middletown typically adds 5 to 8
percent more graduates between June and August. The district’s highest graduation rate was 83

percent in 2010.)

In addition, college admission rates for the number of economically disadvantaged students has
increased significantly during the same period—from 66 percent in 2004 to 79 percent in 2009
and 81 percent in 2012. Forty-nine percent attended two-year colleges and 27 percent attended

four-year colleges in 2012.

Middletown’s achievement gains across the board led to removal from New York State’s
“schools in need of improvement” lists. In the past, all of the district’s seven schools were on this

list and the district was not making adequate yearly progress (AYP) in many areas.

History of success with ambitious and significant reforms in low-performing schools
Middletown has a history of successfully carrying out federal programs (including grant-funded
initiatives), as well as introducing bold new initiatives. Beginning in 2007, the district adopted
the Safe Schools/Healthy Students (SS/HS) Initiative based on the premise that schools and
communities working in partnership can achieve the goal of a safe and supportive environment
for children and promote the healthy development of school-aged children. The initiative was
funded through three federal agencies (the U.S. Department of Education, the Department of
Health and Human Services and the U.S. Department of Justice) and included partnerships with
several local agencies (police departments, parks and recreation departments, etc.). Among the
many activities were: gang resistance education, life skills training, mental health services, peer
mediation and conflict resolution training, substance abuse prevention, healthy families
programs, mentoring, after-school activities and fitness programs. Results of the program include
increases in: safety in the schools, the number of pupils receiving mental health services and the

numbers of participants in organized recreational activities. (A summary report with more details
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on the program’s successful implementation is included as Reference 3 in the Appendix.)
Middletown has continued the most effective portions of the SS/HS Initiative after the grant
funding period, as district officials feel these programs are a vital part of further improving the
district. After all, meeting students’ academic needs is just one of the puzzle pieces; addressing
social and emotional needs is another crucial part of providing personalized learning

environments.

Since 2009, Middletown has been successfully carrying out the federally funded 21st Century
Learning Centers (21st CCLC) initiative, which awards grant money exclusively for after-school
programs that provide services to students attending high-poverty, low-performing schools. In
Middletown, the overreaching goal was to provide students with opportunities for increased
engagement, self-esteem, positive attitudes and health, which, in turn, provides the foundation
for academic success. The initiative includes academic enrichment activities, character education
programs, family literacy services, remedial education activities, tutoring and counseling. A
systematic program evaluation conducted for the district’s 21st CCLC programs showed
substantial positive impacts. For example, the academic performance of students on the ELA and
mathematics exams increased quite significantly for participants who attended programs for 30

days or more.

Examples of other ambitious and significant initiatives carried out in Middletown include:

o Dual Language Program: Instead of simply providing English language instruction to
incoming English Language Learners (ELL), Middletown opted to expand on the idea
and help prepare more students for the global marketplace. Under this program, ELL
students are in a classroom with peers for whom English is the first language. Two
teachers—one language teacher and one general teacher—team up to provide instruction.
Students are taught completely in English one day and in Spanish the next day. During its
three years in existence, the program has been extremely well-received by parents and
participating students are performing at higher levels on standardized tests compared with

peers not in the Dual Language Program.
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)

Adding co-curricular activities: In many districts across the country, co-curriculum clubs
and athletic programs are being slashed due to reduced educational funding. Middletown
has opted, instead, to expand its student activities, finding that these programs connect
students with their schools. One success story, in particular, stands out: when the district
started a “strings” program (stringed instruments), nearly 200 students joined the first
year, with 73 percent falling into the economically disadvantaged subpopulation (similar
to the overall district makeup). These students were not previously involved in any other
clubs or activities and were not achieving at proficiency levels. After two years of
participation in the strings program, the students turned around academically and were
reaching proficiency levels on state exams. Similar trends have been noted with student

participation in other co-curricular activities.

Different approach to the district’s Career Center: Use of Middletown’s College and
Career Center—by both students and parents—has increased exponentially over the last
few years, thanks to creative hiring practices and other innovations that have resulted in
more effective Center programming. While most school college and career centers are
staffed with guidance counselors, Middletown hired former college recruiters,
understanding that these professionals have first-hand knowledge of what students need
in order to be successful in college and beyond. Additionally, the College and Career
Center holds its own college fair—the only district in the area to do this. Students,
including at-risk pupils, are able to interact with representatives from more than 100

colleges and universities without ever leaving the high school.

More recently, Middletown has developed some bold new initiatives to add to its “improvement
toolbox.” The district applied for and received a waiver from the state’s requirement that each
public school have a principal. This year, the high school principal and special education director
and assistant director positions were eliminated and deans were hired to address
discipline/building management issues. The principals and special education personnel were then
replaced with “instructional leaders” whose primary responsibility is to be in classrooms every
day working with teachers to help them improve instructional practices. Middletown officials

opted for this approach after carefully reviewing research that showed: (1) traditional principal
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positions that include building management responsibilities leave little or no time to provide
leadership in instructional areas and (2) regular, hands-on instructional guidance is one of the
most impactful strategies leading to improvements in instruction, added personalized learning

opportunities and increased academic achievement.

In another bold pilot program that started this school year, Middletown altered the structure of
the school environment to improve academic achievement for elementary school students and to
provide a foundation for successful team teaching at its elementary schools. In this initiative,
teachers change classes rather than students. This alteration was made to address one of the main
factors that seemed to affect team teaching, which is the underlying—and often unconscious—
attitudes that teachers had toward their “own” students in comparison with the “non-homeroom”
students. Even though the teachers were responsible for a large group of students in the team-
teaching structure, they were unconsciously thinking of the students in their homeroom as “their
kids.” This sense of ownership seemed to affect instructional practices, leading, in some cases, to
teachers being a little more committed to “their kids” versus the non-homeroom students. To
date, the experiment is working very well, with higher levels of engagement from both the
students and the teachers. The district will monitor student achievement levels throughout the

year to determine the program’s overall impact.

Middletown’s continuing tradition of innovative programs serves to characterize the district’s
ability to identify factors that block success and think outside the box to eliminate those
roadblocks. This ability—which has become part of the Middletown culture—is evidenced in the
initiatives outlined above, in the new initiatives proposed in this RTT—D grant application and

also by two recent studies conducted in the district.

The first—a validation study—was conducted by Interactive, Inc., a renowned program
evaluation firm that has conducted studies in more than 200 schools and corporations. Entitled
“The Successful Turnaround of a High Poverty-High Minority School District,” the study

reflected student and organizational performance through July 1, 2011. It concluded:
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“The accomplishments of Middletown’s administrators, teachers, students, and communities are
a significant and encouraging departure from the otherwise unlikely prospect of turning around

public schools. Middletown is a documented example of a turnaround school district.”

During the 2011-2012 school year, Middletown invited ACT, Inc./National Center for
Educational Achievement (NCEA) to conduct a “Core Practice Audit” in the district. The audit

served to reinforce Middletown’s track record of success, stating:

“The Enlarged City School District of Middletown has experienced a truly remarkable amount
of change over the last six years, as district leaders have introduced powerful new initiatives
designed to align teaching and learning across grade levels and subjects, and create a culture of
data use. Leaders at ACI/NCEA commend the district leadership team for stepping back from
this period of significant development to seek a review of those changes. It is rare to find leaders
willing to expose themselves and their district practices to this type of new scrutiny. Audit
leaders believe that this willingness is, in fact, one of the strongest indicators of a school system

2

on the path to great results for all students.’

The study’s recommendations for future improvements, made in response to hard data and
stakeholder interviews/feedback, have been incorporated into Middletown’s proposed RTT-D
grant programs. Copies of the audit and the validation study are contained in the Appendix as

Reference Items 1 and 4, respectively.

Sharing student performance data with students, educators and parents

Middletown makes student data available to stakeholders in a variety of ways. All schools send
out progress reports to families at the halfway point of each semester and report cards on a
quarterly basis. Parents are encouraged to be in regular contact with teachers to not only follow
their child’s progress, but also to become more involved in their child’s education as a general
practice. In a new initiative started this school year, parents of high school students receive “high
school tracker” reports, which are graphical representations of how far their child has progressed

toward college- and career-readiness.
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Educators in Middletown receive data regularly to help inform instruction and to provide a
foundation for differentiated learning. For example, local and state assessment results give a
broad look at student performance across the board, but also allow educators to break down data
into subgroups to ensure high-needs students are making appropriate gains. The district’s data
team analyzes this broad-based data and presents it in an easy-to-understand manner, meaning
teachers and instructional leaders are armed with information that will drive positive change in

the classrooms.

Classroom-level assessments, which are administered more frequently than local and state
assessments, provide an even more detailed look at student strengths and weaknesses. Possessing
this knowledge (i.e., knowing which skills each student needs to work on) enables teachers to
make adjustments in instruction immediately. This is also achieved with the use of computer-

based adaptive assessments.

Perhaps the most visible sharing of Middletown student achievement growth is taking place right
in the hallways of each school with “data walls.” Data walls provide a visual snapshot of the
performance of students in each school at a particular moment in time, rather than at the end of
the year when learning is complete. The data walls contain one card representing each student in
the school; to protect privacy, the students’ ID numbers, rather than their names, are used. The
cards are color-coded according to each student’s background (Hispanic/Latino, White, etc.) and,
if applicable, status as an English Language Learner, student with disability and/or economically
disadvantaged. The top of each data wall shows categories of progression in achievement (for
example: not making progress, making progress, proficient) and each student’s card is physically
moved according to his/her achievement level over time. These large and very visible
representations of student achievement serve as conversation-starters and information generators.
More importantly, they serve as motivators each time a student or educator walks past. The
initiative has been so successful that many teachers are using data walls within the classrooms, as

well.
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With the RTT-D grant funding, Middletown will be able to significantly expand its capacity to
share achievement information with stakeholders and motivate students and educators through

the expansion of its technology-based student data and assessment systems.

(B)(2) Increasing transparency in LEA processes, practices and investments
The extent to which each LEA has demonstrated evidence of—

Ahigh level of transparency in LEA processes, practices, and investments, including by making
public, by school, actual school-level expenditures for regular K-12 instruction, instructional
support, pupil support, and school administration. At a minimum, this information must include
a description of the extent to which the applicant already makes available the following four
categories of school-level expenditures from State and local funds:

(a) Actual personnel salaries at the school level for all school-level instructional and support
staff, based on the U.S. Census Bureau's classification used in the F-33 survey of local
government finances (information on the survey can be found at
http://nces.ed.gov/ccd/f33agency.asp);

(b) Actual personnel salaries at the school level for instructional staff only;
(c) Actual personnel salaries at the school level for teachers only; and

(d) Actual non-personnel expenditures at the school level (if available).

The culture of the Enlarged City School District of Middletown is characterized by transparency
and open communication with all stakeholder groups. This philosophy plays an especially
important role in the disclosure of financial and budget-related information. The district shares
details of personnel salaries for all school-level instructional staff, faculty and non-personnel
expenditures—as well as for district and school-level administrators—in budget documents
individually and/or within departmental budget salary line items. In addition, as required by New
York State law, a separate document (salary disclosure notice) is prepared as part of the district’s
annual “plain language budget” that lists all salaries above $123,000 and the employees
receiving those salaries. This disclosure notice must also include, as separate items, the salary,
annualized cost of fringe benefits and any other in-kind or other compensation paid to the
superintendent, each deputy, associate or assistant superintendent and anyone with
“superintendent” in his/her title. This information is available in hard copy formats for members

of the public to view and is also posted on the district website.
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Finally, Middletown provides information for the website seethroughny.net

(http://seethroughny.net/), which lists all district employees by name and their compensation.

The site also includes copies of school administrators’ contracts, as well as labor contracts for
bargaining units. Links and summaries of the compensation packages and other information
included on the seethroughny.net website are covered at least once per year in local and regional

newspapers and other media outlets.

Continuing the history of transparency

Middletown’s disclosure of financial information is complemented by the district’s overall
commitment to communicating with students, parents, staff, community members and other
stakeholders. This commitment is especially apparent through the district’s website, which
includes detailed information about district and school-based initiatives, access to all board of
education policies, agendas and meeting minutes, news articles, feature stories, as well as easy-
to-access forms to file Freedom of Information Law (FOIL) requests. Additionally, all board of
education meetings and district-produced news videos are broadcast on “Middie TV,”
Middletown’s television station (accessible via the district website at

http://middletownschools.logicalsolutions.tv/Video/. The district website also contains an

extensive “Academics” section (http://www.middletowncityschools.org/Academics.aspx), which

covers a variety of topic areas important to district stakeholders, including the Race to the Top
initiatives, Common Core State Standards, GED programs, literacy programs, Contract for
Excellence information, details on the district’s English Language Learners (ELL) program and
much more. Additionally, each of Middletown’s seven schools offers online subscriptions to e-

newsletters.

The district’s high-tech communications toolbox also includes individual apps for b

b)@ ®)4) : .
O phones and devices that can be downloaded and used to receive messages

and news from Middletown schools.
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(B)(3) State context for implementation

The extent to which each LEA has demonstrated evidence of—

Successful conditions and sufficient autonomy under State legal, statutory, and regulatory
requirements to implement the personalized learning environments described in the applicant’s
proposal.

As one of the Race to the Top (RTT) states, New York qualified to receive Phase 2 RTT funding.
The state has been proactive in ensuring conditions are opportune to promote successful
implementation of RTT priorities, including those related to creating personalized learning
environments and address the Four Assurances. This was accomplished through legal, statutory
and regulatory means, as well as setting of priorities by New York’s Board of Regents, the
governing/supervisory organization overseeing education in the state. It’s notable that the
priorities set by the Board of Regents not only incorporate RTT priorities, but in many cases, go
beyond when considering requirements for student achievement and college- and career-
readiness. All of these requirements and regulations support the activities proposed in this

application.

Legislation

In May 2010, the New York State Legislature passed legislation, supported by Governor Andrew
Cuomo and the Board of Regents, which laid the foundation for broad-based education reform,
including participation in RTT programming. The legislation: (1) established a new teacher and
principal evaluation system that makes student achievement a substantial component in the way
educators are assessed and supported, (2) raised the state’s charter school cap from 200 to 460
and enhanced charter school accountability and transparency, (3) enabled school districts to enter
into contracts with educational partnership organizations for the management of their persistently
lowest-achieving schools and (4) appropriated $20.4 million in capital funds to the New York
State Education Department (NYSED) to implement its longitudinal data system. More than 91
percent of New York’s public school districts, including Middletown, submitted a Memorandum
of Understanding confirming their support for, and their intent to participate fully in, the state’s
RTT plan. Please see Reference Item 5 in the Appendix to read a summary of the major

components of New York’s Race to the Top Phase 2 application.
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Highlights of additional RTT-related initiatives in New York
In addition to passing legislation related to RTT in New York, the state’s education leaders have
enacted numerous other initiatives that will help ensure successful RTT implementation. Here

are some highlights:

o In January 2010, the Regents endorsed participation in the federally funded 24-state
Partnership for the Assessment of Readiness for College and Careers (PARCC); the state
continues to maintain an active and involved role as one of PARCC’s governing board
members. PARCC members are working together to develop a common set of K-12
assessments in English and math anchored in what it takes to be ready for college and
careers. These new K-12 assessments will build a pathway to college- and career-
readiness by the end of high school, mark students’ progress toward this goal from third
grade up, and provide teachers with timely information to inform instruction and provide
student support. PARCC assessments are scheduled to be operational in New York in the
2014-2015 school year.

o To better ensure college- and career-readiness, the Board of Regents in July 2010 adopted
the Common Core Standards for English language arts (ELA) and mathematics, as well
as the literacy standards in history/social studies, science and technical subjects. At the
same time, the Board raised the “cut scores” on English language arts (ELA) and
mathematics exams to more accurately reflect proficiency and to increase rigor
(Reference Item 6 in the Appendix contains the NYSED press release outlining the
rationale behind these large-scale changes.) The state continues to develop more rigorous
assessments and tested Common Core-aligned math and reading items in the spring of
2012. In 2014, New York’s state assessments for core high school subjects (Regents
exams) will be fully aligned with Common Core Standards. New York is the first state in

the national to be administering Common Core-aligned tests.
o The New York State Education Department (NYSED) created a Performance

Management Office to oversee implementation of RTT programs and to provide

guidance to school districts. The Performance Management Office staff is working
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closely with NYSED’s “Assurance Area” teams, each of which focuses on one of RTT’s

four core educational reform areas.

Network teams have been created to directly support school districts. These three-person
teams consist of experts in curriculum, data and instruction. Additionally, each of the
state’s Boards of Cooperative Educational Services (BOCES) formed network teams to
work with as many as 25 school districts within their regions to deliver tools, resources,
information and training surrounding educational reform. (BOCES are organizations that

provide shared educational programs and services to school districts.)

The Board of Regents has developed a comprehensive website (www.engageny.org) to

provide information and direction on the Regents’ reform agenda. The site is rich with
useful information for teachers, principals, administrators and network teams; it includes
lesson plans, professional development guides and short videos all dedicated to helping

educators teach to the new standards.

The NYSED is in the process of developing a statewide longitudinal data system to

effectively manage, use and analyze education data to support instruction.

The state created the School Innovation Fund, a competitive grant program for districts
and partner organizations to work together to implement school improvement programs
and models in low-achieving schools. This is among several new, large-scale initiatives

in the state designed to turn around the lowest-achieving schools.

New York designed and rolled out the Annual Professional Performance Review (APPR)
program, an evaluation system for teachers and principals. This evaluation system uses
multiple measures of success, including student achievement and classroom observations.
During the 2010-2011 school year, the APPR process was required for all teachers of
ELA or math in grades 4 through 8 and their respective building principals. Districts are
required to expand the APPR process to include all teachers and principals by the 2012 -
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2013 school year. This includes approval from collective bargaining units on district-

adopted plans and submission and approval of APPR plans by the NYSED.

Middletown is ahead of the curve in implementing RTT initiatives. For example, the district was
one of the first in the state to submit and gain approval from the New York State Education
Department for its APPR plan. Additionally, Middletown has already fully implemented

Common Core Standards into its curriculum.

(B)(4) Stakeholder engagement and support
The extent to which each LEA has demonstrated evidence of—

Meaningful stakeholder engagement in the development of the proposal and meaningful
stakeholder support for the proposal, including—

(a) Adescription of how students, families, teachers, and principals in participating schools
were engaged in the development of the proposal and, as appropriate, how the proposal was
revised based on their engagement and feedback, including—

(1) For LEAs with collective bargaining representation, evidence of direct engagement and
support for the proposals from teachers in participating schools; or

(i) For LEAs without collective bargaining representation, at a minimum, evidence that at least
70 percent of teachers from participating schools support the proposal; and

(b) Letters of support from such key stakeholders as parents and parent organizations, student
organizations, early learning programs, tribes, the business community, civil rights
organizations, advocacy groups, local civic and community-based organizations, and institutions
of higher education.

The Enlarged City School District of Middletown values ongoing and sustained stakeholder
engagement and support. When New York State’s Race to the Top application and plans were
approved at the federal level for funding, Middletown officials immediately began meeting with
teachers, principals and parents to generate ideas for programs and initiatives that would not only
meet the minimum standards proposed in the core assurance areas, but also surpass those
standards. This effort included multiple meetings with all parent groups in the district and work
sessions with teachers and support staff both in regular staff meetings and during additional time
periods. And, through their participation in numerous district committees, during administrative
meetings and special work sessions, Middletown’s principals and other administrators engaged

in the processes necessary to identify areas for improvement, as well as programming
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suggestions. The district’s board of education members brought yet another valuable perspective
to the table, analyzing achievement data from both community and district perspectives before

proposing new initiatives.

Many of the programs proposed in this grant application are the direct result of suggestions from
these stakeholder groups. Middletown district officials further fine-tuned the proposed programs
after review and suggestions from such nationally recognized education experts as Jane E.
Pollock (president of Learning Horizon, Inc., college professor, author of Improving Student
Learning One Teacher at a Time and Minding the Achievement Gap One Classroom at a Time
and former classroom teacher and school administrator) and Dale Mann (managing director of
education evaluation firm Interactive, Inc., author of Making Change Happen and Policy
Decision Making in Education, former special analyst for education for President Lyndon

Johnson and founding chair of the International Congress for School Effectiveness).

Once the proposed RTT-D grant programs were finalized and a draft of this application was
written, the district’s teachers, support staff, principals and other administrators, board of
education members, as well as representatives from parent-teacher organizations, were asked to
review the draft and provide feedback and suggestions, which were integrated into this proposal.
As required by this grant RFP, the application was also sent to Middletown Mayor Joseph M.
DeStefano and the New York State Education Department for review and comment. To garner
additional feedback and suggestions, the district also sent a draft copy of the application to Town
of Wallkill Supervisor Daniel Depew. Please see Reference Item 7 in the Appendix to view UPS

receipts and an e-mail confirmation proving delivery of the proposal to the stakeholders outlined.

Middletown’s RTT-D proposal has wide-ranging support from stakeholders, including parents,
staff, community members, local business people, community-based organizations, etc. Letters

of support were received from:
o New York State Commissioner of Education John B. King, Jr.

o Edward A. Diana, county executive for Orange County

o New York State Assemblyperson Aileen M. Gunther
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o U.S. Congressman Maurice D. Hinchey

o Orange County Department of Health Commissioner Jean M. Hudson

o Christine Brinckerhoff, Middletown Recreation & Parks Department assistant
superintendent

o Middletown Cares Coalition Coordinator Peg Kimple

o Orange County Community College President William Richards

o Todd Nelson, assistant director, New York State Public High School Athletic Association

o Middletown City School District Pre-K Partnership Program

o Jonathan Gomez, Middletown High School student

o Maternal-Infant Services Network of Orange, Sullivan & Ulster Counties Executive
Director Caren Fairweather

o Enlarged City School District of Middletown Parent-Teacher Organizations
(representative signatures from six PTO organizations)

o Class of 2011 graduates Manny Mosely and Web Pierre

o Syracuse University Project Advance (SUPA) Director Gerald S. Edmonds

o City of Middletown Mayor Joseph M. DeStefano

See Reference Item 8 in the Appendix to read these letters of support.

In addition, this application includes the required signatures from the Middletown Teachers’
Association and the district’s board of education, which documents support from these specific

stakeholders.

(B)(5) Analysis of needs and gaps
The extent to which each LEA has demonstrated evidence of—

Ahigh-quality plan for an analysis of the applicant’s current status in implementing
personalized learning environments and the logic behind the reform proposal contained within
the applicant’s proposal, including identified needs and gaps that the plan will address.

Within the past several years, The Enlarged City School District of Middletown has had the
distinction of significantly increasing graduation rates, even with an increase in minority

populations and an increase in the number of economically disadvantaged students. Despite these
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significant gains and other successes outlined above in section (B)(1), the district is not satisfied
with the command of knowledge that has been obtained and the on-going success of students
upon graduation. Not enough of the students graduating high school and attending college are

adequately prepared to successfully complete their post-secondary education.

Of the 414 students graduating in 2011, only 67 students obtained a Regents Diploma with
Advanced Designation, one of New York’s minimum standards for college- and career-
readiness. In 2012, 63 of the 430 graduating students (14.65 percent) earned this distinction. In
considering subgroups of Middletown’s 2012 graduates, just 13 percent of the “advanced
designation” diplomas went to Black/African Americans (who make up 26 percent of the total
population), while 38 percent went to Hispanic/Latino students (50 percent of the population). In
comparison, 33 percent of the diplomas with advanced designation went to White students, who

comprise just 21 percent of the overall student population.

(Note: Regents exams are New York’s high-level statewide exams in core high school subjects
required to earn a Regents diploma. Students pursuing the Regents Diploma must complete 22
units of credit and pass five Regents exams—English, global history, U.S. History, algebra and
one lab science—with a score of 65 or higher. Pupils earn the “advanced designation” by taking
a more rigorous course of study, completing 22 units of credit and passing eight or nine Regents
exams—English, global history, U.S. history, algebra, geometry, algebra II and trigonometry,
living environment, one physical setting lab science and a language other the English—with a
score of 65 or higher. Students with interests in technology, business, family and consumer
science or other occupational tracks may earn five units of credit to replace the language other

the English requirement, thereby reducing the number of required exams to eight.)

In another measure of college- and career-readiness, the state has found that students graduating
with a score of at least 75 on the Regents English exam and a minimum score of 80 on one of the
mathematics Regents exam are successful in first-year college courses. In 2011, 18.8 percent of
Middletown graduates fell into this category; this compares with a statewide average of 34.7
percent. Middletown’s percentage was 22.8 for 2012 graduates; statewide comparison data for

2012 has not yet been released (see chart below).
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JUNE OVERALL GRADUATION RATES COLLEGE/CAREER-READY*

Middletown State Middletown Middletown State Middletown
2011 2011 2012%% 2011 2011 201 2%
All Students 75.2% 74 T1.2% 18.874% 34.7% 22 8%
Black/African American 76.9% SR 69.8% 15.6% 11.5% 16.1%
Hispanic/Latino 09.3% S8% 67.5% 13.9% 14.5% 16.5%
White 79.7% 8514 76.5% 2644 SR 32.7%
Students w/Disabilities 384 44,00 S4 .36 J40 0.8%
English Language Learners NA 38.2% NA NA 0.5% NA
Economically Disadvantaged 70% 64.5% 72% 15.1% NA 1504

= Sutdents graduating with at least a score of 75 on Regents Fnglish exan and 8O on a marhematios Regents exam, which correlates

with success in first-vear collese course.

FENew York Stare 2012 comparison numbers not yer released by the New York State Education Department.

As such, many Middletown students attending college are required to take remedial learning
classes. On average, 82 percent of all Middletown graduates currently require remedial
coursework in English and 62 percent require remedial coursework in math as they begin their

college careers.

Closing the gaps at all levels

The Enlarged City School District of Middletown is committed to counteracting this need for
remedial coursework by expanding personalized learning opportunities, and, as a result,
increasing readiness for college and the workplace. The district will achieve this by focusing on
student needs at all grade levels, not just in the high school grades. Research shows—both in
Middletown and on a national scale—that districts that attack educational challenges on a
system-wide scale are more likely to have successful outcomes than districts that tackle
challenges by taking a piecemeal approach. To that end, Middletown will continue its system-
wide approach to helping students through the highly effective programs that fall under the
federal Safe Schools/Healthy Students grant and the 21st-Century Community Learning Centers
grant, as well as initiatives described in a validation study (““The Successful Turnaround of a
High Poverty/High Minority School District” conducted by Interactive, Inc.) conducted in the
district recently (see sections (A)(1) and (B)(1) of this application, as well as the validation study

included as Reference 1 in the Appendix, for detailed information on these initiatives).
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With the Race to the Top — District grant, Middletown will build on these successes to further
expand its focus on the specific instructional activities and approaches taking place in every
single classroom. This will include continued monitoring of proficiency gaps that exist at all
grade levels and within such subgroups as English language learners and economically
disadvantaged students (especially White females). Middletown will also address specific skill
deficits that have been identified (literacy comprehension and mathematics preparation leading
up to grade 8 algebra, for example), as well as offer more opportunities for students who score at
Level 3 (meeting standards) on state assessments to advance to Level 4 (meeting standards with

distinction).

These gaps became readily apparent in July 2010 when New York’s Board of Regents raised the
“cut scores” on grades 3-8 English Language Arts and mathematics exams to more accurately
measure proficiency and college/career readiness, saying that the state’s achievement bar was set
too low. As expected, this change caused proficiency rates throughout the state—and in

Middletown—to drop dramatically.

Based on the state’s new cut scores, the Middletown’s grades 3-8 performance index scores were

as follows:

MIDDLETOWN PERFORMANCE INDEX NUMBERS AFTER CHANGE IN “CUT SCORES”

Elementary/ Elementary/
Middle Level ELA Middle Level Math
2010-11 2011-12 2010-11 2011-12

All Students 123 125 132 136
Black/African American 121 123 128 132
Hispanic/l.atino 116 119 128 124
White 136 136 128 142
Students w/Disabilities 68 72 88 S8
English Language Learners 88 63 106 103
Economically Disadvantaged 115 117 127 130
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Middletown will use the updated performance index scores as a starting point to not only
measure new levels of success, but to also pinpoint additional instructional areas, approaches and

programs that need further attention and improvement.

The programs proposed in this RTT-D grant will address all the gaps, as the initiatives represent
a comprehensive, district-wide approach. At the end of the grant period, the district expects to

expand its current level of personalized learning environments to a rate of 100 percent. Only then
can the district be assured that all of its students are prepared for success in their post-graduation

lives.

C. PREPARING STUDENTS FOR COLLEGES AND CAREERS
Under RTT-D grant-funded initiatives, the Enlarged City School District of Middletown will

prepare students for college and careers by taking a comprehensive, K-12 approach to improving
teaching and learning in the district. The proposed activities—a combination of new programs
and expansion of already successful initiatives—were all chosen based on their ability to
promote personalized learning environments and their close alignment with the four Core

Educational Assurance Areas.

The proposed initiatives include:

o Introducing a two-year kindergarten program for students who are not cognitively ready
to move on to first grade or who are not reaching proficiency levels;

o Implementing promotional markers at grades 2, 5 and 8 and developing a “midpoint”
learning program;

o Designing and implementing competency-based classrooms, where student advance
based on demonstrated mastery of skills rather than seat time or age;

o Developing math and literacy teacher specialists within a K-5 team teaching structure;

o Implementing K-8 blended learning classrooms;

o Developing a 1-to-1 device program using iPads or similar tablets for grades 8-12;

o Expanding the College and Career Center’s scope and services;
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o Adding two high school learning academies to the four that already exist;
o Introducing high-quality, college-level programming (Syracuse University’s Project

Advance) at the high school;
(b)(4)

o Integrating the program to increase rigor of high school courses;

o Introducing technical reading/writing classes for high school students in career/technical
education programs;

o Expanding adaptive assessment initiatives at all grade levels;

o Developing a simulation program for new and developing teachers;

o Broadening the district’s integrated student data/learning management systems (“big
data”), including the introduction of new digital learning tools, increased data generation,

predictive modeling and a parent portal.

Details of these initiatives are included throughout this RTT-D grant application.

(C)(1) Learning: The extent to which an applicant has a high-quality plan for improving
learning and teaching by personalizing the learning environment in order to provide all students
the support to graduate college- and career-ready. The plan must include an approach to
implementing instructional strategies for all participating students to pursue a rigorous course
of study aligned to college- and career-ready standards and accelerate his or her learning
through support of his or her needs. The quality of the plan will be assessed based on the extent
to which the applicant proposes an approach that includes the following:

Learning: An approach that engages and empowers all learners, in particular high-need
students, in age-appropriate manner such that:

(a) With the support of parents and educators, all students—

(i) Understand that what they are learning is key to their success in accomplishing their goals;
(ii) Identify and pursue learning and development goals linked to college- and career-ready
standards or college- and career-ready graduation requirements, understand how to structure
their learning to achieve their goals, and measure progress toward those goals;

(iii) Are able to be involved in deep learning experiences in areas of academic interest;

(iv) Have access and exposure to diverse cultures, contexts and perspectives that motivate and
deepen individual student learning, and
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(v) Master critical academic content and develop skills and traits such as goal-setting,
teamwork, perseverance, critical thinking, communication, creativity and problem-solving;

The significant growth in the number of Middletown students donning caps and gowns for
commencement ceremonies is reflective of the growth in students’ understanding about the
importance of learning for lifelong success. In 2004, just 51 percent of Middletown students
graduated. Over the last three years, however, an average of 80 percent made the journey across
the stage to proudly accept a diploma. Similarly, there have been significant increases in the
percentage of Middletown graduates going on to college—compared to 2005, the class of 2011
attendance at two-year colleges increased by 40 percent and the four-year college attendance rate

increased by 30 percent.

A variety of initiatives account for Middletown’s turnaround, including: an increased focus on
addressing the needs of a culturally diverse student body through expanded bilingual and English
Language Learner (ELL) programs; a summer institute for at-risk students in grades K-8;
extended learning days for students in grades 1-8; and increased college-level classes for
advanced students. The district has also increased co-curricular opportunities for students in fine
arts and athletics, which has led to a substantial and measurable increase in overall engagement
in school. For example, students enrolled in a new strings (music) program showed significant
improvement in attendance and academic achievement on standardized exams; in fact,
participating students identified as economically challenged scored 20 scale score points higher

on the New York State ELA exams than non-participant students.

High School initiatives

The students moving through Middletown’s educational landscape today and into the future will
have even more opportunities to realize their growth potential and prepare for success in college
and career as the district continues and enhances initiatives related to personalized learning
through RTT-D funding. For instance, Middletown will expand its high school academy
structure, meaning pupils will have more options for focusing their studies in specific career
areas or exploring a variety of career options. The academies also mean pupils are making

concrete connections between what they’re learning in the classroom and what they’ll be
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experiencing in college and in future careers, as well as becoming involved in diverse and varied

learning experiences that are related to their individual interests.

The current academy structure, which includes finance, engineering (based on Project Lead the
Way programming), information technology and biomedicine “schools,” will be expanded to
include an academy of arts and a humanities academy next year (2013-2014) and academies for
visual and performing arts within the next several years. The humanities academy will offer a
cross-disciplinary approach to curriculum, as well as opportunities for undecided students to
explore many different career possibilities. To further deepen the learning experiences, all of
Middletown’s academies will include connections with local businesses or organizations,
including job shadowing, internships, as well as evaluations and assessments originating directly

from the businesses/organizations.

Middletown is also committed to improving readiness skills for students who are likely to enter
technical schools or careers after graduation. In the past, a general high school education would
be sufficient for some types of jobs, but the 21st-century marketplace demands much more.
Middletown is responding by designing high school literacy classes specifically geared toward
developing the technical reading and writing skills needed in today’s workforce, thus providing

another avenue for motivating and deepening individual student learning.

Under the RTT-D grant, Middletown also will implement Syracuse University’s Project Advance
(SUPA) program at both the high school and middle school levels. At the high school level,
qualified Middletown juniors and seniors in the SUPA program will enroll in college-level
courses and earn college credit. Nearly 40 courses in 22 academic disciplines will be offered and
participants will be expected to work with both college professors and their school-based
teachers to identify their own learning style, develop learning strategies and then actively
manage their own learning experiences. An on-campus summer program between the junior and
senior years that allows Middletown students to experience campus life and take additional
college courses will complement the in-district work. In the end, Middletown students will join
the 93 percent of SUPA graduates who have been shown to receive a “B” average or better

through four years of college.
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All students in grades 7-9 will benefit by taking SUPA’s College Learning Strategies courses, a
progressive series of classes that develop the skills and behaviors necessary for college success.
Time management, note-taking, effective study habits, communications skills and stress
management are among the topics covered, all of which were developed with input from college
freshmen. The Learning Strategies courses also include content that develops pupils’ critical

thinking and problem-solving skills.

The expanded scope and service of Middletown’s College and Career Center will provide yet
another vehicle to drive success. New workshops will be geared toward middle-level students so
they can identify career possibilities earlier than they have in the past and learn to develop goal-
setting strategies. Additional parent activities surrounding career and college options, the college
selection process, financial aid and more will help parents and students better understand how

their high school experiences play a significant role in college- and career-readiness.

(b) With the support of parents and educators, there is a strategy to ensure that each student has
access to—

(i) A personalized sequence of instructional content and skill development designed to enable the
student to achieve his or her individual learning goals and ensure he or she can graduate on
time and college- and career-ready;

(ii) A variety of high-quality instructional approaches and environments,

(iii) High-quality content, including digital learning content (as defined in this notice) as
appropriate, aligned with college- and career-ready standards (as defined in this notice) or
college- and career-ready graduation requirements (as defined in this notice).

As part of its turnaround process over the last few years, Middletown has developed a district-
wide curriculum that is sequential and progressive, with students building upon content
previously learned. This fully developed “scope and sequence” approach to curriculum design—
which is available online to all district educators—is tied directly to Common Core Learning
Standards, putting Middletown ahead of many other districts that are just beginning to align their

courses to Common Core Standards.
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Blended Learning classrooms

Middletown will build on this strong foundation with numerous new RTT-D-funded programs to
ensure students benefit from a broad variety of high-quality instructional approaches and
materials, as well as educational opportunities matched to individual learning styles and built
sequentially on prior skills. For example, the proposed blended learning classrooms in grades K-
8 will allow students to rotate through different types of instructional experiences. At one
classroom station, pupils will work individually on digital platforms that automatically assess
each student’s knowledge and then present interactive, computer-based lessons that
progressively build skills and knowledge; learning can’t get more personalized than this! The
blended learning classrooms will also have stations where small groups of learners are working
directly with a teacher (which promotes opportunities for higher order thinking skills and
differentiated mini-lessons) or in larger project-based groups (which helps students develop

critical thinking and problem-solving skills).

1-to-1 Program

The types of digitally-based learning experiences incorporated into Middletown’s blended
classrooms will also become an integral part of the educational landscape in all grades, ensuring
students of all abilities and backgrounds benefit from technologies that help personalize learning.
To help students further understand—and deepen—the relevancy of their experiences in
Middletown schools, the district will introduce a 1-to-1 initiative in grades 8-12 where students
and teachers will use Apple iPads (or similar tablets) as one of the main learning tools; the
devices help engage the digital generation by nurturing individual, self-initiated learning

experiences.

The availability of the technology associated with the 1-to-1 program also will mean traditional
classrooms can become “flipped classrooms.” A flipped classroom is one in which the
instruction has been flipped to become “homework” that students watch or listen to online
outside of class. As a result, class time revolves around group projects, solving problems and
other styles of active learning. In essence, the teacher moves from being a “sage on the stage” to
a “guide on the side” who leads students to build the critical 21st-century skills they need to

flourish during and after the formal education years.
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A 1-to-1 program has the additional advantages of more easily extending the learning
environment to include parents and siblings, as students will bring their personal learning devices
home. This is particularly beneficial to economically disadvantaged pupils who may not have
funds available to purchase high-tech equipment. English Language Learners will reap the
benefits, too, as many educational apps will be available in multiple languages. In addition, all 1-
to-1 students will benefit by having textbook and curriculum materials at their fingertips on
personal electronic devices, with extra resources automatically “pushed” to these devices. The
adaptive assessment technologies mean that these resources will be individualized according to
student learning styles and preferences. All digital content will be aligned with Common Core

Learning Standards.

Competency-based Classrooms

In addition to the “virtual” classroom experiences, personalized sequences of instructional
content and skills development will also take place in Middletown’s bricks and mortar
classrooms. With the RTT-D grant funding, the district will pilot two competency-based classes
(one at the elementary level and one at the middle school level). In these classes, students will
progress based on their personal, demonstrated mastery of content versus advancing based on
seat time. The competency-based approach has additional benefits in that student proficiency can
be measured numerous ways (portfolios or team projects, for example), rather than depending
primarily on standardized assessments. As with all of Middletown’s instructional approaches, all
content will be aligned with standards for college- and career-readiness; however, students will

progress at their own pace—perhaps quicker in one subject area and slower in another.

Early Learning Opportunities and Promotional Markers

To promote early learning success, Middletown is proposing a two-year kindergarten program
for students who are significantly below kindergarten readiness standards and also for non-
English speakers. Adjusting instructional approaches for these students early in their educational

experiences will provide a firmer foundation for success later on.
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A similar philosophy comes into play with Middletown’s “promotional markers™ initiative. With
this initiative, the district will use assessments to identify students in the grades 2, 5 and 8 (which
are considered especially pivotal grades) who are performing dramatically below performance
standards in core subjects. These students will be placed in “midpoint” classes rather than
promoted to the next grade (thus eliminating social promotions), where they will receive

intensive, personalized instruction in areas where they show deficits.

Increasing High School Rigor

As described previously, Middletown’s academy structure (which allows students to focus their
studies on areas of personal interest) and the SUPA program (which provides college-level
experiences and credit), also will ensure pupils have personalized learning experiences that

prepare them for success in both college and the workplace. The district’s proposed
|(b)(4)

| program is another example of Middletown’s high-quality instructional

approaches. The |(b>(4) Program is designed to increase the academic rigor of high

school courses to help align curricula with Common Core Learning Standards and, in turn, better
prepare students for college-level work and 21st-century careers. Middletown will infuse 12

classes (algebra 1 and 2, geometry, pre-calculus, biology, chemistry, physics, U.S. history and

English 9, 10, 11 and 12) with L materials and approaches, covering both core and

more advanced subjects.

(iv) Ongoing and regular feedback, including at a minimum—

(A) Frequently updated individual student data that can be used to determine progress toward
mastery of college- and career-ready standards, or college- and career-ready graduation
requirements; and

(B) Personalized learning recommendations based on the student’s current knowledge and skills,
college- and career-ready graduation requirements, and available content, instructional
approaches, and supports; and

The Enlarged City School District of Middletown will significantly increase its student data
capabilities so all pupil information is interoperable. This means all data—from attendance,
discipline, achievement on state and local assessments, demographic information, and

extracurricular participation right down to grades on individual assignments—will be easily
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accessible and will automatically populate all digitally-based instructional programs. Information
will be “real-time” accurate. Consequently, adjustments can be made in instructional strategies

for individual students immediately upon accessing data.

Middletown’s “big data” initiative also includes the ability to develop predictive models for each
student. This involves taking student scores and, based on historical models, predicting
achievement levels for the following few years. In turn, the district can predict where
achievement gaps will occur and “back map” instruction and interventions to prevent the gaps

from happening.

In essence, the district will use data to move from achieving broad annual and multi-year goals to
identifying short-term, clear and manageable goals for each student and providing the

appropriate interventions and resources to achieve those goals.

Additionally, through the new parent portal Middletown plans to implement along with RTT-D-
funded activities, the district will be able to “push out” (through texting, e-mails, etc.) detailed
information to parents regarding their children. Parents will be able to receive as much or as little
information as they would like. The type of information available will be vast, including test and
assignment grades, homework that’s due, report cards, progress reports, discipline reports and
even period-by-period attendance. Perhaps one of the most useful pieces of data for both parents
and students will be the expanded high school tracker reports, which graphically illustrate how

far along a continuum a child is toward reaching college- and career-readiness standards.

Personalized learning recommendations also will come into play with Middletown’s new

(b)(4)
assessment programs. For example, the computer-based program assesses younger

students’ cognitive “readiness” for learning. The program then provides individualized lessons
that develop the memory, attention, sequencing and processing skills, which builds the
foundation necessary for students to successfully advance to content that develops language- and

(b)(4)
reading-related skills. For pupils in grades 4-12, will provide continually evolving

content to develop language and literacy skills; content increases in difficulty as students move

through the program and show proficiency.
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(b)(4)

The propose program works in a similar fashion for developing mathematics

skills—i.e., assessing each student’s knowledge and skills and then mapping out a computer-

based instructional program that will help the pupil on the track toward proficiency. Both

(o)) and[®¥ are aligned with Common Core Learning Standards, thereby

ensuring college- and career-readiness.

The 1-to-1 initiative for grades 8-12 (described above) further reflects Middletown’s
commitment to expanding its student-centered approaches to instruction. The district has found
success in recent 1-to-1 pilot programs and looks forward to significantly increasing the number

of students who will benefit under the RTT-D grant.

On broader scale, the expansion of parent and student programs originating from Middletown’s
College and Career Center also will lead to more personalized learning recommendations, as
students will have more opportunities to explore career options that are related to their individual

skills and interests.

(v) Accommodations and high-quality strategies for high-need students to help ensure that they
are on track toward meeting college- and career-ready standards or college- and career-ready
graduation requirements; and

As described earlier, Middletown’s high-needs students have surpassed many achievement
expectations over the last several years. For example, the graduation rate for economically
disadvantaged students increased by a full 15 percentage points (66 to 81 percent) between 2004
and 2012 (even with a significant increase in the number of impoverished district families).

Graduation rates for minority students show similar positive trends.

More than a dozen different languages are spoken in the homes of Middletown’s students,
leading to the district’s ongoing commitment to addressing the needs of English Language
Learners (ELLs)—especially literacy skills, which form the foundation for all learning
experiences. The importance of literacy is reflected by a daily 90-minute uninterrupted block for

reading and a 45-minute block for writing in Middletown’s elementary classrooms. In grades 6-
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9, students (including high-needs pupils) attend a 45-minute literacy course in addition to
traditional English classes. Also, the district has implemented a dual language program at the
elementary school. In this program, instruction is offered in Spanish and English on alternating
days for both English speakers and Spanish speakers. Participants have quickly become fluent in

both languages.

Under the proposed RTT-D programs, ELLs and their families will find even more supports to
help increase college- and career-readiness, as many of the new technology-based learning
activities will be accessible in multiple languages. Middletown’s proposed two-year kindergarten
program also will build on previous successes in helping high-needs students because the extra

accommodations inherent in the initiative ensure pupils are ready to learn.

The promotional marker initiative (where students, including high-needs pupils, receive extra
concentrated instruction in literacy and math) and adaptive assessments (where students progress
through computer-based instructional programs based on their skill levels)—previously
described in this application—also fall under programs that provide accommodations and high-
quality strategies for students who are at high risk of educational failure. New math and literacy
specialists in grades K-5 will mean all students (including at-risk pupils) will have focused
instruction in core areas (see the “Teaching and Leading” section below for more information on
this). In addition, the expansion of timely student achievement data will increase the
opportunities for differentiated instruction that addresses individual student needs and learning

styles.

(c) Mechanisms are in place to provide training and support to students that will ensure that they
understand how to use the tools and resources provide to them to track and manage their
learning.

Over the past several years, the Enlarged City School District of Middletown has undergone a
$12 million technology enhancement program that ranks the district in the top 5 percent of
technology-investing districts in the United States. Each classroom has a SmartBoard for
interactive instruction and activities, and many teachers are using student responder systems for

real-time formative assessment purposes. The district also has wireless Internet access in every
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classroom and at least five computer workstations in every pre-K through grade 8 classroom.

Together, these features provide a substantial infrastructure to support student learning,.

With funding from the RTT-D grant, Middletown will provide additional supports by hiring
three technology integration coaches and three mobile device technicians who will work with
middle and high school students and staff as part of the 1-to-1 device initiative. These
professionals will cover a broad variety of content—from such introductory topics as navigating
on the tablets to more complex tasks, such as choosing apps that are Common Core-aligned and

designing lessons for flipped and blended classrooms.

The vendors providing technology-based curriculum materials will conduct trainings to both
students and staff at least once per year. These professional development opportunities will also
cover a variety of topics, including use of the technology interface (the “dashboard”) that will
lead educators to student achievement data and ways to break down and analyze this data to
provide differentiated learning opportunities for students, including those who are struggling and

those who are advanced.

Initiatives that have non-technology components, such as the SUPA program, will also benefit
from extra supports including summer trainings and partnerships with university professors for
teachers. Students participating in the SUPA program will have summer learning opportunities,

as well as regular contact with Syracuse University professors, as well.

(C)(2) Teaching and Leading

The Enlarged City School District of Middletown has defied the odds and turned around its low -
achieving schools despite enduring challenges, such as demographic changes in student
enrollment—including increasing numbers of children living in poverty and a growing non-
English speaking population. Middletown enrolls 8 percent more African-American students, 24
percent more Hispanic students, and 26 percent fewer White students compared with New York
statewide averages. At 73 percent, the district’s poverty level is 23 percent higher than the state
average and Middletown enrolls 4 percent more English Language Learner (ELL) students than
the state as a whole. Despite the challenges inherent with a high-poverty student population—
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and in the midst of unprecedented state-driven education reforms—Middletown has increased its
student performance outcomes, and performed on par with or better than average statewide

achievement scores in recent years.

Much of the success can be attributed to Middletown’s teachers and leaders, who are intensely
committed to educating all students—from high-needs to high-achieving students. For
Middletown, greatly improved learning and teaching begins by setting high expectations and
providing meaningful opportunities for students. This formula has resulted in dramatic gains in

academic achievement and improved graduation rates during the last several years.

Similar to New York’s successful Race to the Top plan, Middletown’s RTT-D grant application
focuses intensely on the instructional core—the quality of interaction between student and
teacher—and will expand the essential tools and support necessary to elicit increases in student
achievement and ensure the district’s students graduate college- and career-ready, equipped with
the knowledge and skills to successfully compete with their U.S. counterparts as well as their

peers from around the world in this global economy.

To accomplish this, Middletown is committed to developing great teachers and school leaders
across the board and providing the necessary resources and support for creating personalized

learning environments for all students.

(C)(2)Teaching and Leading: An approach to teaching and leading that helps educators to
improve instruction and increase their capacity to support student progress toward meeting
college- and career-ready standards or college- and career-ready graduation requirements by
enabling the full implementation of personalized learning and teaching for all students such that:

(@) All participating educators engage in training, and in professional teams or communities,
that supports their individual and collective capacity to—

(i) Support the effective implementation of personalized learning environments and strategies
that meet each student’s academic needs and help ensure all students can graduate on time and
college- and career-ready;

Middletown teachers currently have opportunities to regularly engage in professional teams or

learning communities. Two such opportunities for peer collaboration include 30-minute common
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planning time at the beginning or end of the school day, and day-long grade-level meetings each
quarter during which discussion and work around such topics as Common Core Learning
Standards, instructional strategies and instructional programs generally occur. District teachers
and school leaders also have access to the Middletown Teacher Center, a professional
development organization founded nearly 30 years ago, that provides educational support,
programs and services developed through a continuous process involving needs assessment and
evaluation methods. Middletown has a two-year mentor training program, as well, that offers
one-to-one mentoring for teachers and operates in accordance with section 100.2 of the NY'S
Commissioner of Education’s regulations. It is the only district in Orange County that provides
full-time replacement teachers to allow for both the grade-level meetings each quarter and the

weekly class visits that are part of the teacher-mentor program.

Engaging in these types of professional teams or learning community activities is important for
establishing common understanding and expectations among the district’s teachers. As
Middletown moves more toward personalized learning environments and student-focused
approaches to teaching and learning, it will become even more important for the district to
provide staff development, resources and tools to be able to use collaborative, data-based
strategies and 21%-century devices to deliver instruction and interventions personalized to the

needs and goals of individual students.

Providing staff development, including outside workshops and turnkey training, will be a must as
Middletown implements personalized learning environments that include the use of newer
technology and web-based programs proposed in this grant application. Staff development

related to each proposed activity is detailed below:

1-to-1 Initiative
The 1-to-1 concept has been successfully tested on a smaller scale in some of the district’s
elementary and middle school classes. To implement the newly proposed 1-to-1 initiative, in

(b)4) or similar tablet

which teachers will interact with grades 8-12 students using
devices) for real-time instruction—on a much wider scale this time—will require an investment

of time and effort on behalf of educators. The district plans to hire three education technology
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integration coaches who will work on-site with teachers to integrate the P® |and instruction.

; 5 : : i s .1 |(0)4) s :
Middletown will also schedule intensive training with to familiarize teachers with the

technology itself, and learn about the wide variety of education apps that are available—some
free, some with minimal costs—that are popular and have proven to be effective in the

classroom.

Learning Management System

Some degree of teacher training will be necessary to prepare educators for a new web-based

learning management system for example—that Middletown plans to implement
next year. With its social media-like interface{® s user-friendly software platform

creates a dynamic educational experience for students and helps teachers manage the
differentiation of instruction and the completion of assignments. This electronic system provides
a variety of online learning activities and resources associated with lessons, and generates reports
that immediately give teachers insight into what skills students have mastered and those they
haven’t, allowing teachers to better differentiate instruction for individual students or groups of

students.

Middletown anticipates having to invest minimal time on staff development to get teachers up to
speed using this new learning management system because the program is said to be

remarkably intuitive and because social media on which this platform is based—think

b)@ . . : .
® —is already a familiar entity to many of Middletown’s tech-savvy teachers and school

leaders. The district does expect to offer some professional training for teachers around
Schoology’s built-in lesson planner and for ideas about how best to use the program to

communicate and share information with parents and students. It should be noted that in

selecting a learning management system, the district will consider a platform, such as [®®

that integrates seamlessly with its other data management systems and that is accessible in

multiple languages to help increase parental engagement among non-English speaking parents.
Blended Learning

To implement blended learning classrooms, which is essentially the convergence of online

learning and face-to-face instruction, teachers and school leaders will work closely with an
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) (b)(4) )
education technology company, such as that advises schools and school

. . [®@
systems across the country about the potential of blended learning. i partners

with schools to implement blended learning in their classrooms and provides a technology
platform—the Hybrid Learning Management System (HLMS)—that makes it easy and effective

for leaders, teachers and students to blend online learning in their schools.

(b)(4)

educator technical support ensures that teachers are well-prepared to design

and implement blended learning effectively. From the beginning of every engagement, a client is
assigned a relationship manager who remains in close contact with school leaders and ensures
that services are delivered efficiently and effectively. During the blended learning design phase,
the relationship manager collaborates with school leaders and teachers on instructional model

design and digital content selection.

bY@
Once the design phase is complete, e " support focuses on blended learning

implementation. Before the school year begins, educators receive extensive training on the
HLMS. Educators use the HLMS (1) to access the digital content providers that teachers assign

to students and (2) to monitor both individual student and overall classroom performance on
|(b)(4)

digital content assignments. |emp10ys a train-the-trainer model of

professional development, where representatives from a school (typically a teacher or an
(b)(4)

instructional leader) attend Hled professional development sessions. These

representatives then train teachers on how to use the product during school-site professional

development, and are available during the year to provide additional support.

(b)(4)

When the school year begins, |pr0vides extensive support to educators. The

relationship manager schedules a conference call with school leaders on a bi-weekly basis to
ensure that all questions and concerns are addressed in a timely and effective manner. He or she
also leads follow-up professional development training on the HLMS centered on analysis of
student performance data. In addition, the Client Services Team resolves any educator log-in or

usage issues that arise throughout the year.
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It should be noted that the three components described above—blended learning, the learning
management system and the 1-to-1 initiative—integrate naturally creating an interconnected
environment that promotes personalized learning in classrooms. The professional development
around these initiatives will assure that teachers adapt content and instruction to meet students

academic needs and interests and optimize instructional approaches for every student.

Middletown proposes the following additional strategies to create personalized learning
environments in all classrooms, and for which staff development and trainings will be provided

to teachers and school leaders:

Instructional Specialists

Middletown will develop instructional specialists in math and literacy who will work as team
teachers across K-5 classrooms to differentiate and provide experiences that “deepen” learning.
The district currently utilizes literacy specialists in its K-5 classrooms and proposes to build on
the concept of “instructional specialists” at the elementary level by establishing a team teaching
approach that uses specialist teachers in literacy and mathematics rather than traditional general
education teachers. This will allow elementary educators, who generally are responsible for
teaching all core subjects, to concentrate fully on either English/social studies curriculum or
math/science curriculum. With funding from the RTT-D grant, the district will again offer
teachers the opportunity to earn a Certificate of Advanced Study to become instructional
specialists in:

o Literacy through an existing and successful partnership with two institutes of higher
education—Lesley University and Mt. Saint Mary College—that are renowned for
literacy education; or

o Mathematics through a new partnership with Towson University in Maryland and Dr.
Honi J. Bamberger, a professor in the University’s Department of Mathematics for whom
improving teachers’ ability to teach mathematics in under-achieving schools is a main
interest. Dr. Bamberger is also the executive director of MathWorks: Promoting
Excellence in Mathematics Education, which provides all of the consultants for the

Maryland Model for School Readiness mathematics institutes, as well as the consultants
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for ongoing professional development in the state of Alabama; Newark, NJ; Reading, PA;

Alexandria, VA; and at The Summit School in Edgewater, MD.

Virtual training model for teachers

In an effort to prepare, recruit and place effective teachers, the Middletown school district is
proposing to create with RTT-D funds Project e-PD (electronic professional development), a
virtual reality web-enabled computer simulation program to support teacher effectiveness. The
district will develop this new e-PD program, to be called a “Year in the Life of a Highly
Effective Teacher,” which will help increase student achievement in this high-needs district by
better screening and preparing prospective new teachers and by providing critical professional
development skills to current educators. The primary goal of Middletown’s proposed e-PD
program is to develop and refine a virtual simulation that will deploy authentic experiences to
produce improvements in classroom instruction and support teacher effectiveness and student

achievement.

Adaptive and Cognitive Readiness Assessments

Middletown will offer professional development for teachers who want to learn more about the
use of the adaptive and cognitive-readiness assessments in the classroom to increase students’
knowledge, skills and proficiency. The district uses a variety of formative and summative

assessments to measure student proficiency and educators have found assessments—such as

(b)(4) (b)(4)

for math and for literacy—to be a quick and easy way to pinpoint

gaps in students’ skill levels. The questions or problems presented in the online assessments
adjust in difficulty based on students’ answers. Teachers receive immediate feedback on
individual students or the entire class and can then respond according to the needs of the whole
class, specific groups of students, or individual students, which allows for personalized
instruction. Consequently, the district will also continue to provide professional trainings through
its Teacher Center and other educational organizations on how best to tailor instruction to meet a

variety of academic needs.
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Extended Kindergarten

Primary teachers within the district will participate in professional development activities,
including summer planning and curriculum writing, to establish a two-year early proficiency
intervention kindergarten based on the district’s successful full-day prekindergarten program—a
wildly successful program—for students who are non-English speakers and/or who are
significantly below kindergarten readiness standards to provide intensive instruction and prepare
them cognitively for the primary and upper elementary grades. Middletown will encourage
collaborative opportunities for the prekindergarten and extended kindergarten teachers to share
effective instructional and classroom management strategies to prepare for the implementation of

the newer program.

Promotional Markers Program

To prepare grades 2, 5 and 8 teachers for the district’s new midpoint classes, Middletown will
provide professional development around instructional strategies to best motivate students to
learn. The educators will also participate in professional development activities, including

summer planning and curriculum writing.

This year, the district created what it calls a “midpoint” class for grade 8 students who have not
met the proficiency benchmarks required for promotion to the ninth grade and success in high
school. Middletown proposes to expand this program that identifies students who are not
proficient in the core curriculum at the end of grades 2 and 5, and 8 (the promotional markers)
and immediately move them into an intensive 12-month instructional program or “midpoint”
class. Current grade 8 “midpoint” educators will collaborate with second- and fifth-grade
teachers on the instructional strategies that work for improving the literacy and math skills
students need to meet grade-level proficiency and share their experiences for addressing

classroom management issues.

Competency-based Classrooms
The district plans to design and implement competency-based classrooms that enable students to
advance based on demonstrated mastery of skills (as opposed to seat time or age). Teachers will

be responsible for establishing this new classroom environment and preparing the opportunities
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that facilitate student learning. Consequently, it is critical that all classroom teachers are prepared

to provide their students with these opportunities.

Educators who will be pioneering competency-based learning classrooms will participate in staff
development and professional trainings to develop resources (e.g., rubrics, content- and grade-
specific models and exemplars) to support implementation of performance assessment at the
school level. Professional development in effective performance assessment in the subject areas

will also be required.

School leaders will also be given opportunities to develop and implement mechanisms (e.g.,
policies, procedures, guidelines, checklists, portfolio rubrics, block scheduling, student
advisories, career academies) for structuring, monitoring, documenting, and evaluating students’

learning experiences.

College Prep Courses to Increase Instructional Rigor

Middletown seeks to assure that all students will be college- and career-ready though preparation
and access to high-quality, rigorous instruction at the secondary levels in core academic subjects
that culminate in college level course experiences consisting of in class, virtual and summer

college campus programs.

To inform the acceleration of student progress and measure readiness for college and careers,

: ; (b)(4) :
Middletown proposes to partner with and adopt the rogram to infuse

academic rigor and intensity into the 12 core courses—Algebra 1 & 2, Geometry, Pre-Calculus,
Biology, Chemistry, Physics, U.S. History, English 9, 10, 11 and 12—that are considered

essential to preparing students for the rigors of college and successfully complete their post-
b)(4)

—

secondary education. The implementation of the program will require a five-

day intensive training seminar for classroom teachers in each content area (math, science,
English, social studies), on-going training and resources will also be provided, and
benchmarking testing at mid-year and end-of-year. The program will focus on fewer, clearer, and

higher course standards that are essentials for college and career readiness, and providing on-
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going, on-site professional development resources and training opportunities for teachers and

school or instructional leaders.

The[”™ program will provide a five-day professional development seminar for

instructional leaders. Focus will be on increasing and teaching rigor, depth of knowledge and

cognitive demand. At the same time, instructional resources and strategies will be discussed for
(b)(4)

instructional rigor content area teachers. program will also provide quarterly

in-service training by subject area for on-going review and program implementation.

Middletown also plans to introduce the Syracuse University Project Advance (SUPA) program
next year, as part of the RTT-D grant, for grade 12 students who maintain a minimum average of
90 percent. Middletown educators selected to teach SUPA courses must possess at least a
master’s degree in their subject area and must spend an initial two weeks in Syracuse for training
with college professors. Every summer thereafter, SUPA teachers will be required to attend
week-long seminars. Twice a year, Syracuse professors will visit Middletown’s classrooms to
evaluate the instruction. The SUPA program consists of virtual (online) classes, as well as an
authentic on-campus college experience for students during the summer. Through this acclaimed

program, students can earn up to 26 college credits while still in high school.

(ii) Adapt content and instruction, providing opportunities for students to engage in common
and individual tasks, in response to their academic needs, academic interests, and optimal
learning approaches (e.g., discussion and collaborative work, project-based learning, videos,
audio, manipulatives),

A clear illustration of Middletown’s support of educators in their efforts to adapt content and
instruction to meet student needs occurred three to four years ago, when the district sought to
step up specialization around literacy. At the time, the district had too few educators who
actually specialized in literacy instruction. To better address the needs of struggling readers and
writers, Middletown offered its teachers the opportunity to return to school to pursue Certificates
of Advanced Study (CAS) in literacy. Approximately 30 of the district’s elementary teachers

participated and earned (in most cases second) masters degrees. The majority of these educators

continue to teach in the district as literacy specialists today.
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Based on the success of that program, Middletown looks to build on the concept of “instructional
specialists” at the elementary level by establishing a team teaching approach that uses specialist
teachers in literacy and mathematics rather than traditional general education teachers. This will
allow elementary educators, who generally are responsible for teaching all core subjects, to

concentrate fully on either English/social studies curriculum or math/science curriculum.

With funding from the RTT-D grant, the district will again offer teachers the opportunity to earn
a CAS in literacy, or mathematics, to become instructional specialists. Middletown, in fact,
implemented team teaching in its elementary schools this year—but favors the instructional

specialist approach because it will optimize learning for elementary students.

Middletown has also provided all its teachers much training in the use of data to effectively
inform instruction. The district relies heavily on the data it collects and analyzes to identify and
respond to student strengths and needs for whole classes, groups of students, and individual
students. Once teachers have this data, they can determine the appropriate resources and

interventions for the specific needs of each individual learner.

Middletown’s K-8 teachers have found adaptive and cognitive readiness assessments, such as
(b)(4) (b)(4)

and to be successful resources to use with students of all ability

levels since these innovative web-based programs adapt test questions matched to a student’s
knowledge or ability in the core subjects of literacy and math and also increase students’
readiness to learn. Through these online tools, educators receive immediate feedback, which
allows them to quickly and easily pinpoint gaps in students’ skill levels. These programs support
individualized learning and use vertical mapping to reveal the prerequisite skills that students
lack. Another advantage is that students enjoy using adaptive assessments because of their

similarity to playing online computer games.

While adaptive assessments and cognitive readiness tools help immediately identify strengths
and weaknesses in student skill sets, Middletown has been working with an internationally
renowned statistics company to develop a predictive modeling system to project out learning

trends for students based on performance history. More progressive than a “growth” model,
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predictive modeling will help personalize instruction for students not just today, but for their

entire K-12 career.

Two early elementary programs represent Middletown educators’ commitment to adapting
content and instruction, as well as response to meet the academic needs of students, especially
students with the highest needs—English language learners and economically disadvantaged

students.

The district has doubled the number of bilingual and English-as-a-Second Language (ESL)
teachers on staff to respond to the growing enrollment of English Language Learners and
bilingual students. Middletown’s dual language program—now in its third year—offers
instruction in English and Spanish equally on alternating days. Also called the “two-way”
program, the classroom has two teachers; one teaches in Spanish and the other in English. While
students are evenly mixed English-speakers and Spanish-speakers, the goal is for both groups to
become fluent in both languages. Learning to think and express themselves in two languages
helps students develop higher-level thinking skills. The district plans to expand the program—
currently offered in grades K-2—to elementary students through the fifth grade.

The district also plans to establish a two-year kindergarten program with funding from the RTT-
D grant, to meet the needs of non-English speaking youngsters and other children who test
significantly below kindergarten readiness standards. Middletown will model this new extended
kindergarten on its successful extended prekindergarten program. An analysis of the district’s
data shows that children in Middletown’s formalized all-day prekindergarten program have equal
or better kindergarten readiness scores than their non-poverty and/or English speaking
counterparts (prior to entering kindergarten) and often have better readiness scores than students

who have attended private prekindergarten programs.
At the secondary level, Middletown plans to introduce technical reading/writing classes for high

school students pursuing a career and technical education track. In addition, Middletown’s

expansion of its high school academies will help at-risk students achieve at higher levels, as
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these clusters of courses will give them more opportunities to participate in educational programs
that are well-aligned with their personal interests and highly relevant to their plans for the future.
The new initiatives and expanded programming Middletown will offer under the RTT-D grant
will further provide opportunities for students to engage in common tasks or problems in small-
or large-group settings and work independently in response to their academic needs, academic

interests, and optimal learning approaches, as shown in the chart below.

Program Common tasks Individual tasks
Adaptive assessments
Extended kindergarten \
Dual language V
SUPA

(@ |

1-to-1 learning initiative

22|22 ]2 |

(iii) Frequently measure student progress toward meeting college- and career-ready standards,
or college- and career-ready graduation requirements and use data to inform both the
acceleration of student progress and the improvement of the individual and collective practice of
educators; and

To inform the acceleration of student progress and measure students’ readiness for college and

careers, Middletown proposes through RTT-D funding to partner with and adopt the |®®)

—

(b)(4)

program to infuse academic rigor and intensity into the 12 core courses—Algebra

1 & 2, Geometry, Pre-Calculus, Biology, Chemistry, Physics, U.S. History, English 9, 10, 11 and
12—that are considered essential to preparing students for the rigors of college and successfully

complete their post-secondary education.

ACT has examined the gap between secondary and post-secondary education in the United
States and focuses on successful research-based strategies for eliminating this gap so that all high

school graduates learn the essential skills they need to be successful in college and work.

Through this project, Middletown will work with ACT to complete on-going testing over the
next four years to ensure academic competence in all Common Core curriculum coursework.
Mid-year testing will establish a benchmark of knowledge while the end-of-the year testing will
identify the mastery of knowledge. Students who do not meet the standards at the mid-year will
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receive targeted differentiated instruction and guided intervention within the classroom. The
school will not wait until the end of the year to re-teach specific areas not meeting standards as
identified at the mid-year mark. Successful completion of the end-of-year testing will
demonstrate mastery knowledge of the particular subject area and indicate that the student is

well-prepared for the next level of coursework.

With careful examination, teachers, school leaders, parents and students will be able to identify
the level of success and be better prepared to target learning in a way that will enable each
student the greatest potential for on-going success. Finally, course completion rates will enable

the school district to measure annual progress.

Middletown also plans to introduce a Syracuse University Project Advance (SUPA) program
next year, as part of the RTT-D grant, for grade 12 students who maintain a minimum average of
90 percent. The program will consist of virtual (online) classes as well as an authentic on-campus
college experience during the summer—and the chance to earn 26 college credits while still in
high school. Further, Syracuse University research has found that 98 percent of students who

take and pass SUPA courses also successfully complete college in four years.

Middletown High School will also continue to offer a slate of Advanced Placement (AP) courses
to students in grades 9-11. An initial goal of the district is to have approximately 20 percent of
high school students enroll in SUPA and at least 60 percent of students participate in AP courses.

To begin preparing middle and early high school level students for college, the district will offer
students in grades 7, 8, 9 or 10 the opportunity to enroll in SUPA’s introductory course
developed by Syracuse University for freshman called College Learning Strategies. This course
helps students develop better study habits and learning strategies. High school students in grades
11 and 12 grade will have an opportunity to take a more formal and deeply integrated course for

college credit from the university.
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Through SUPA and AP courses and the

(b)(4)

program, Middletown’s goal is to

increase from the current 15 percent of students who are college- and career -ready to 35 to 40

percent by the end of the four-year RTT-D grant cycle.

Also, at the elementary and middle levels, student progress is measured frequently through

formative and summative assessments, which determine if students are on target to meet

proficiency benchmarks and be promoted to the next grade level. Results of these assessments

serve as early warning signs for the district’s educators to determine and apply the appropriate

academic interventions necessary to accelerate progress.

Common local assessments can be powerful tools for preparing for statewide assessments and

are a key element of Middletown’s approach to improving student performance.

Common local assessments are typically used for the following purposes:

o To determine prior student learning and to make initial decisions related to level of

instruction, grouping, and instructional strategies. These assessments are typically

administered at the outset of the school year or unit of study.

o To provide information to students and educators during the teaching/ learning process

and provide important information for differentiating instruction. These assessments are

typically embedded in instruction and can be indistinguishable from it, such as when a

graphic organizer, written piece, or strategy for solving a math problem are used as a

basis for feedback to students about their learning.

o To show how well students have done and provide information both for student-level

decision-making and for program evaluation. These are typically designed to be

administered at the end of a unit, end of quarter or semester, or end of course.

Middletown schools frequently use the following assessments to measure student progress:
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(b)(4)
o tests for math and English language

arts (grades K-9);

(b)(4)

o Adaptive cognitive-readiness assessments (throughout the

school year);

o The Phonological Awareness Literacy Screening (PALS) provides a comprehensive
assessment of young children’s (PreK-2) knowledge of the important literacy

fundamentals that are predictive of future reading success.

o Benchmark (K-5) for ELA, a standards-based, flexible, and easy-to-implement
assessment system evaluates and tracks ELL student progress in listening, speaking,

reading, and writing.

(b)(4)
o Program provides a holistic, criterion-referenced

measure of how well students (grades 2-9) understand the meaning of text.

o A literacy final for grade 8;

o Math quarterlies for grades K-12;

o ELA quarterlies for grades 3-12;

o Science, social studies and second language quarterlies for grades 9-12; and

MyAccess online writing diagnostic tool used in grades 3-9 during the entire year.

o

All of these assessments will continue as part of the RTT-D grant activities.

(iv) Improve teachers’ and principals’ practice and effectiveness by using feedback provided by
the LEA’s teacher and principal evaluation systems (as defined in the notice), including frequent
feedback on individual and collective effectiveness, as well as by providing recommendations,
supports, and interventions as needed for improvement.
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While Middletown’s district leaders have embraced the use of data to inform instruction and
technology to enhance learning, they also recognize that no amount of high-tech machinery or
access to statistics will ever replace the factor that makes the biggest difference in the classroom:

effective teachers.

School leaders have been cited as the second most important factor in student achievement—
behind teacher quality—and must be a driving force behind recruiting and retaining highly
effective teachers and setting clear priorities and expectations, including boosting student

achievement across grades and increasing high school graduation rates and college readiness.

As a condition of New York State’s Race to the Top award, the state was required to enact a law
for annual teacher and principal evaluations. Evaluation is an important component of
developing and retaining effective teachers and leaders because it provides a framework for
professional practice and essential feedback for educators to hone their skills and practices to

increase the level of engagement and overall student achievement.

As Middletown begins to implement the principles outlined in its APPR, teacher evaluations will
take place on an annual basis and will include features highlighted in the Danielson Framework
for Teaching. This evaluation process will provide constructive feedback to individual educators,
provide a means to recognize outstanding service, enhance skills, provide direction for staff
development practices, and unify teachers and administrators in their collective effort to educate
students. For those teachers and school leaders found to be under-performing, additional supports

will be provided to ensure all meet the standards within two years.

Year-Round Evaluation
As many other school districts do, Middletown for years has tried the traditional “principal as

instructional leader” approach; but all too often school principals become mired in discipline and
managerial responsibilities, and don’t have adequate time to focus on the quality of instruction

taking place in their classrooms.
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As thoughtful as the district’s APPR is, Middletown realizes it does not provide frequent enough
feedback for teachers. That is why this school year, Middletown sought and received a special
waiver from the New York State Education Department allowing the district to reconfigure the
administrative structure for Middletown High School and the district’s special education
program. Through this bold new initiative, the district has, in effect, replaced traditional building
principals with “instructional leaders” and deans. This new structure is designed to place the

emphasis on instructional practices inside the classroom rather than management of the building.

This new model allows Middletown to better focus on the educational programs happening in the
classroom by having full-time instructional leaders observing classrooms on a weekly basis—not
twice a year—observing instruction and working directly with teachers to identify weaknesses
and develop action plans to strengthen instructional strategies—while deans address student

discipline and building management issues.

Another innovative approach the Middletown school district plans to provide for evaluating its
teachers involves technology, specifically a virtual or simulated professional development

program.

In an effort to prepare, recruit and place effective teachers, the Middletown school district is
proposing Project e-PD (electronic professional development), a virtual reality web-enabled
computer simulation program to support teacher effectiveness. The new e-PD program called a
“Year in the Life of a Highly Effective Teacher,” will help increase student achievement in this
high-needs district by better screening and preparing prospective new teachers, and by providing
critical professional development skills to current educators. The primary goal of Middletown’s
proposed e-PD program is to develop and refine a virtual simulation that will deploy authentic
experiences that enhance teacher effectiveness and better support classroom instruction and
student achievement. This should help more teachers be evaluated as “effective” or “highly

effective” in their Annual Professional Performance Review.

(b) All participating educators have access to, and know how to use, tools, data, and resources
to accelerate student progress toward meeting college- and career-ready graduation
requirements. Those resources must include—
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(i) Actionable information that helps educators identify optimal learning approaches that
respond to individual student academic needs and interests;

The use of data to inform instruction has been a cornerstone of Middletown’s turnaround. School
leaders expect that data will be analyzed and used in purposeful and timely ways by teachers to
drive instruction and to identify and respond to student strengths and needs for whole classes,

groups of students, and individual students.

Teachers routinely analyze and use data from classroom, district, and state assessments to
modify instruction, to group students based on skill strengths and needs, and to help students set
goals for their own learning. Principals enable teachers to have data at their fingertips and engage
in frequent conversations with individual teachers and groups of teachers about the data, what

the data means, and what strategies will be most effective in improving results.

Instructional accountability teams, comprised of district-level leaders, school leaders, department
chairs, and directors of special education and English language learning meet monthly in each
school building to assess data and discuss instructional strategies (e.g., how to differentiate

instruction) that can be used in the classroom to increase student learning and achievement.

School leaders then meet with teachers individually to review data specific to their classroom
and discuss instructional successes as well as strategies (e.g., grouping students by ability) to
help improve teaching and learning. During these meetings, conversations will focus on the top
five performers in the classroom and possible ways to move them further, and analysis of the

bottom five performers and approaches for getting them to grade level.

Increasingly, teachers are turning to adaptive assessments in the classroom to immediately

determine what students have mastered or are having difficulty with on a given set of learning

, ®@)
®)) (mathematics) and

skills or knowledge. Assessments such as

(literacy) can then map out a whole set of instructional programs based on student answers to
specific questions or problems. This enables teachers to develop “on-the-fly” lesson plans and

resources for students to get them to grade level or the proficiency level desired.
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(ii) High-quality learning resources (e.g., instructional content and assessments), including
digital resources, as appropriate, that are aligned with college- and career-ready standards (as
defined in the notice) or college- and career-ready graduation requirements (as defined in the
notice), and the tools to create and share new resources, and

The changing landscape of the world’s information to digital formats requires today’s students—
and educators, as well—to have different skill sets than what was required just a decade ago.
Future graduates must be equipped not just with the three R’s, but also with 21 st-century skills:
problem-solving, critical thinking, communication and technological literacy. Students will need
to be able to quickly find, synthesize and communicate information and collaborate with

coworkers—not just in their own office, but within a global community of colleagues and

consumers.

Through the proposed 1-to-1 initiative, teachers in grades 8-12 will have a firm working
(b)(4)

knowledge of how to use or similar portable devices) to engage 21st-century

(b)(4)

learners. Staff development around the 1-to-1 initiative will be very specific to ensure the

will be used effectively and serve as a high-quality learning resource for students. It will prepare

staff to use learning management systems such as Schoology, and blended learning environments
(b)(4)

through educational technology companies, such as to put their curriculum and

resources online in a digital way and be prepared to receive responses and communications from
students electronically through the same devices. Middletown will provide teachers in-service
trainings and staff development opportunities both internally and externally that are designed to

help develop resources and knowledge.

As a result, Middletown will ensure grades 8-12 students develop the skills and knowledge

necessary to responsibly navigate this emerging modern world through the 1-to-1 (student to

. . . (b)(4) .
computing device) program using the or other portable device) to create a seamless

and dynamic educational experience for students.

The goals of the 1-to-1 pilot are to:
o Enhance and accelerate learning
o Leverage technology for individualizing instruction

o Promote collaboration, increasing student engagement
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o Strengthen the 2 1st-century skills necessary for future student success.

The technology also increases access to digital curriculum, in place of traditional print textbooks
and classroom equipment such as graphing calculators. The opportunity to use 1-to-1 devices

gives students access to anywhere, anytime learning.

(c) All participating school leaders and school leadership teams have training, policies, tools,
data, and resources that enable them to structure an effective learning environment that meets
individual student academic needs and accelerates student progress through common and
individual tasks toward meeting college- and career-ready standards or college- and career-
ready graduation requirements. The training, policies, tools, data, and resources must include:

(i) Information, from such sources as the district’s teacher evaluation system, that helps school
leaders and school leadership teams assess, and take steps to improve, individual and collective
educator effectiveness and school culture and climate, for the purpose of continuous school
improvement, and

As a condition of New York State’s Race to the Top award, the state was required to enact a law
requiring annual teacher and principal evaluations. Evaluation is an important component of
developing and retaining effective teachers and leaders because it provides a framework for
professional practice and essential feedback for educators to hone their skills and practices to
increase the level of engagement and overall student achievement. Middletown’s Annual
Professional Performance Review (APPR) plan—approved by the New York State Education
Department on Aug. 24, 2012—is based on the Charlotte Danielson’s Framework for Teaching,
Revised Version of 2011 as the tool for teacher evaluations and the Val-Ed Framework for

school leader evaluations.

The Danielson Framework for Teaching is a well-known model that defines the complex work of
teaching by four main areas (or domains) of teaching responsibility and the components within
those areas: 1) Planning and preparation; 2) Classroom environment; 3) Instruction; and 4)

Professional responsibilities.

The Vanderbilt Assessment of Leadership in Education (VAL-Ed) is a researched-based
evaluation tool that measures the effectiveness of school leaders by providing a detailed

assessment of a principal’s perceived performance. VAL-Ed focuses on learning-centered
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leadership behaviors that influence teachers, staff, and most importantly, student achievement.
VAL-Ed is also a 360° assessment, intended to be taken by not only the principal, but by
teachers and the principal’s supervisor, ensuring that the most helpful feedback is given to

principals.

Middletown teachers and school leaders will be evaluated using a Composite Effectiveness

Score, which is a score based on a 10-point scale that uses the following three subcomponents:

o 20 percent: Student growth on state assessments or a comparable measure of student
growth using a Student Learning Objectives process for non-tested subjects (increased to

25 percent upon implementation of a value-added growth model);

o 20 percent: Other locally selected measures of student growth or achievement (decreased

to 15 percent upon implementation of a value added growth model); and

o 60 percent: Other multiple measures of teacher/principal effectiveness, such as

announced and unannounced classroom observations.

Middletown will also develop and implement improvement plans for teachers and principals

rated ineffective or developing on an APPR.

As Middletown implements the principles outlined in its Annual Professional Performance
Review (APPR), teacher evaluations will take place on an annual basis and will include features
highlighted in the Danielson Framework for Teaching. This evaluation process will provide
constructive feedback to individual educators, provide a means to recognize outstanding service,
enhance skills, provide direction for staff development practices, and unify teachers and
administrators in their collective effort to educate students. For those teachers (in the Danielson
Model) and school leaders (in the ValEd Model) found to be under-performing, additional

supports will be provided to ensure all meet the standards within two years.

(ii) Training, systems, and practices to continuously improve school progress toward the goals
of increasing student performance and closing achievement gaps (as defined in this notice).
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A recent validation study (2010) indicates that Middletown teachers and school leaders agree
they are receiving ample training and resources to be successful. Eighty-three percent of teachers
report there are enough professional development opportunities offered for them to successfully
implement district initiatives. A majority of teachers also agree that they have enough technology
resources (83 percent) and print materials to teach their students. Teachers also believe that the

district’s goals for student achievement are attainable.

Even so, Middletown schools must continue to invest in better preparing new teachers and
instructional leaders for the challenges associated with a city school district, recruiting properly
trained professionals, and then providing adequate professional development to all in an effort to

optimize student achievement.

In an effort to prepare, recruit and place instructional leaders, Middletown schools are proposing
the establishment of Project e-PD (electronic professional development), a virtual reality web-
enabled computer simulation program to support teacher effectiveness. The district seeks to
develop and refine a computer-based virtual reality simulation that will deploy authentic

experiences to produce improvements in teacher effectiveness and student achievement.

Middletown proposes working with Interactive, Inc. to develop and implement this unique
program based on a model of the contingencies, priorities, crises and decision consequences that
make educating in Middletown (or any other high needs school district) a demanding, yet

rewarding experience.

Simulations that focus on how instructional leader/teacher leadership teams can help improve
teaching and learning in the critical areas of reading and math instruction in high-need
classrooms will be created. Vignettes about scheduling barriers, resistance to or modification of
teacher observations, and uncertainty about performance-based compensation will be built into
the system. Teaching/learning vignettes that replicate, for example, math instruction in a fourth-

grade classroom will also be created.
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Simulations are useful instruction options because they are representations of reality and are
repeatable, consistent, take less time and cost less to deliver and use than other instructional
strategies. As a vehicle for the acquisition of knowledge and skills in an active exploratory
learning environment, simulations maximize interaction by asking questions or requiring
decisions to solve problems. This simulation program will allow participants to examine real
situations in a safe environment under the leadership of successful veteran teachers and be able
to hit the ground running when they begin the next step of the program. Through this immersion
program, teachers will be fully prepared for the challenges and rewards associated with work at a

high-needs school district like Middletown.

(d) The applicant has a high-quality plan for increasing the number of students who receive
instruction from effective and highly effective teachers and principals (as defined in this notice),
including in hard-to-staff schools, subjects (such as mathematics and science), and specialty
areas (such as special education).

Middletown school district always seeks highly qualified candidates for teaching and school
leader positions. Special consideration is given to those with certification and experience
working with English language learners, special education students, and to fill shortage subject
areas, including secondary Science, Technology, Engineering and Math (STEM). When district
leaders are looking to recruit new teachers in shortage subject areas, they visit college campuses

known for technology or mathematics, such as the State University of New York at Geneseo and

State University of New York at Binghamton.

The proposed simulation program, Project e-PD, as explained in the preceding section, will
monitor strengths and weaknesses of newer or non-tenured teachers, which will enable the
district to make meaningful and appropriate placements and provide professional development
based on personal characteristics and interests, thereby ensuring greater success and promoting

greater retention.

Middletown also recognizes that classroom teaching is a complex activity that demands teachers
who possess substantial thinking skills and a solid knowledge base. Knowledge of subject matter
is a prerequisite for effective classroom instruction. That is why the district proposes in this

RTT-D grant application a plan to replace general education teachers with instructional
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specialists at the elementary level. The district believes strongly that this will improve the quality

of instruction K-5, especially in the areas of math and literacy.

Middletown has been following the work of the Elementary Mathematics Specialist Project, a
pilot program led by the University Maryland that is positioning elementary mathematics
specialists or elementary mathematics coaches in schools and school districts across the nation in
an effort to enhance student performance and achievement. Research findings to date indicate
that overall, students in school with mathematics specialists for three years have scored
significantly higher on Virginia’s high-stakes, state standardized achievement test for
mathematics as compared to students in control schools (grades 3, 4, and 5). This difference in
achievement was not evident after the first year of placement of the specialists at any of these
grades. To develop math specialists, Middletown has enlisted renowned professor of
mathematics Dr. Honi Bamberger from Towson University in Maryland, to offer interested
educators the opportunity to earn a math specialist certificate. Dr. Bamberger has a history of

working with low-achieving, high needs schools to help improve student performance in math.

For literacy specialists, Middletown will again partner with Lesley University and Mt. Saint
Mary College to offer interested educators the opportunity to earn a Specialist Teacher in
Reading Certificate of Advanced Study (CAS). Lesley’s CAS program offers thorough training
in literacy strategies and approaches to meet the needs of diverse student learners. Students work
with faculty on the cutting-edge of literacy research, pedagogy and policy, and focus on staff

development as well as direct services to students across the grades.

D. LEA POLICY AND INFRASTRUCTURE
(D)(1) LEA practices, policies, rules
The applicant has practices, policies, and rules that facilitate personalized learning by—

(a) Organizing the LEA central office, or the consortium governance structure, to provide
support and services to all participating schools;

In recent years, the Enlarged City School District of Middletown re-organized the central
administration to parallel the instructional needs of the district. Currently, in addition to the

superintendent and the assistant superintendent for instruction and business office operations,
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there is an (1) assistant superintendent for instruction; (2) a chief technology officer; (3) a
director of counseling program services; (4) a coordinator of literacy; (5) a coordinator of
ESL/bilingual; and (6) a coordinator of special services. There are up-to-date, written and agreed
job descriptions for all employee categories. School buildings have been re-configured by grade

level.

Middletown sought and received a special waiver from New York State Education Department
that, this year, has allowed the district to reconfigure the administrative structure for Middletown
High School and the special education program, which will provide better support to the teaching
staff. Through this bold new initiative, the district has, in effect, replaced traditional building
principals with “instructional leaders™ and deans. This new structure is designed to place the
emphasis on instructional practices inside the classroom rather than management of the building,

and will help suppor the goals of this RTT-D grant.

Middletown also will hire a full-time grants manager to work with administrators and teachers to
ensure full implementation of all activities outlined in this application. Additionally, the manager
will work closely with outside evaluators to ensure all proposed initiatives are operating at their

full potential and results are aligned with goals.

(b) Providing school leadership teams in participating schools with sufficient flexibility and
autonomy over factors such as school schedules and calendars, school personnel decisions and
staffing models, roles and responsibilities for educators and non-educators, and school-level
budgets;

The district has historically supported various school leadership teams, including School
Improvement Teams (SIT). Each building has a SIT that is committed to enhancing achievement
for all students. The role of SIT is to lead the development of a school improvement plan that
addresses student achievement needs, to monitor the implementation of the plan, and to revise it
as appropriate. Middletown has established standards for schools that serve as the basis for
school improvement. The gap between the state standards and current student achievement on
these assessments provides the direction for the school improvement goals and efforts. School
improvement teams lead the improvement process by engaging the entire staff in analyzing the

data and making good data-driven decisions to improve student achievement.
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Other school leadership team opportunities in each of the Middletown schools include: Building
Inquiry Teams, the Professional Development Plan (PDP) committee, the Annual Professional
Performance Review (APPR) committee, the Teacher Center Policy Board, the Mentor/Intern

Advisory Council, the Code of Conduct Committee and Building Level Safety teams.

All of these teams, in conjunction with Middletown’s school leaders, have the flexibility and
autonomy over school schedules and personnel decisions, and have input into managing their

building’s budget.

(c) Giving students the opportunity to progress and earn credit based on demonstrated mastery,
not the amount of time spent on a topic;

Through the newly proposed 1-to-1 initiative students in grades 8-12 will have opportunities to

progress and earn credit for assignments completed using the (el They will also be able

demonstrate mastery in literacy and math as they complete assessments using the The 1-
to-1 initiative for grades 8-12 will allow teachers to gather and share curriculum, resources and
assignments online and receive responses and communications from students electronically
through the same or similar devices allowing students to immediately demonstrate their mastery
of subject material. It will also ensure students develop the skills and knowledge necessary to

responsibly navigate the world of emerging technology.

Middletown’ proposed new learning management system, such as[®@ ___ |will create a
seamless and dynamic educational experience for students through a social media-like interface.
Through this type of software platform, teachers can easily differentiate instruction for learners
of all abilities, again allowing students to demonstrate mastery of knowledge and skills.

(®)@) provides a variety of online learning activities and resources relative to class lessons

and generates reports that immediately give teachers insight into what skills have been mastered.
Middletown’s planned blended learning classrooms will unite the best of computer-based and

teacher-led instruction, allowing for differentiated instruction and more personalized learning.

With the blended learning model, students can work on assignments and progress through online
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learning modules at their own pace, demonstrating mastery of skills through end-of-module

quizzes and tests.

(d) Giving students the opportunity to demonstrate mastery of standards at multiple times and in
multiple comparable ways, and

Middletown relies heavily on the data it collects and analyzes to identify and respond to student
strengths and needs for whole classes, groups of students, and individual students. Consequently,
students have the chance to demonstrate mastery in multiple ways through multiple summative

and formative assessments throughout the school year.

Middletown also plans to step up its use of adaptive and cognitive-readiness assessments, as part
of the RTT-D grant, to immediately identify gaps in student skill sets and adapt content and

instruction to ensure that students become proficient in literacy and math.

In addition to multiple yearly assessments designed to drive ongoing adaptive instruction and
interventions throughout the curriculum and grades, Middletown will implement promotional
markers at grades 2, 5 and 8. Students who are not proficient in the core instructional areas at the
end of those grades (markers) rather than have them repeat the grade, which research shows is
often counterproductive, will be placed into a separate 12-month instructional program or
“midpoint” class designed specifically around building and reinforcing the concepts or state
objectives (common core) to help them meet grade level proficiency. Students will be assessed

frequently throughout the year to determine their mastery of skills.

(e) Providing learning resources and instructional practices that are adaptable and fully
accessible to all students, including students with disabilities and English learners, and
Technology has been a great equalizer in education because it provides unparalleled accessibility
to resources and instruction for all students regardless of disability or learning barrier.
Middletown takes its technology seriously. The district’s $12 million technology enhancement
program ranks Middletown in the top 5 percent of technology-investing districts in the entire
United States. Other features of instructional technology present in the district that ensure
learning is accessible to all students include:

o Sound amplification in every classroom;
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o Reliable wireless access in every classroom;
o Document cameras;
o Cisco digital IP phone system in every classroom (for parent communications);

o Five computer work stations for every classroom pre-K-to-8; and
(b)(4)

o A 1:2:1 computing initiative in five classrooms with devices.

Middletown plans to introduce blended learning next school year, which also suits students of all

abilities as well because it allows students to learn at their own pace. Again, web-based

assessments such as|(®)) and |®® by nature, are also adaptable and accessible

to all students.

(D)(2) LEA and school infrastructure
The LEA and school infrastructure supports personalized learning by—

(a) Ensuring that all participating students, parents, educators, and other stakeholders,
regardless of income, have access to necessary content, tools, and other learning resources both
in and out of school to support the implementation of the applicant’s proposal;

The Enlarged City School District of Middletown is committed to using technology to support
learning in its schools and district homes by building a community of learners that extends
beyond school walls. The district has built ongoing community initiatives and partnerships to
involve parents and other community members in its efforts to improve the schools. Middletown
uses such technology as its website, video programming (channel 20) and a parent notification
system, to communicate and involve parents in their children’s education. The district hosts
parent meetings, which include special Spanish (ELL/Bilingual population) and students with
disabilities sessions to inform parents and increase their involvement. The new learning
management system that will be implemented alongside the RTT-D grant-funded activities, will
give parents immediate access to information about their child’s education, such as grades,

assignments, attendance and more through any electronic means the parent chooses.

(b) Ensuring that students, parents, educators, and other stakeholders (as appropriate and
relevant to student learning) have appropriate levels of technical support, which may be
provided through a range of strategies (e.g., peer support, online support, or local support);
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Once its new learning management system and its blended learning software are in place,
teachers will receive immediate training on how to access these systems and input information.
Teachers will then serve as turnkey trainers and, as such, will be able to provide training for
students and parents on accessing the student and parent portals to get and share information.
The district will also post tutorials online and a FAQs page on the website for parents that
provides instructions for logging into the learning management system through its parent portal

feature. Additionally, the district will offer technical support for the 1-to-1 devices.

(c) Using information technology systems that allow parents and students to export their
information in an open data format (as defined in this notice) and to use the data in other
electronic learning systems (e.g., electronic tutors, tools that make recommendations for
additional learning supports, or software that securely stores personal records), and

Currently, the district has a relatively passive approach to information sharing and
communicating with parents regarding their children’s education. Middletown relies primarily on
its website, video programming on a local access cable channel and its opt-in, voluntary parent
notification system. Middletown’s new learning management system, once launched, will have
the potential to provide parents with a wide variety of information, including their children’s
lesson plans, homework assignments, attendance, test scores and so much more. Parents will be

able to select the information they want to receive and the method in which they want to receive

it (cell phone, email, etc.).

(d) Ensuring that LEAs and schools use interoperable data systems (e.g., systems that include
human resources data, student information data, budget data, and instructional improvement
system data).

The schools will use interoperable data systems, once Middletown launches its new learning
management system. Student data from CrossPointe, the district’s current student information
system through which the district manages such student data as attendance, discipline issues,
class schedules, health records and more—will be used to populate the new learning
management system. This will make it easy to for students, parents and teachers to communicate

and share information.
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(E) CONTINOUS IMPROVEMENT

(E)(1) Continuous improvement process

Middletown joins school districts across the nation and across the world in understanding the
value and necessity of tracking student progress. However, tracking student achievement without
also examining the programs that directly affect that achievement leaves half of the puzzle
unfinished. Middletown has a history of closely and continually examining all the factors that
influence student success and making the adjustments necessary to ensure growth. The district
will not only continue this tradition with its RTT-D initiatives, but will have an opportunity to

expand the review/correction process with the availability of new and improved data.

As part of the big picture, Middletown will track state and local assessment scores to determine
if pupil growth is adequate. The district’s data professionals, instructional leaders and teachers
will team up at least monthly and sometimes more often to analyze this data and identify areas
needing improvement. Taking this broad picture as a foundation, Middletown staff will then
continually examine the specific school, grade-level, classroom and individual student
achievement data to further hone in on classroom-based instructional approaches that are
yielding success and those that aren’t. Numerous elements of Middletown’s RTT-D program

allow this type of specific analysis and reporting. Here are just a few examples:

o Adaptive assessments, which can provide immediate feedback on student performance,
thereby allowing teachers to differentiate instruction in real time. This feedback data will
also be used to identify and analyze trends across classrooms and schools, meaning
effective teaching and learning strategies can then be shared among colleagues

throughout the district.

o Promotional markers at grades 2, 5 and 8, which will show over the course of the grant
period whether there is an increase in the number of students meeting standards. If
expected progress is not being made, Middletown will identify problem areas and make

immediate adjustments and programming improvements as necessary.
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o More detailed analysis of graduation rates and types of diplomas earned, which will
allow the district to gauge whether more students are graduating and whether those
students are college- and career-ready. This also will yield important information about
the achievement levels for the district’s high-needs students, thus ensuring the district
can, again, make necessary programming adjustments as the RTT—D grant programs are

implemented.

To provide a broader perspective on the impact of Middletown’s RTT—D grant programs, the
district will also work with nationally renowned evaluators from outside the district in its
continuous improvement process. In the past, Middletown has found great value in using outside,
independent evaluators to examine programs that are in process and to provide suggestions for
improvement. In this case, the district will contract with at least three professionals—one to track
the ongoing effectiveness of instructional programs and one to track the impacts of the
“affective” programs, as well as one university-based professor to specifically study
Middletown’s instructional leader model, its ongoing impact and its potential to be replicated on
a larger scale. These professionals will continually monitor the district’s programs and provide

frequent (at least monthly) progress reports.

In essence, each of the performance measures and goals outlined in this application will be
tracked, analyzed and reported on regularly by internal and external entities—at least quarterly
and, in most cases, more often. Middletown will consistently share this information with
stakeholders, knowing that having information and data is useful. Sharing that information also
substantially increases its power to yield positive change. To that end, Middletown will share
details of its RTT—D program accomplishments, trends and improvement areas on the district
website, during board of education meetings (which are televised), in district vision publications
and through media outlets. Superintendent Dr. Kenneth Eastwood and district instructional
leaders will meet with PTO groups and community-based organizations to report on the progress
taking place in the district and any changes that will take place in educational programs to push
student achievement even further. Stakeholders in these groups will be provided with

opportunities to share their perspectives on the new initiatives and to offer suggestions for
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improvements. Staff meetings for faculty and support staff will be focused more intensively on

reviewing RTT-D programs, while also encouraging feedback and suggestions.

The district will also survey parents, staff and community members two to three times per year to
gauge if there is interest in holding a series of public forums for the purpose of further sharing

information about RTT-D programs, as well as gathering suggestions for improvement.

(E)(2) Ongoing communication and engagement

Middletown has historically encouraged stakeholder involvement in its educational
programming, thus providing a foundation for staff, students, parents and community members
to contribute to and support new—and often bold—reform initiatives. The district will sustain
efforts to seek engagement and communication opportunities by continuing to work under Joyce
Epstein’s (2009) Framework of Six Types of School-Family-Community Engagement. This
framework provides useful research-based guidance for the ways Middletown schools to
successfully engage families with their children’s learning, including designing effective forms

of school-to-home and home-to-school communications and recruiting parent volunteers.

Studies show that when parents are actively involved in their children’s learning, there is: (1)
improvement in student attitudes and behaviors, (2) increased student attendance, (3) higher
homework completion, (4) fewer special education placements, (5) higher grades and test scores,
(6) decreased drop-out rates, (7) higher graduation rates and (8) greater enrollment in post-
secondary education. Over the last several years, these research conclusions have been borne out

in Middletown schools.

Specific opportunities for parent involvement in Middletown are vast and varied. Here is just a
sampling of the many such activities taking place in the district that fall into Joyce Epstein’s

Framework—activities that will continue and, in some cases, expand:
o Bring Your Kids to Kindergarten Day: Parents are invited to spend the day with their

kindergartner on the first day of school. After parental feedback last year, the activities

expanded from a few hours to the entire school day. The event has become so popular
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that grandparents and other family members often attend and, this year, every single

incoming kindergartner had at least one family member in attendance.

o College and Career Center: In addition to working with students, staff members from the
district’s College and Career Center also focuses on parents. Activities are designed to
help parents understand the college selection process, financial aid, student transitions
and matching children with appropriate career options using interest inventories. More
than 100 parents attend each of the Career Center programs offered throughout the school
year. The district expects these numbers to grow as students become more involved in the

college-level programs proposed in this RTT-D grant.

o Strengthening Families Program: This seven-week program for parents/caregivers and
their pre-teen children (ages 10-14) to attend together. This supportive program is
designed to help prevent substance abuse and other behavior problems, improve

parenting skills and forge stronger family relationships.

o Parent Information Nights: These sessions encourage parents to find out more about
specific educational programs in the district, including STEM (Science, Technology,
Engineering and Math) programs and advanced learning opportunities. These
informational sessions will become even more frequent as Middletown introduces the
new RTT-D educational initiatives. For example, additional Parent Information Nights
will cove blended learning programs in grades K-8 and the 1-to-1 mobile device

initiative.

Middletown educators are currently—and will continue to be—an integral part of district-wide
data teams, Annual Professional Performance Review (APPR) committees, the Professional
Development Plan teams, the School Improvement Team, the Teacher Center Policy Board, the
Mentor/Intern Advisory Board and Building-Level Safety Teams. Each school in the district also
has active parent-teacher organizations (PTOs). Parents are involved, as well, in school
committees, including the Code of Conduct Committee (which reviews policies annually),

school improvement teams and the Teacher Center Policy Board Committee. The superintendent
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of schools meets monthly with PTO/PTA representatives and regularly attends faculty and
support staff meetings. The district website adds another level of communications, using its vast
amount of information to engage stakeholders. School- and district-based events and

informational activities further add to the engagement opportunities.

Expanding engagement and communications under the RTT-D grant

With the RTT-D grant, opportunities for communication and engagement in Middletown will
grow substantially. The district’s “big data” initiative will mean that minute details regarding
student achievement will be collected and aggregated by classroom, school, subgroups, district-
wide or by individual pupil. This results in immediate and actionable feedback for teachers and
students, as well as improved opportunities for parent communications, including a new parent
portal system. Middletown’s new parent portal will allow parents to access detailed information
about their children or opt to have data sent to them as e-mails or text messages. A wide range of
information will be available, including daily and individual class attendance, homework and test
grades, as well as progress toward college- and career-readiness. Parents will be able to choose
the amount of information sent, as well as the frequency. Middletown educators feel that this
ability to “push out” information directly to parents will significantly increase parents’

involvement in their children’s educational experiences.

Under the RTT-D grant-funded programs, Middletown students will also have expanded
opportunities to stay informed about their achievement, as both teachers and parents will have
more data available to share. For example, the data walls described earlier in this application can
be expanded to be accessible in electronic formats. Participants in the 1:1 program (students
using personal computing devices) will have access to the entire curriculum and syllabus for
each of their classes, curriculum materials in electronic format and homework assignments, as
well as individual “status” reports showing course grades and progress toward college- and
career-readiness. In addition, students in the 1:1 program will be able to connect electronically
with their peers to correspond, ask questions, provide help/feedback, as well as communicate

with teachers and submit homework assignments.
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(E)(3) Performance measures

For each measure, applicant must describe: (a) rationale for selecting the measure, (b) how the
measure will provide rigorous, timely and formative information tailored to its proposed plan
and theory of action regarding the applicant’s implementation success or areas of concern and
(c) how it will review and improve the measure over time if it is insufficient to gauge
implementation progress.

With funding available from the RTT-D grant, the Enlarged City School District of Middletown
will accomplish the ambitious, yet achievable, performance measures outlined below. Please
note that the district is using all of its students as the “participating” population under this grant.
Therefore, these performance measures overlap with the goals for “all” students outlined in
section (A)(4). This reflects Middletown’s commitment to taking a district-wide approach to
improving student achievement rather than relying on quick, silver bullet-type strategies that are
unlikely to lead to real and long-standing reform. The district’s performance measures were
developed under the guidance of District Accountability Analyst Janet Ferreira, as well as from

stakeholders.

Performance Measure 1 (Applicable Population: All)
Increase number and percentage of all students whose teacher of record and principal are rated

as highly effective. See chart in section (E)(3) for specific growth measure numbers.

This performance measure was selected based on the fact that the most influential factors
affecting student achievement are teachers and principals. With that being the case, Middletown
will increase the number of highly effective teachers and principals in the district so students, in

turn, are more able to reach proficiency and be college- and career-ready.

The teacher and principal evaluation system under Middletown’s Annual Professional
Performance Review (APPR) process sets extremely rigorous standards that must be met before
staff are rated as highly effective. Teachers and principals are evaluated using numerous rubrics.
Those attaining highly effective ratings will have the skills necessary to excel in carrying out the
initiatives outlined in the district’s RTT-D proposal, as well as guiding colleagues to do the

same. (See sections (A)(1) and (C)(2) for more details on the district’s evaluation plan.)
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Performance Measure 2 (Applicable Population: All)
Increase number and percentage of all students whose teacher of record and principal are rated

as effective. See chart in section (E)(3) for specific growth measure numbers.

Research shows that the quality of teachers and principals has the most impact on student
performance. Therefore, Middletown is opting for a performance measure that helps ensure
students are interacting with effective teachers and principals on a daily basis, thus leading to

higher achievement levels and increased preparedness for colleges and careers.

Middletown’s Annual Professional Performance Review (APPR) plan includes stringent and
high-level standards that must be met in order for staff to receive “effective” ratings. Both
principals and teachers are evaluated using numerous rubrics and goals. Those who earn
effective ratings will have the skills necessary to carry out the proposed RTT-D programs and

activities. (See sections (A)(1) and (C)(2) for more information on Middletown’s APPR plan.)

Performance Measure 3 (Applicable Population: All)

Increase percentage of all students and students in subgroups (Black/African American,
Hispanic/Latino, students with disabilities and economically disadvantaged) graduating within
four years after entering grade 9. See chart in section (E)(3) for specific growth measure

numbers.

Performance Measure 3 was chosen based on New York State’s Race to the Top priorities, which
pinpoint one of the indicators of college- and career-readiness as being the ability to graduate
from high school within four years of beginning ninth grade. This performance measure is
intricately tied in to Middletown’s proposal because all of the RTT—-D activities outlined in this

grant are specifically geared toward ensuring pupils are college- and career-ready.
This measure will provide formative leading information tailored to Middletown’s overall RTT—

D plan because it directly measures how successful the district is in meeting its overall goal to

provide students with all the supports (including personalized learning environments, data-
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inspired instruction and effective teachers and principals) necessary to be college- and career-

ready.

Performance Measure 4 (Applicable Population: K-3)

Increase percentage of all students and students in subgroups (Black/African American,
Hispanic/Latino and economically disadvantaged) who are achieving proficiency levels on
Northwest Evaluation Association (NWEA) math and ELLA assessments. See chart in section

(E)(3) for specific growth measure numbers.

Middletown is using the results of NWEA assessments as a performance measure because: (1)
the tests are aligned with Common Core Learning Standards and therefore determine students’
progress toward college- and career-readiness, (2) the data garnered from NWEA tests inform
individual students’ optimal learning paths; (3) norms-based tests, such as NWEA exams, are
effective indicators of student proficiency; and (4) results on NWEA assessments are one of the

accepted measures of student growth in New York’s teacher and principal evaluation system.

This measure will provide rigorous and timely information to Middletown in that the district will
have data to measure and track student achievement levels over time and make adjustments
where necessary to support high-needs students and/or those pupils who are not reaching

proficiency standards.

Performance Measure 5 (Applicable Population: K-3)
Increase percentage of all students in grades K-3 who are engaged in school activities. See chart

in section (E)(3) for specific growth measure numbers.

The Enlarged City School District of Middletown chose Performance Measure 5 after careful
review of data relating student achievement and participation in school activities. The data shows
that students who participate in Middletown’s clubs, music programs, athletics and other
activities have higher rates of academic achievement. Similar research conducted nationally
yields the same conclusions—i.e., there is a positive correlation between student behavioral,

emotional and cognitive engagement and achievement-related outcomes.
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Middletown’s successful implementation of its RTT—D initiatives can only take place if students
are engaged in the educational process; thus this performance measure is vital to the district’s
main area of concern. This concern centers on Absolute Priority 1—creating personalized
learning environments that will accelerate student achievement, increase effectiveness of
educators, decrease achievement gaps and ensure all students (including high-needs pupils) are

college- and career-ready.

Performance Measure 6 (Applicable Population: 4-8)

Increase number and percentage of all students and students in subgroups (Black/African
American, Hispanic/Latino and economically disadvantaged) who are on track to being college-
and career-ready as indicated by reaching proficiency standards on grades 4 and 8 ELA and

math assessments. See chart in section (E)(3) for specific growth measure numbers.

Middletown has selected Performance Measure 6 because grades 4 and 8 have historically been
pivotal years for student achievement and for standardized assessments. Additionally, in New
York State, the grades 4 and 8 exams are well-aligned to Common Core Standards and allow
detailed data collection for all students, as well as for the subgroups of high-needs students who

may need extra supports.

This measure will provide rigorous and timely information to Middletown because educators in
the district will have data to measure and track student achievement levels over time and make
adjustments where necessary to support high-needs students and/or those pupils who are not

reaching proficiency standards.

Performance Measure 7 (Applicable Population: 4-8)

Increase number and percentage of all students and students in subgroups (Black/African
American, Hispanic/Latino and economically disadvantaged) whose performance on end-of-the-
year grade 4 math assessment reaches proficiency goals and increase in number and percentage

of all students and students in subgroups (Black/African American, Hispanic and economically
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disadvantaged) whose performance on end-of-the-year grade 8 ELA assessment reaches

proficiency goals. See chart in section (E)(3) for specific growth measure numbers.

Middletown is opting for Performance Measure 7 because grades 4 and 8 are important years for
student achievement and for standardized assessments. The district is using end-of-the-year tests
to measure achievement growth over the school year and to ensure all students (including

subgroups) are adequately prepared to move to the next grade.

This measure will provide rigorous and timely information to Middletown because educators in
the district will have data to identify students who are meeting proficiency standards for their
respective grade levels and students who are not meeting the standards. With this knowledge,
educators can add extra supports to high-needs students and/or those pupils who are not reaching
proficiency standards. Students who are achieving above proficiency levels can be provided with
extra challenges. Such approaches are inherently characteristic of personalized learning

environments.

Performance Measure 8 (Applicable Population: 4-8)
Increase percentage of all students and students in subgroups in grades 4-8 (Black/African
American, Hispanic/Latino and economically disadvantaged) who are engaged in school

activities. See chart in section (E)(3) for specific growth measure numbers.

Performance Measure 8 was chosen after careful review of data that illustrates a positive
correlation between students’ connection with school and their academic achievement. As
mentioned above, Middletown pupils who participate in athletics, music programs, clubs and
other activities score better on state and local assessments, are more likely to complete
homework and have better attendance patterns. Research conducted on a national basis shows the

same results.
Middletown’s successful implementation of the initiatives proposed under the RTT—D grant

umbrella can only take place if students are engaged in the educational process; thus this

performance measure is vital to the district’s main area of concern. This concern centers on
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Absolute Priority 1—creating personalized learning environments that will accelerate student
achievement, increase effectiveness of educators, decrease achievement gaps and ensure all
students (including high-needs pupils) are adequately prepare for success in college and career

experiences.

Performance Measure 9 (Applicable Population: 9-12)
Increase number and percentage of all students who complete and submit the Free Application
for Federal Student Aid (FAFSA) form. See chart in section (E)(3) for specific growth measure

numbers.

Performance Measure 9 is extremely important for Middletown students, as the vast majority of
pupils are economically disadvantaged. For most, the only way to afford college—even a
community college—will be to receive financial aid. Consequently, completing and submitting

the FAFSA form will be the first step toward attending college.

By measuring the number of students completing and submitting FAFSA forms, Middletown
will garner the timely and formative leading information necessary to help determine if its goal
of increasing college attendance has overcome one of its first hurdles—economically

disadvantaged students’ ability to pay tuition.

Performance Measure 10 (Applicable Population: 9-12)

Increase number and percentage of all students and students in subgroups (Black/African
American, Hispanic/Latino, students with disabilities and economically disadvantaged) who are
on track to college- and career-readiness as indicated by achieving a score of 75 or greater on
the English Regents exam and 80 or greater on a Regents math exam. See chart in section (E)(3)

for specific growth measure numbers.

The district chose Performance Measure 10 because New York’s Regents exams are rigorous
and aligned with Common Core Learning Standards. Students who earn a score of 75 or greater
on the English Regents exam and 80 or greater on one of the state’s Regents mathematics exams

have the skills and knowledge to be successful after high school, as these achievements are
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indicators of college- and career-readiness according to the New York State Department of

Education. Refer to section (B)(5) for more details on the state’s Regents tests.

This performance measure is tailored to Middletown’s proposed theory of action and areas of
concern in that it is directly related to measuring students’ college- and career-readiness, which,
in turn, is one of the main focal points of Race to the Top initiatives in New York and throughout

the United States.

Performance Measure 11 (Applicable Population: 9-12)
Increase number and percentage of all students who are on track to career readiness as
indicating by earning a Regent Diploma with Advanced Designation by June within four years of

entering grade 9. See chart in section (E)(3) for specific growth measure numbers.

Performance Measure 11 is well-suited to Middletown because earning New York’s Regents
Diploma with Advanced Designation is one of the minimum standards in the state linked to
college- and career-readiness. Students who earn the advanced designation have taken a more
rigorous course of student than their peers, passing eight or nine Regents exams with a score of

65 or above, rather than passing five of these rigorous exams.

As with Performance Measure 10, this measure is also tailored to Middletown’s proposed theory
of action and areas of concern because it is directly related to measuring students’ college- and

career-readiness, which, in turn, is one of the main goals of Race to the Top initiatives.

Performance Measure 12 (Applicable Population: 9-12)

Decrease percentage of all students and students in subgroups (Black/African American,
Hispanic/Latino and students with disabilities) who do not continue enrollment in high school
with a goal of earning a Regents Diploma or Regents Diploma with Advanced Designation. See

chart in section (E)(3) for specific growth measure numbers.

In Performance Measure 12, Middletown is seeking to significantly reduce the number of

students dropping out of school by the end of the grant period and beyond. This measure was
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chosen because the district recognizes that the skills and knowledge students gain in order to
graduate will prepare them for success after high school, whether they go to college or seek

employment.

Performance Measure 13 (Applicable Population: 9-12)
Increase percentage of all students and students in subgroups (Black/African American and
Hispanic/Latino) who are engaged in school activities. See chart in section (E)(3) for specific

growth measure numbers.

Performance Measure 13 is an important goal for Middletown students because student
achievement increases with participation in school activities, such as clubs, music programs and
sports, agreeing with research that shows there is a positive correlation between student

behavioral, emotional and cognitive engagement and achievement-related outcomes.

Middletown’s successful implementation of RTT-D grant programs and initiatives is only
possible if students are engaged in the educational process; thus this performance measure is
vital to the district’s main area of concern. This concern centers on Absolute Priority 1—creating
personalized learning environments that will accelerate student achievement, increase
effectiveness of educators, decrease achievement gaps and ensure all students (including high-

needs pupils) are college- and career-ready.

Reviewing and improving measures over time

Middletown takes seriously its responsibility to monitor and review not only its progress toward
meeting goals, but also the tools and data used to measure that progress. To that end, the district
will continually review all the performance measures described above to ensure they are yielding
appropriate and useful information regarding student achievement and readiness for college and
careers. Middletown will also contract with outside evaluators to monitor the performance
measures outlined in this RTT-D application. The measures will be reviewed at least quarterly
and, in most cases, more often. If district officials find that the performance measures are

inadequate to measure progress toward goals, they will immediately draw together district data
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experts, teachers, instructional leaders and, if necessary, outside educational consultants, to

develop improved performance measures.
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(E)(3) Performance Measures — Required for all applicants

Performance Measure 1 (All Applicants — a)

a) The number and percentage of participating students, by subgroup whose teacher
of record and principal are a highly effective teacher and a highly effective principal.
Methodology: actual data for 2011-12 was pulled from New York State growth
measure reports and other published state documents for student proficiency at Level
4 — Highly Effective. The overall goal of 25% was determined for 2016-17 for all
students. Similar to the calculation methodology of other charts, the difference from
the baseline to the final goal was determined, then a 33% was calculated and divided
equally into the first two years, with the remaining percentage divided equally for the
remaining years. Highly effective baseline determination was based on New York
State-provided growth data for teachers and principals based on the HEDI scale, as
well as the state definition of highly effective for student performance, which equates
to a Level 4 on either the New York State ELA or math end-of-year exam.
[H=Highly Effective; E=Effective; D=Developing; [=Ineffective] Each teacher in
grades 4-8 who taught ELA or math was “assigned” a HEDI. For example, there were
0 principals who scored as highly effective. The overall goal for 2016-17 is for 25%
of all students to have a highly effective teacher and principal.

Applicable Population: All students K-12

. Target
Baseline g SY 2016-17
2011-12 Actual SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16
(Post-Grant)
A B C D E F G H 1 J K L M N (0] P Q R
R el el S = g I = R =P ol i I ol R R e i [ e e = R =l P s ol e ol Rl
Highly EFE85:3RiF e pirffrifEcsperf<ErigizcepPifzErigiicpbEirffrigizepivs
. S e 3cea~H>a38Fas3eeaT Rl eS| egz=Bsd SEEE-EeaaEasaEE-PEeEEasE-ESRS
=858 = % e = o =2 = 5 = %% e =z e =2 28 =3 (xa = =S Sis =% e = S s =H%re e =628 82 =#* e 5o
Effective f 5282383383280 e iiice|lsfcEiiiicelageisiacslageEisiizEagcEss
Subgro Teacher [ 2 SEES"E 2 2CFSTEET2E T BS sEESFLEECiE ECELITEET i ERELCS
A =, = B = 2 = =, = a2 =) = A = A = = = =, = 3 =
ubgroup gg o2 % 5 5:0% @ % E 5:0% @ 5 5:0% o2 % 2 5:0% @ % E 5:0% @ % EI
or = Z E = s E E g = g = s E = g
Principal B = [ € = & = ) = & = & =
= = = = = =
Teacher
260 | 5193 5% 416 5200 8% 578 5250 | 11% 848 5300 | 16% | 1123 | 5350 | 21% | 1350 | 5400 | 25%
All students
Principal o o o o 0 o
0 5193 0% 416 5200 8% 578 5250 | 11% 848 5300 | 16% | 1123 | 5350 | 21% | 1350 | 5400 | 25%
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Performance Measure 2 (All Applicants — b)
The number and percentage of participating students, by subgroup whose teacher of
record and principal are an effective teacher and an effective principal.
Methodology: actual data for 2011-12 was pulled from New York State growth
measure reports and other published state documents for student proficiency at
Level 3 — Effective. The overall goal of 95% was determined for 2016-17 for all
students. Similar to the calculation methodology of other charts, the difference from
the baseline to the final goal was determined, then a 33% was calculated and
divided equally into the first two years, with the remaining percentage divided
equally for the remaining years. Effective baseline determination was based on New
York State-provided growth data for teachers and principals based on the HEDI
scale, as well as the state definition of effective for student performance, which
equates to a Level 3 or Level 4 on either the New York State ELA or math end-of-
year exam. The overall goal for 2016-17 is for 95% of all students to have a highly

effective teacher and principal.

Applicable Population: All students K-12

. Target
Baseline ) SY 2016-17
2011-12 Actual SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16
(Post-Grant)
A B c D E F G H I J K L M N 0 P Q R
E:| £5 |25 g8 | ET |SET|EEc| £T |9FT|gE:| ET |SEY |5z | £F |2F¥| gz | £F |zEE
g g ey Eef|las a8 |Bsf|las [ Sei|lags| 28 DR |88 [ s |aaz S 8z
. =0 ¥ & o=z T ] o 2|z T e = = | 8 ¥ e = TR | 8T e = Z3 3 > e ¥ e =~ ST =
* * Ef £ *
Effective |§2 5| 2% (225|855 | 2% |265|g28| 2% |25 |82 2 |cEE5|825| 2 |25 |g2§ Sx (L2 5
- “S5 |gdm| 3t S |lgemlzsis @9 sém |52 & = S = - 88, sém | 528 ‘2 <4 =
Teacher | =22 < TR SE2 < SR IES < TF|IES < 5F|gig s |SFB|ZE5 - IR
Subgroup ESE g E8|EFE g F3lE5E ] 3 |E5E g 3| E5E g 3 E5% g 28
Principal | 227 | § | ET|E2g7) g | ET|EEF) g | BTIEEF) g | ETIEPT) 5| BT ERT) g | E
Teacher o o o o o o
0 0 0 0 0 0
All students 934 5193 | 18% 1621 5200 | 31% | 2310 | 5250 44% 3233 | 5300 61% 4173 | 5350 78% 5130 5400 95%
Principal o o o o o o
934 5193 | 18% | 1621 5200 | 31% | 2310 | 5250 44% | 3233 | 5300 61% | 4173 | 5350 78% 5130 5400 95%
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Performance Measure 3
Methodology: actual data was
used for 2011-12 based on New
York State-published reports. An
overall goal was set at 90% for all
students and subpopulations with
the exception of students with
disabilities. Their goal is set to

Target

. Baseline
match the state standard of 80%. | ApPheable | gy poroup | 201712 | SY 2012- | SY2013- | SY 2014- | Sy 2015- | 5Y 2016
imilar to the calculation Population Actual 13 14 15 16 17 (Post-
methodology of other charts, the Grant)
difference from the baseline to the
final goal was determined, then a
33% was calculated and divided
equally into the first two years,
with the remaining percentage
divided equally for the remaining
years,
High School Graduation within four K-12 All participating
years after entering grade 9. students 78% 80% 83% 86% 89% 90%
Black/African
American 77% 81% 83% 86% 89% 90%
Hispanic/Lafino 77% 81% 83% 86% 89% 90%
Students with
Disabilities 68% 71% 73% 75% 77% 80%
Economically
Disadvantaged 81% 83% 85% 87% 89% 90%
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(E)(3) Performance Measures — Required for applicants with participating students in grades PreK-3

Performance Measure 4
(Grades K-3 - a)

Methodology: Northwest
Evaluation Association (NWEA)
exams are New York State-
approved normed test under the
Annual Professional Performance
Review (APPR). District has used
MAPS for Math since 2005-06.
NWEA ELA will be used for the
first time in 2012-13. The
baseline actual data for 2011-12
was from normed test Degrees of
Reading Power (DRP). The
overall goal for 2016-17 was set
at 95%. Similar to the calculation
methodology of other charts, the
difference from the baseline to the
final goal was determined, then a
33% was calculated and divided
equally into the first two years,
with the remaining percentage
divided equally for the remaining
years,

Applicable
Population

Subgroup

Baseline
2011-12
Actual

Target

SY 2012-
13

SY 2013-
14

SY 2014-
15

SY 2015-
16

SY 2016-
17 (Post-
Grant)

NWEA MAPS for Math

K-3

All students

40%

49%

58%

80%

82%

95%
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Performance Measure 4

(Grades K-3 - a)
Methodology: Northwest
Evaluation Association (NWEA)
exams are New York State-
approved normed test under the
Annual Professional Performance
Review (APPR). District has used
MAPS for Math since 2005-06.
NWEA ELA will be used for the
first time in 2012-13. The

Baseline

Target

baseline actual data for 2011-12 Appllca.ble Subgroup 2011-12 SY 2012- | SY 2013- | SY 2014- | SY 2015- SY 2016-
was from normed test Degrees of | Population Actual 13 14 15 16 17 (Post-
Reading Power (DRP). The Grant)
overall goal for 2016-17 was set
at 95%. Similar to the calculation
methodology of other charts, the
difference from the baseline to the
final goal was determined, then a
33% was calculated and divided
equally into the first two years,
with the remaining percentage
divided equally for the remaining
years.
Black/African
American 35% 45% 55% 68% 81% 95%
Hispanic/Latino 34% 44% 54% 68% 81% 95%
Economically
Disadvantaged 34% 44% 54% 68% 81% 95%
NWEA ELA began Sept 2012. K-3
(Baseline data for 2011-12 is All students 45% 53% 61% 72% 83% 95%
normed test Degrees of Reading Black/African
Power Grade 2.) American 46% 53% 61% 72% 83% 95%
Hispanic/Latino 35% 45% 55% 68% 81% 95%
Economically
Disadvantaged 37% 46% 55% 68% 81% 95%
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(E)(3) Performance Measures — Required for applicants with participating students in grades PreK-3

Performance Measure 5
(Grades K-3 -b)

Methodology: the performance
measure identified for grades K-3
is student engagement in a school
activity, such as athletics or
music, combined with more
effective instruction tied directly
to Common Core Standards with
increased resources and teacher
feedback for higher student
proficiency. Actual results for
music were used for 2011-12.
The overall goal for 2016-17 was
set at 95. Similar to the
calculation methodology of other
charts, the difference from the
baseline to the final goal was
determined, then a 33% was
calculated and dived equally into
the first two years, with the
remaining percentage was divided
equally for the remaining years.

Applicable
Population

Subgroup

Baseline
2011-12
Actual

Target

SY 2012-
13

SY 2013-
14

SY 2014-
15

SY 2015-
16

SY 2016-
17 (Post-
Grant)

Engagement in a school activity as
defined as athletics or music
combined with more effective
instruction tied directly to Common
Core Standards with increased
resources and teacher feedback for
higher student proficiency.

K-3

All students

9%

23%

37%

56%

75%

95%
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(E)(3) Performance Measures — Required for applicants with participating students in grades 4-8

Performance Measure 6 (Grades 4-8 — a)
The number and percentage of participating students, by subgroup, who are on
track to college- and career-readiness based on the applicant’s on-track indicator.
Methodology: performance measure identified is grade 4 ELA and grade 8 math
with subpopulation performance measures for success defined by New York State
Levels 3 and 4 on state’s end-of-year state tests. Additionally, a 27%
Black/African American and a 50% Hispanic/Latino population was used to
project estimates based on total projected “all student” population. A 75%
economically disadvantaged percentage was used for grades 4-8. Goals set years
were pulled from A4 performance assessment chart. Similar to the calculation
methodology of other charts, the difference from the baseline to the final goal was
determined, then a 33% was calculated and divided equally into the first two
years, with the remaining percentage divided equally for the remaining years.

Applicable Population: Grades 4-8

Baseline Target
2011-12 SY 2016-17
SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16
Actual (Post-Grant)
A B C D E G H J K L M N (0] P Q R
Tuberom S:3 £3 |BIf|EE3|PF |SEf|2E3|fF(BEs|2EE| g |5Es e D 2es|ees D B
g8 af |Egilg°E| &t |Hgilg°E| ak [Efgi|lg®F| a2t | Pailg°e|las |5gi|lg®E| ot g2
e 2| €= (YRR 2| ¢~ YRR I 6= (TR (s 2| & = w0 =l s 2| o= |CREs(Rs 2| 6= | =
PRE 2 |2FS|PQE| 2 |SFS|PRE| 2® |ZCS P E| 2w |2 |PE| 2 ZFPS|P3E| 2w |27
gl Y% |SeElreE| TR |2eE|pcE| TR |2ef T T8 |SefiesT| TR (Zef|rsE| T3 |25
= Ind e ®|le =8 Ind e ®|le B8 "Ucnmn=§» Ind e ®le= 8 o | %l B & Ind e ®
SR & sf|sFw e | s8lsFe X Sg|sFe| = sflsFw| = s|sFw & | %
o g £ = Ag-&g: = -'1;-'13: T -'1;-'13: = -':%;—gg: = -EAFEE = -
g 2 =3 £EZ|E & =3 £ & =3 £EZ|1E° & =3 E2[E" & =3 E2[E " & =3 £ 2
= = = o | e = = & o | & = = & o | & = = & o | & = = & o | & = = ==
s @ e g g @ o g 5 @ gs g 5 @ = 5 s Z = 5 g 7 = 5
5 5 |3 g |3 g |3 5 |2 g |2 5
All participating
students ELA gr 4 220 501 44% 335 550 61% 390 600 65% 455 650 70% 525 700 75% 600 750 80%
ELA Black/African
American 51 118 43% 73 149 49% 89 162 55% 110 175 63% 134 189 71% 161 202 80%
ELA
Hispanic/Latino 104 266 39% 121 275 44% 147 300 49% 182 325 56% | 220 350 63% 262 375 70%
ELA Economically
Disadvantaged 161 392 41% 290 412 46% 229 450 51% 282 487 58% 346 525 66% 417 563 74%
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Performance Measure 6 (Grades 4-8 — a)
The number and percentage of participating students, by subgroup, who are on
track to college- and career-readiness based on the applicant’s on-track indicator.
Methodology: performance measure identified is grade 4 ELA and grade 8 math
with subpopulation performance measures for success defined by New York State
Levels 3 and 4 on state’s end-of-year state tests. Additionally, a 27%
Black/African American and a 50% Hispanic/Latino population was used to
project estimates based on total projected “all student” population. A 75%
economically disadvantaged percentage was used for grades 4-8. Goals set years
were pulled from A4 performance assessment chart. Similar to the calculation
methodology of other charts, the difference from the baseline to the final goal was
determined, then a 33% was calculated and divided equally into the first two
years, with the remaining percentage divided equally for the remaining years.

Applicable Population: Grades 4-8

Baseline Target
2011-12 SY 2016-17
Actual SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16 (Post-Grant)
A B C D E G H J K L M N (0] P Q R
Subgroup e N P B R R e I e R = e i R S R Wl
ToEl &F |[EFi|g°s| &8 |8 i|lg°e| &aE |Eg il | &af |Dgilg°E| af |ogilg° | & |©FZ
ezl gs 398z g5 (58282 s (S8 cs (S8 82| s [E%s%ez| g |B5F
T eEl 22 2L ElecE| Fs |2oc|aclE|l 7S |2oz|icE| Rs Bzl 7 |2L2|ocEl 7S |20t
SSE 3 |SElESE| 3 |CeZ|EfE| 5 |BEE|EEE| 3 |TsilsiE| 3 |Ei|siE| :[T::
595 g Ss(E S5 g 2:42303 g 2:42303 = ﬁ:;ﬁgug = ﬁ:ﬁgug = g s
Ecw E| B3|88%| E| B3|82%| E| B85|82%| E| 3|82 E| Eg|Bsw| E| B3
£%5 B | £%(g°%| | £%|8°g| | E%|g°s| | £%|gcs| B | £%|gcs| B if
g g |2 g |g g |g g |% g |g g
ELA English
Language Learners 12 93 13% 19 103 18% 27 113 24% 41 123 33% 56 133 42% 72 143 50%
All participating
students Math gr 8 208 494 42% 308 550 56% 402 600 67% 461 650 71% 525 700 75% 600 750 80%
g
Math Black/African
American 50 124 40% 68 149 46% 84 162 52% 105 175 60% 129 189 68% 154 202 76%
Math
Hispanic/Latino 101 247 41% 132 275 48% 165 300 55% 192 325 59% 220 350 63% 248 375 80%
Math English
Language Learners 16 48 33% 22 58 37% 29 68 42% 38 78 48% 48 88 54% 60 100 60%
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Performance Measure 6 (Grades 4-8 — a)
The number and percentage of participating students, by subgroup, who are on
track to college- and career-readiness based on the applicant’s on-track indicator.
Methodology: performance measure identified is grade 4 ELA and grade 8 math
with subpopulation performance measures for success defined by New York State
Levels 3 and 4 on state’s end-of-year state tests. Additionally, a 27%
Black/African American and a 50% Hispanic/Latino population was used to
project estimates based on total projected “all student” population. A 75%
economically disadvantaged percentage was used for grades 4-8. Goals set years
were pulled from A4 performance assessment chart. Similar to the calculation
methodology of other charts, the difference from the baseline to the final goal was
determined, then a 33% was calculated and divided equally into the first two
years, with the remaining percentage divided equally for the remaining years.

Applicable Population: Grades 4-8

.
Baseline Target
2011-12 SY 2016-17
SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16
Actual (Post-Grant)
A B C D E G H J K L M N (o) P Q R
Subgroup gz¥ 22 |3go|ezk| g2 |ses|eax| gz [aes|ez| g |ses|ea| g2 [2eslea 22 |2
=EE9 28 |SE =gl €8 | =SE®| E8 |XE =3 8 |5 =g 3 €5 |22 =g €5 |55
ToEl &F |[EFi|g°s| &8 |8 i|lg°e| &aE |Eg il | &af |Dgilg°E| af |ogilg° | & |©FZ
@ o 2| & = [0 5|08 o 2 e = [ =i s 2 e = [Pl 3| e~ [Fes(R@s 2| o= |CRcF|BR s 2| = [T~z
cEE 3 |2°%|%hg| B |20 (eR | B (ZR PR E| En (282682l B (RESIRE A % (203
. . . . . o .
e "% |Sef|egT| "% [Sei|jrgT| "5 |2k "5 |SeE(egT| TS [SeE|keT| "5 |85
s 8 o =8 & =8 < & =8 & =8 S & =8 o
o = = o o - = o o - = o o - = o o - = o o = = o
£ o2 ) £ ol g8 & £ ols o w £ ol gl ) g o8 g & ) g ol gf ) £ o
- 2 = =1 == |= = = = = |= g = 1 = =5 |=3 = =1 = = =3 =2 =1 = 3 |= 3 =2 =1 - =
g2hl £ | 8z|8s%| E| B8z|g2%| £ | B=z|gg%| £ | Bcz|8&%| £ | Bz|ggh| £ | &=
- = £ S - oy o= ° = Sl < = 2= S S b= S . T~ S b= S O . T~ 'g = &
e © a & e Xle © & 8 e mle © & & e &le s & e Xle s & e e a & e =
9 ® =S £ o |8 & =S g o8 & =3 g o8 & =S 2 o8 & =S 2 o8 ® =3 £ oo
=] = 0% 20 (2 = u% 2o = = 0=q4 2o = = 0% 2o | = 0% 2o | = 0% 2 e
5 @ =] 5 73 =] =] 73 ] =] 73 5 =] 73 5 ] @ 5
-] [s-] s [s-] [s-] [s-] [s-] -] [s-] -] [s-] -]
w w w» w w w w w w2 w w w
w w @» w w w w w w w w w
Math Economically
Disadvantaged 130 341 38% 177 412 43% 220 450 49% 273 487 56% 336 525 64% 422 563 75%
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Performance Measure 7
(Grades 4-8 —b)

Methodology: performance
measure identified is grade 4 math
and grade 8 ELA. Additionally, a
27% Black/African American and
a 50% Hispanic population was
used to project estimates based on
total projected all student
population. A 75% economically
disadvantaged percentage was
used for grades 4-8.Goals set
years were pulled from section
(A)(4) performance assessment
chart. Similar to the calculation
methodology of other charts, the
difference from the baseline to the
final goal was determined, then a
33% was calculated and divided
equally into the first two years,
with the remaining percentage
divided equally for the remaining
years.

Applicable
Population

Subgroup

Baseline
2011-12
Actual

Target

SY 2012-
13

SY 2013-
14

SY 2014-
15

SY 2015-
16

SY 2016-
17 (Post-
Grant)

NYS Math End-of-year Assessment

Grade 4

All participating
students

56%

65%

71%

74%

77%

80%
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Performance Measure 7
(Grades 4-8 —b)
Methodology: performance
measure identified is grade 4 math
and grade 8 ELA. Additionally, a
27% Black/African American and
a 50% Hispanic population was
used to project estimates based on
total projected all student
population. A 75% economically

Target

disadvantaged percentage was . Baseline
used for grades 4-8.Goals set Applicable | o W oup 2011-12 | SY 2012- | SY 2013- | SY 2014- | SY 2015- | SY 2016-
. Population 17 (Post-
years were pulled from section Actual 13 14 15 16
Grant)
(A)(4) performance assessment
chart. Similar to the calculation
methodology of other charts, the
difference from the baseline to the
final goal was determined, then a
33% was calculated and divided
equally into the first two years,
with the remaining percentage
divided equally for the remaining
years,
Black/African
American 52% 57% 68% 71% 74% 77%
Hispanic/Latino 529, 579, 63% 71% 74% 77%
Economically
Disadvantaged 53% 57% 68% 71% 74% 77%
NYS ELA End-of-year Assessment Grade § All participating
students 41% 64% 67% 70% 74% 80%
Black/African
American 36% 43% 50% 60% 70% 75%
Hispanic/Lafino 37% 43% 49% 58% 66% 75%
Economically
Disadvantaged 37% 59% 62% 66% 70% 75%
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Performance Measure 8
(Grades 4-8 — ¢)

Methodology: the performance
measure identified for grades 4-8
is student engagement in a school
activity, such as athletics or
music, combined with more
effective instruction tied directly
to Common Core Standards with
increased resources and teacher
feedback for higher student
proficiency. Actual results for
music were used for 2011-12.
The overall goal for 2016-17 was
set at 95. Similar to the
calculation methodology in other
charts, the difference from the
baseline to the final goal was
determined, then a 33% was
calculated and dived equally into
the first two years, with the
remaining percentage was divided
equally for the remaining years.

Applicable
Population

Subgroup

Baseline
2011-12
Actual

Target

SY 2012-
13

SY 2013-
14

SY 2014-
15

SY 2015-
16

SY 2016-
17 (Post-
Grant)

Engagement in a school activity as
defined as athletics or music
combined with more effective
instruction tied directly to Common
Core Standards with increased
resources and teacher feedback for
higher student proficiency.

Grades 4-8

All participating
students

22%

34%

46%

62%

78%

95%

Black/African
American

6%

21%

35"

56%

76%

95%

Hispanic/Latino

9%

23%

37%

56%

74%

95%

Economically
Disadvantaged

13%

26%

39%

58%

77%

95%
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(E)(3) Performance Measures — Required for applicants with participating students in grades 9-12

Performance Measure 9 (Grades 9-12 — a)
The number and percentage of participating students who complete and submit
the Free Application for Federal Student Aid (FAFSA) form. Methodology: the
overall goal for 2016-17 was determined to be 95%. Similar to the calculation
methodology of other charts, the difference from the baseline to the final goal was
determined, then a 33% was calculated and divided equally into the first two
years, with the remaining percentage divided equally for the remaining years.
Using an estimated total graduate cohort size of 550, the district expects 85% to
graduate within four years after entering grade 9 with 80% of those graduates to
enroll in either a two- or four-year college. Overall goal in 2016-17 is for 95% of
college applicants to use the FAFSA form.

Applicable Population: Grades 9-12

Baseline Target
2011-12 SY 2016-17
SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16
Actual (Post-Grant)
A B C D E F G H J K L M N (0] P Q R
Sub rou 12} ES w —-_~r o|e E*S w -~ w o|l® E*S |7 ] —~ e o|e E*S w - ~ e o|e E*S w - —_n o|@ T w - -_—n e
Broup EI5| §7 |BEc|EE5| £ (BEs|EEs| BF |QEs|Ees| B2 (SEs|Ees| £ |BEv|Ees| 8T 38y
E°E o Fzilsce|l e |5zl a2 |ZEE|ECE o WES ECE|l a8 ZE £|2 S8 =5 |©5 2
:-'-{ 0o - e = ,'—l o - S = ,'—l o - - = :-'-l 0o - el = :-'-l o - ) = :-'-{ o - S =
=5 = = i R o |l=8 = 5 % RS |lEE S B ow *=mo |= s = = FTERo|R® S = % T=m o |28 2 = % * =S
s <6 - - =2 € - — - =2 € - — = =) - =3 =) - _ g<o‘ - t—gﬁ
E&e%| “5 |SEEE8|Ec%| “5 |E&E(R0F| U5 [22E8|2cT| “S |ERE8(ReT| U5 [22E|26T| “ 8 |22 8
=8 & ~ =E (=8 2 =~ =5 |=8 2 =~ =5 |=8 3 =~ =5 =82 = [T =E =2 5 =~ - =
BEE =1 %E » 5 B = %E » 5 B = %E » £ B = %E » £ B = %E ZEZ = %'U_
aQ = e | = (=] = e |= (=] = e |= (=] = e = (=] = [ aQ = )
N . vngl |l m e, vng | w2 ;m . vg |vEn» . vng | v n» . w3 m%m . ©w g
22 < 22 = < >2|» 32 < 2|22 < 2] < salxga < > &
22 = E| 25| = E| 25| = 5l 22| = £l =2 = £l &2 = g
Zz2 R =l B2 R =l B2 R =l 82| & =1 B2 & =1 B2 & &
o o« o« o« o« o
All participating
students 297 330 90% 309 340 91% 322 350 92% 335 360 93% 348 370 94% 361 380 95%
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Performance Measure 10 (Grades 9-12 — b)
The number and percentage of participating students, by subgroup, who are on
track to college- and career-readiness based on the applicant’s on-track indicator.
Methodology: This chart ties into the goals from the charts in section (A)(4). The
overall 2016-17 goal for all students was matched at 45% with the sub-
populations matched per the previous graphs. Additionally, a 27% Black/African
American and a 50% Hispanic/Latino population was used to project estimates
based on total projected “all student” population. A 65% economically
disadvantaged percentage was used for grades 9-12. Similar to the calculation
methodology of other charts, the difference from the baseline to the final goal was
determined, then a 33% was calculated and divided equally into the first two
years, with the remaining percentage was divided equally for the remaining years.

Applicable Population: Grades 9-12

Baseline Target

2011-12 SY 2016-17
SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16

Actual (Post-Grant)

A B C D E F G H I J K L M N o P Q
subgroup with 13 2wl g2 | |s2 ) 2o SEs|2zy) £2 (B2S|2 L] 22 SEs|2ay| g |2e (el gF [3ew
measure of ELA zor|aE | Sf 2 |g°e| 28 |8F2|lg°:| 28 |[ZEgi|lE°e| 28 |BEi|g%e| 88 |SgilEce| 28 |[©F =

ft e 2l eg>= |0 5 (s 2| &= RS | = |J@ MM o= R 2| 6=~ (SRS I c= |l
Regentscoreof 75 ([T 2 8| 2% | 2% 2 (P2 B| 2% [ZCS(CPRE| 2% |2CS|TR2E| 2% |2C2|CQE| 2% |ZFS|°dE8[2% =272
or greater and psE| "% |85 |pcE| "5 [SrE|RrcE| "5 [SrE|rcsE| "3 |SrE|RrcE| 5 |2RE|RcE| "5 |82
goE g 2 |EaE g EslEag g g2s|E g g g2elE g g g2s|E B g g e
Math Regent 20| 2 25 (2ER Y 35|32 R 2 222 2R 2 22|22R 2 223 ER 2| &2
score of 80 or SEwl & SE 5%z E SE|5Fz| E SE5F2| £ SE|ISF2 & 8|5 %2 | 32
%8| T| z®|g®E| T | z%|z®E| T | g%|g®E| T | g#|g®E| T | z%|zcEi| T | 3%
better. Relatedto |2 s/ =\ Ez |2 g| 5| Ez|& g| S| Ez|2 g| 2| &=z|& g| E| E=|2 &| 2| &=
charts in section |5 #| ™ g |5 =#| = g |F #| = g |5 & = g |5 & = g |F =#| ® g
(A)@) & A 4 4 4 & 4 & 4 & 4 4
All participating
students 90 393 | 22.8% 110 440 25% 137 456 30% 165 473 35% 195 489 40% 223 495 45%
Black/African
American 17 105 16.1% 21 118 18% 26 123 21% 32 128 25% 37 132 28% 43 134 32%
Hispanic/Lati
spanic/Latino 28 | 168 | 165% | 40 | 220 | 18% | 48 | 228 | 21% | 59 | 237 | 25% | 68 | 244 | 28% | 79 | 248 | 32%
Students with
Disabilities 4 44 9.2% 6 64 10% 7 66 11% 9 68 14% 11 70 16% 13 72 18%
Economically
Disadvantaged 35 226 15.6% 48 286 17% 56 297 19% 71 307 23% 86 318 27% 100 322 31%
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Performance Measure 11 (Grades 9-12 — ¢)
Methodology: The performance measure used here is the number/percentage of
Regents Diplomas with Advanced Distinction. In New York, the Regents
diploma with advanced distinction requires the minimum number of 22 credits
and a grade of 65 or greater on the Regents exams, but instead of the five
Regents tests for a “regular” Regent Diploma, the Advanced Regent diploma
requires seven Regents tests. An additional two tests in math: geometry and
algebra/trigonometry, and one additional test in science beside the Living
Environment Regents exam. The graduation goal was used from the chart in
section (A)(4) to determine the total number of participants. Then an overall goal
for 2016-17 was set at 40%. Similar to the calculation methodology of other
charts, the difference from the baseline to the final goal was determined, then a
33% was calculated and divided equally into the first two years, with the
remaining percentage was divided equally for the remaining years.

Applicable Population: Grades 9-12

Baseline Target
- SY 2016-17
2011-12 Actual SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16
(Post-Grant)
A B C D E F G H I J K L M N o P Q R
Regents Ik |- e Ik |- I (-] =S »H |- e »H (- S »H* (g RN
A . =3 o & o Zo\ =3 - 5 o o = =3 - n o [P =3 =5 o S =3 - = =3 age go\
Diplomas with EF|E38| 3 |EF |E28| 5 | EF |E28| ¢ |ES|E38| 5 |EF |E5E e | g% £E3E| ¢
e 2 e === o=} e R =| == =Y e s = = e |er = \-};5 e =2 e 5 = 3:! =Y e ===
Advanced 2 |EE¥*| =5 |28 |EE*| =3 |28 |25 23 |22 |2 ® | =25 |28 |25 23 |28 |E5*| =9
X = X = X = _ X = X = = =
. . sT |88 288 <% |“B5| 8% cT |“Es|l 28 |25 (28] 8% cT |“"S 5| 28 ceT |“ 25| 28
Designation by Y g | 88 g = | 8g g & | 8g g = | S8 g SE | E& g =
June within four S 7 37 SR IR IR SR
o [«] (] [«] (] (] [«]
years of entering = = = = = =
grade 9
All participatin
p p g 63 393 16% 88 440 20% 109 456 24% 137 473 29% 166 489 34% 200 495 40%
students
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Performance Measure 12

(Grades 9-12 - d)
Methodology: The performance
measure used is the dropout rate.
This is defined as any student who
leaves high school without
enrolling in another school system
with the goal to obtain a Regent or
Regents with Advanced

Baseline

Target

Designation diploma within four | Applicable | g 0 2011-12 | SY 2012- | SY 2013- | SY 2014- | SY 2015- | SY 2016-

years of entering grade 9. Since Population Actual 13 14 15 16 17 (Post-

the 2016-17 graduation goal is Grant)

95%, the district’s dropout goal

for 2016-17 is 1%. This allows for

2% of the students with

disabilities to earn an

Individualized Educational Plan

diploma, as well as 2% of students

to graduate within 5 years of

entering grade 9.

Dropout Rate as (.leﬁ.ned as Grades 9-12 | All participating 15% 12% 99 6% 30 1%

students not continuing students

enrollment in High School with Black/African

the goal of a Re gints/Regents American 15% 12% % 6% 3% 1%

with Advanced Designation . . . o 0 0 o o 0

Diploma Hispanic/Latino 16% 13% 10% 7% 3% 1%
Students with 17% 14% 1% 7% 3% 1%
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Performance Measure 13
(Grades 9-12 —¢)

Methodology: The performance
measure identified for grades 9-12
is student engagement in a school
activity, such as athletics or
music, combined with more
effective instruction tied directly
to Common Core Standards with
increased resources and teacher
feedback for higher student
proficiency. Actual results for
music were used for 2011-12.
The overall goal for 2016-17 was
set at 95. Similar to the
calculation methodology of other
charts, the difference from the
baseline to the final goal was
determined, then a 33% was
calculated and dived equally into
the first two years, with the
remaining percentage was divided
equally for the remaining years.

Applicable
Population

Subgroup

Baseline
2011-12
Actual

Target

SY 2012-
13

SY 2013-
14

SY 2014-
15

SY 2015-
16

SY 2016-
17 (Post-
Grant)

Student engagement with after
school activities, such as sports
and clubs.

All participating
students

38%

47%

56%

69%

82%

95%

Black/African
American

38%

47%

56%

69%

82%

95%

Hispanic/Latino

36%

46%

56%

69%

82%

95%
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(E)(4) Evaluating effectiveness of investment

The Enlarged City School District of Middletown will evaluate the effectiveness of its

investments by comparing the initial goals set for RTT—D programs with actual results achieved

in the district. If goals for student engagement and achievement are reached, the investments will

be considered valuable and effective.

To determine the overall effectiveness if RTT-D programs, the district will closely evaluate and

analyze the specific goals and performance measures detailed in sections (A)(4) and (E)(3) of

this grant application. The following areas, among others, will also be examined to get a full

evaluative picture:

O

Student scores on local and state assessments to gauge if proficiency levels are increasing

at the pace necessary to prepare students for success in college and careers;

Increases in graduation rates, especially for economically disadvantaged and high-needs

students;

Increases in the number of students opting to take more advanced classes in high school;

Decreases in the number of Middletown graduates needing remedial classes in college;

Increases in the use of instructional technologies in the classroom;

Increased and more effective use of data systems to guide improvements in teaching and

learning;

Use of the district’s parent portal system, with special focus on finding links between

increased parental engagement and increased student achievement;

Increases in effectiveness ratings for teachers and principals as measured by the state’s

Annual Professional Performance Review (APPR) process;
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o Increases in the number of staff members taking advantage of training and development

activities;

o District retention rates for effective and highly effective teachers and principals.

Middletown will also use confidential surveys of staff, students, parents and community

members to determine how successful the RTT-D programs have been from the perspective of

(b)(4)
these different stakeholders. In addition, the district will again contract with ora

similar organization, to conduct a validation study that directly measures the effects and impacts

of Middletown’s RTT-D initiatives.
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F. BUDGET AND SUSTAINABILITY

The extent to which—

(F)(1) Budget for the project (10 points)
The applicant’s budget, including the budget narrative and tables—

(a) Identifies all funds that will support the project (e.g., Race to the Top — District grant; external foundation support; LEA,
State, and other Federal funds); and

(b) Is reasonable and sufficient to support the development and implementation of the applicant’s proposal; and
(c) Clearly provides a thoughtful rationale for investments and priorities, including--

(1) A description of all of the funds (e.g., Race to the Top — District grant; external foundation support; LEA, State,
and other Federal funds) that the applicant will use to support the implementation of the proposal, including total

revenue from these sources; and

(i1) Identification of the funds that will be used for one-time investments versus those that will be used for ongoing
operational costs that will be incurred during and after the grant period, as described in the proposed budget and
budget narrative, with a focus on strategies that will ensure the long-term sustainability of the personalized learning

environments; and

(F)(2) Sustainability of project goals (10 points)

The applicant has a high-quality plan for sustainability of the project’s goals after the term of the grant. The plan should include
support from State and local government leaders and financial support. Such a plan may include a budget for the three years after
the term of the grant that includes budget assumptions, potential sources, and uses of funds.
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In the text box below, the applicant should describe its current status in meeting the criteria and/or provide its high-quality plan for
meeting the criteria.

The narrative or attachments should also include any supporting evidence the applicant believes will be helpful to peer reviewers,
including at a minimum the evidence listed in the criterion (if any), and how each piece of evidence demonstrates the applicant’s
success in meeting the criterion. Evidence or attachments must be described in the narrative and, where relevant, included in the
Appendix. For evidence or attachments included in the Appendix, note in the narrative the location where the information can be
found and provide a table of contents for the Appendix.

To provide a high-quality plan, the applicant should describe, at a minimum, the goals, activities, timelines, deliverables, and
responsible parties (for further detail, see Scoring Instructions in Part XV or Appendix A in the NIA). The narrative and

attachments may also include any additional information the applicant believes will be helpful to peer reviewers.

Recommended maximum response length: Six pages (excluding tables)

(Enter text for (F)(1) in Part XI: Budget. Enter text for (F)(2) here.)

(F)(2) Sustainability of project goals

The Enlarged City School District of Middletown has a long history of managing large federal grants and sustaining the most
effective initiatives within those grants after the funding period. For example, the district has sustained all the successful programs
from its federally funded Safe Schools Health Students grant; some of these on-going programs are described in the RTT-D

competitive preference priority.

For the RTT-D initiatives proposed in this application, Middletown will work closely with nationally renowned evaluators to
determine the effectiveness of each program. This is a crucial step both from a student and a financial perspective. Middletown must
ensure that the dwindling dollars available for education are invested in the initiatives that will best sustain personalized learning
environments and prepare pupils for college and career. In some proposed programs that utilize staff development, Middletown will

take a turnkey trainer approach after the grant period ends, encouraging staff to share their skills and knowledge with peers. This
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(b)(4)

includes the K-8 blended classrooms initiative and the aspect of the initiative related to increasing high school

rigor. The summer planning and curriculum work planned for the kindergarten proficiency program and its one-time expenditures
during the grant period will yield the necessary foundation for the program to sustain itself after the grant period. This is also true of
the “promotional markers” program for grades 2, 5 and 8 and the mastery of standards vs. seat time initiative. However, for this
latter program, Middletown will cover the costs of the newly hired teachers after the grant period. The district expects to have few
new expenses at the conclusion of the projects related to developing math/literacy specialists and Syracuse University Project

Advance (SUPA) teachers, as teachers involved will have earned the necessary certifications for the programs.

Middletown will conduct detailed evaluation of all new programming related to personalizing environments using new technologies

(the 1-tol device initiative and blended learning classrooms, for example) and sustain those that are most effective. The hardware

b)(@ ) ,
purchases( @ computers for the promotional markers program and the mastery of standards vs. seat time

initiative and the tablets for the 1-tol initiative) will be one-time expenses, with Middletown covering the upgrade expenses after
the grant period. For the new and aspiring teacher simulation program, the district expects no new expenses after the grant period, as
the design and development of the simulation software will be complete. The district will continue to cover <ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>